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ABSTRACT
Background: Clinical supervision is essential to nursing students’ transformation into skilled
professional nurses in the healthcare field. Effective communication, emotional intelligence,
cultural sensitivity, collaboration, and conflict resolution are some of the skills that professionals
need to demonstrate as part of professionalism. The key environment for student nurses’ growth
and development into competent professionals is the clinical learning environment, where they
receive their training and gain practical experience.
Aim: This study aims to explore nursing students' clinical supervision experiences.
Setting: At a nursing school in South Africa.
Methods: Employing a qualitative descriptive design and obtaining ethical clearance, the study
utilised focus group interviews guided by a semi-structured interview guide. A purposive sampling
strategy was employed, resulting in 36 participants, with nine students per focus group,
representing various educational levels over four years. Content analysis was applied for data
interpretation.
Results: The exploration of nursing students' clinical supervision experiences revealed a central
theme of professionalism. The study identified good aspects, including the demonstration of
knowledge and positive reinforcement; bad aspects such as poor time management; and ugly
aspects like unskilled and incompetent supervisors and abusive behaviour.
Conclusion: Professionalism is a fundamental aspect of nursing education, significantly
influencing student nurses' training, particularly in the clinical learning environment. As students
observe and emulate professional behaviours, the role of professionalism becomes crucial during
expert guidance and professional assessments, facilitating their journey towards competency and

proficiency.
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Contribution: This study enhances our understanding of how professionalism impacts student
nurses' development and learning outcomes in both clinical and theoretical teaching components.
It contributes valuable insights to the evidence base of nursing education in practice.

Keywords: clinical learning environment; clinical supervision; clinical supervisor; student nurses;

professionalism.

INTRODUCTION
In the dynamic realm of healthcare, clinical supervision serves as a pivotal element in assisting
student nurses to amalgamate theory and practice, ultimately cultivating their proficiency as
professional nurses (Jayasekara et al. 2018). Although professionalism is a multifaceted
concept, attempts to define it have often resulted in ambiguity (Bimray and Jooste 2023). Within
the nursing domain, professionalism encompasses attributes such as knowledge, skill, ethics,
behaviour, and motivation (Fitzgerald 2020). These traits include effective communication,
emotional intelligence, cultural sensitivity, collaboration, and conflict resolution techniques
(Gordon et al. 2021). While this study focuses on clinical supervision within the clinical
environment, it's crucial to acknowledge that the development of these professional qualities
for nursing students transpires across both clinical and theoretical learning environments. The
clinical learning environment, as described by Flott and Linden (2016), is fundamental for
nursing students to acquire valuable experiences on their journey towards becoming proficient
professional nurses. These environments encompass skills laboratories, hospitals, and clinics
where students receive hands-on training in patient care (Motsaanaka, Makhene, and Ally
2020). Here, various factors influence learning experiences and determine the achievement of
learning outcomes (Flott and Linden 2016). Among these factors, the teaching and learning
process, predominantly led by practicing nurses mandated by regulatory councils like the
Nursing and Midwifery Council, plays a critical role in shaping the clinical learning experiences
of nursing students and facilitating their development towards becoming competent
professional nurses (Pramila-Savukoski et al. 2020). While clinical supervisors globally face
challenging responsibilities, their primary duty remains guiding and supporting nursing
students (Manninen et al. 2015). In South Africa specifically, clinical supervisors are
instrumental in training nursing students within the clinical learning environment to ensure
competence (Donough 2014). As mentors, facilitators, and assessors, clinical supervisors play
a vital role in evaluating students' achievement of learning outcomes and competence in various
skills (Donough 2023; Voges and Frantz 2019).

Despite numerous studies on clinical supervision, nursing students continue to face

various challenges, particularly related to professionalism (Raso et al. 2019; Vabo, Slettebg,
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and Fossum 2022). Raso et al (2019) found that these challenges significantly influence
students' professional development and that any unprofessional behaviour by clinical
supervisors has the potential to compromise the benefits gained from clinical placement. It is
crucial to acknowledge that nursing students may encounter emotionally challenging situations,

including unprofessional behaviour among healthcare professionals (Weurlander et al. 2018).

Background

This study explores into the clinical supervision experiences of nursing students, where clinical
supervisors, employed professional nurses at the nursing school under study, facilitate clinical
supervision. However, it is worth noting that in certain countries or settings, clinical supervision
may be the responsibility of practicing nurses, who may or may not be employed by the nursing
school (Donough 2014; Cant, Ryan, and Cooper 2021). Clinical supervision encompasses both
good, bad and ugly aspects. The good aspects of clinical supervision emphasise the advantages
of supervising nursing students. Good clinical supervision entails behaving professionally,
demonstrating knowledge, using efficient mentoring strategies, and fostering a professional
clinical learning environment (Jayasekara, 2018). The good aspect emphasises effective
methods and procedures that promote the growth and development of knowledgeable and
caring professionals (Corey et al. 2020).

Conversely, the bad aspects of clinical supervision are the difficulties that could surface
throughout the clinical supervision process that may question professionalism (Fadana and
Vember 2021). This may entail difficulties like poor communication between clinical
supervisors and students, and disagreements in the clinical learning environment (Corey et al.
2020). Bad aspects of clinical supervision need to be identified for it to be improved to prevent
potential problems.

Furthermore, more serious issues may fall under the "ugly" category, including incidents of
unprofessional behaviour, ethical dilemmas, or incompetence (Corey et al. 2020; Shdaifat, Al
Amer, and Jamama 2020). These ugly aspects have the potential to not only impact individuals
negatively but also compromise the integrity of the nursing profession, underscoring the
importance of professionalism in the clinical learning environment (Lindblad 2021). Overall,
professionalism in clinical supervision encompasses various attitudes, behaviours, and
standards that not only shape student nurses' development but also impact patient care quality
and safety. Recognising that professionalism is a collective responsibility, shared between the
regulatory body and Higher Education, it emphasises the importance of a collaborative effort.

Nurses, as a whole, share the responsibility of upholding a collective professional identity.
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Aim and Rationale

This study aims to explore nursing students' clinical supervision experiences, particularly
focusing on the role of clinical supervisors in shaping students' professional identity, as
highlighted by Vabo, Slettebg, and Fossum (2022). The researcher's motivation stemmed from
firsthand experiences as a lecturer at the nursing school under study, where frequent reports
from dissatisfied students regarding their clinical supervision experiences were received.
Prompted by these recent reports of dissatisfied students, the researcher explored this ongoing
and vital aspect in the field of contemporary nursing and midwifery education, as it remains

relevant.

METHODS
To explore nursing students' clinical supervision experiences, a descriptive design

incorporating a qualitative approach with focus group interviews was adopted.

Research setting

The research took place at a nursing school in South Africa. In this setting, the clinical
supervisors provide clinical teaching and guidance to students at the nursing school's skills
laboratories and clinical learning environments (hospitals and clinics) for the clinical
component. The theoretical component of the nursing programme is taught in classroom
settings by nurse lecturers. The interviews were held at a private venue within the nursing
school, chosen by the participants for convenience, comfort and privacy. The nursing school
offers a four-year undergraduate degree nursing programme aligned with the South African
Nursing Council's regulations. At the nursing school included in this study, the nursing school
employs the clinical supervisors to facilitate clinical supervision to the nursing students who

must complete their practical in a clinical learning environment.

Population and Sampling

The total population consisted of 1001 undergraduate nursing students at the time of the study,
with each academic year level (1% year, 2" year, 3™ year, and 4" year level) forming a focus
group, resulting in 36 participants across the four-year levels. Each focus group comprised nine
students from different NQF year levels (NQF 5, 6, 7, 8) to facilitate focused discussions and

comparisons of clinical supervision experiences among individuals with similar academic
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backgrounds and clinical exposure. A purposive sampling approach was employed to select
participants enrolled in the four-year undergraduate programme, and deemed to have relevant
knowledge of the topic under investigation. Specifically, the group interviews comprised nine
students from each academic year: first year, second year, third year, and fourth year. This
approach aligns with Creswell and Creswell's (2017) recommendation to conduct focus group
interviews with minimum six to eight participants per group. Purposive sampling allowed for
the inclusion of participants who could provide rich and in-depth insights into the topic, aligning
with the study's aim to explore nursing students' clinical supervision experiences across

different stages of their education.

Ethical considerations

Ethical clearance was obtained from the Health Research Ethical Committee (Stellenbosch
University S12/05/132), and permission was granted by the nursing school's department head.
The protection of human rights was maintained throughout the study by adhering to ethical
principles such as confidentiality, anonymity, privacy, and the right to self-determination.
Informed consent was obtained from participants for interviews and recording, with
confidentiality upheld through the use of numerical identifiers to protect identities during data
collection and analysis, ensuring anonymity. Recorded interviews and transcripts were securely
stored and accessible only to the researcher, safeguarding participants' personal information.
Participants were instructed on confidentiality protocols and advised against discussing specific
details outside the interview setting to protect their privacy and anonymity. The interview
setting was chosen based on participants' preference for a private venue at the nursing school,
ensuring comfort and privacy. Additionally, therapeutic counselling was available at no cost to
participants who might experience emotional distress during data collection, provided by the

nursing school involved in the study.

Data collection

Following ethical approval to conduct the study, the researcher obtained a list of names, year
levels, and contact details of undergraduate nursing students from the clinical coordinator
responsible for planning and organising clinical placements at the nursing school. Students
meeting the inclusion criteria were contacted and invited to participate voluntarily in the study.
This process ensured that participants were selected based on the inclusion criteria and that their

participation was entirely voluntary.
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Focus group interviews were conducted using a semi-structured interview guide. The
central question that was posed to the students was: “Tell me about your experiences with
clinical supervision”. Pilot interviews were conducted to ensure the guide's accuracy and clarity
(Creswell and Creswell 2017). Once the instrument was deemed suitable, arrangements were
made to conduct the focus group interviews at a time, day, and location convenient for the
participants. The participants agreed to a comfortable private venue at the nursing school, and
refreshments were provided. The interviews were conducted in English, which is the language
of instruction at the nursing school. The researcher who was affiliated with the nursing school,
employed two field workers to perform the interviews to prevent bias. These field workers were
unaffiliated with the nursing school, and were experienced with performing interviews. This
allowed the participants to speak freely without being intimidated by the researcher who was
known to them. While the exact number of focus group interviews was not predetermined, the
process began with one focus group interview, and by the fourth interview, no new data
surfaced. According to Braun and Clarke (2021), data collection continued until saturation, or
until no new information emerged. If saturation had not been reached, additional focus group

interviews would have continued.

Data analysis

The interview recordings were transcribed verbatim with the assistance of a professional
transcriber, and the field notes were used to understand the sequence of participant involvement
in each focus group interview. The analysis of the data followed a structured method to
guarantee that the findings gathered from the interview recordings and transcripts were
adequately considered. Due to the researcher's employment at the nursing school at the time of
the study, conscious efforts were made to bracket by putting aside personal convictions and
avoid passing judgment. In qualitative research, bracketing is a typical strategy that emphasizes
the significance of objectivity and neutrality throughout the analysis of data (Creswell, 2017).
The themes were coded through a systematic process following the five-step content analysis
as proposed by Erlingsson and Brysiewicz (2017) which offered an established basis for
examining the recurring patterns and themes in the data. The interviews were read and re-read,
including listening to the recordings repeatedly in the initial step. This method was necessary
to fully comprehend the data and become familiar with the content. The researcher was able to
immerse in the content. After becoming familiar with the data, the researcher started searching
for themes by identifying patterns of similarities and differences within the data. The data was

meticulously coded when the initial themes were discovered. This involved dividing the
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interview transcripts into meaningful parts, each of which corresponded to a theme or sub-
theme. Coding made the data more manageable for analysis by organising it. The researcher
began an elaboration process using the data that had been classified into a theme or sub-theme.
This step enabled a more thorough examination of the themes and their core ideas. It entailed
considering how the theme and sub-themes linked to the more general study concerns. After
reviewing the themes that had been coded, the researcher assessed whether they accurately
summarised the study's findings. This necessitated assessing the theme and sub-themes in light
of the aim of the study and determining whether they adequately captured the data. It was
essential to ensure that the theme and sub-themes correctly reflected the participants'

experiences and points of view.

Trustworthiness

Trustworthiness was upheld as per Lincoln and Guba (1988) framework namely, credibility,
transferability, dependability, and confirmability, to ensure the rigor and reliability of the
study's findings. The reliability of the findings in this study was essential to producing quality
research findings. As a result, these strategies for reliability were employed by ensuring
consistency, transparency, and rigor in the research process, ultimately enhancing the
trustworthiness and validity of the study's findings. Credibility was ensured through member
checking, reflecting participants' views in the themes and subthemes. Participants were
informed about the availability of transcripts, themes, and subthemes for verification. The
participants who availed themselves reviewed hard copies of the transcripts and themes,
verifying the data and interpretations, and expressed satisfaction with the findings.
Transferability was ensured by giving a detailed description of the research setting, population,
context, methods and findings. This gave readers context to compare the study's findings to
their situations. Dependability was ensured by constantly examining the research process and
keeping an audit trail. Confirmability was ensured by presenting the findings with verbatim
quotations that reflected the views of the participants. Providing direct quotations adds to the

authenticity of the findings.

RESULTS
The study aimed to explore nursing students' clinical supervision experiences. Focus group
interviews revealed professionalism as a major theme within the clinical learning environment,

categorized into "The Good," "The Bad," and "The Ugly" aspects (Table 1). Subthemes
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included demonstrating knowledge, positive reinforcement (good); poor time management

(bad); unskilled and incompetent supervisors, abusive behaviour (ugly).

Table 1: The Good, the Bad, and the Ugly aspects of professionalism in the clinical supervision of

student nurses

Professionalism

The Good The Bad The Ugly
Demonstrating knowledge Poor time management Unskilled and incompetent
Positive reinforcement Abusive behaviour

Professionalism

The theme of professionalism emerged based on the participants’ expression of their
experiences with clinical supervision in the clinical learning environment. This theme
demonstrates the Good, the Bad, and the Ugly aspects of professionalism in clinical supervision.
The subthemes include the Good: Demonstrating Knowledge and Positive Reinforcement; the
Bad: Poor Time Management; and the Ugly: Unskilled and Incompetent Supervisors and

Abusive Behaviour.

The Good — demonstrating knowledge
The participants reported that they had very good clinical supervisors that are knowledgeable

about their work and in training the student nurses on the procedures.

“We have very good supervisors, they’re well prepared, they know their work.” [Focus group,
group 2, participant 1]

“These people [clinical supervisors] they know what they’re doing, they know exactly what they
want from you and they know exactly how to teach you these procedures.” [Focus group, group
4, participant 2]

The Good - positive reinforcement
Some participants reported that the clinical supervisors would positively reinforce them thus

aiding them in developing to their full potential.

“So sometimes when we think that they are nasty with you and they are pushing you or just
focusing on you and why are they always asking me certain stuff, I think it’s because they want to
develop us in a, like to our full potential as a professional as well.” [Focus group, group 4,
participant 9]

“On that note like the supervisor would tell you like he will or she will fail you, I always experience
that but in a positive way, sometimes he will tell you like ‘I’'m going to fail you because of you
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need you to know your work, I need you to go and do the homework so that when you come back
you are competent.”” [Focus group, group 2, participant 7]
Students who have difficulty in becoming competent in a procedure are identified by the
supervisors, who then prompt them to improve. The comment below confirms that the clinical
supervisors identify students who require more assistance and positive reinforcement to

succeed.

“I personally am a repeater student... my supervisor that I had she frequently came to follow up...
I feel that we have more than enough opportunities to practice what we have to do in the hospitals.”
[Focus group, group 2, participant 2]
The Bad — poor time management
Some participants indicated they would encounter delays while waiting for the clinical
supervisor to arrive for a scheduled booked procedure. As a result, they were hesitant to leave
the clinical learning environment that they were assigned for fear of being scorned by the

nursing sister (professional nurse) in charge of that shift.

“You wait an hour to an hour and a half for your supervisor to come, then you have your supervisor
you’re busy for two hours and you come back to the ward and immediately the sister that’s in
charge she thinks that you’re walking around.” [Focus group, group 2, participant 3]

The Ugly — unskilled and incompetent
Participants reported that certain clinical supervisors were not able to teach or demonstrate a

specific clinical procedure.

“When we ask the supervisors to demonstrate how to perform, how to demonstrate like
mechanisms of labour. To be honest I actually realized that, okay I didn’t ask all of them but the
ones that we asked, they don’t know how to demonstrate it.” [Focus group, group 3, participant 3]

“Then I got her for the reev [re-evaluation] so I asked her what happened? Where did I went
wrong? And she looked and said no you didn’t mention about the Trendelenberg position. So, I
asked her what is this position, to my surprise she didn’t even know what was the Trendelenberg
position.” [Focus group, group 3, participant 1]

The Ugly — abusive behaviour
The participants reported that they had clinical supervisors who were shouting at them and

displaying intimidating behaviour.

“I had a problem with my supervisor who always shouting us”. [Focus group, group 1, participant
6]
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“Then she’s like started to shout at me”. [Focus group, group 4, participant 7]
“That specific supervisor and a lot of people know who I’'m talking about, she is very rude, she is
intimidating”. [Focus group, group 2, participant 1]

DISCUSSION

The study explored nursing students' clinical supervision experiences, highlighting
professionalism's pivotal role within the clinical learning environment. This important and
recurring aspect of contemporary nursing was carefully explored, highlighting its ongoing
significance and the impetus given by recent reports of dissatisfied students.

Clinical supervisors play a crucial role in assisting nursing students in developing their
professional identities by providing a professional supportive clinical learning environment,
modelling professionalism and knowledge, and applying effective mentoring strategies (Raso
et al. 2019; Vabo et al. 2022; Jayasekara et al. 2018; Weurlander et al. 2018). The theme,
professionalism, demonstrates the Good, the Bad, and the Ugly aspects of professionalism in
clinical supervision. Professionalism plays a significant part in how we shape students, and how
students develop with professional guidance. The subthemes encompass the good aspects, such
as demonstrating knowledge and positive reinforcement; the bad aspects namely poor time
management; and the ugly aspects, such as unskilled and incompetent supervisors, and abusive
behaviour.

Demonstrating knowledge as a professional nurse and clinical supervisor serves as a role
model for students (Gibbs and Kulig 2017). This demonstration not only guides students in
achieving high standards in their work but also influences their behaviour. The results of this
study demonstrated the perceived idea that some participants gathered about the supervisors
being role models based on the professional behaviour that they demonstrated. This is deemed
as a “Good” aspect of professionalism. Role modelling professional behaviour is one of the soft
skills that positively guides the student’s behaviour in the workplace. Hsieh, Kuo, and Wang
(2019) argued that professionalism in healthcare should be seen as observable behaviours rather
than abstract traits. Their study indicated that clinical supervisors effectively conveyed their
knowledge, attitude, and expectations to students by demonstrating professionalism. Students
acknowledged the competence and thoroughness displayed by clinical supervisors, contributing
to the good experiences with clinical supervision.

Exploring how the clinical nurse supervisor demonstrates professionalism through attitude
and conduct, gives a broader overview of how well the attribute of professionalism can facilitate
student learning and convey a good image of clinical supervision as a profession.

Another “Good” aspect of professionalism emerged when some participants reported that

clinical supervisors provided positive reinforcement, thus aiding them in developing their full
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potential. The clinical supervisors interact closely with students, so after becoming familiar
with them, they can identify which students need more reinforcement to succeed. Mahasneh et
al. (2020) explain that clinical supervisors are experts at recognising students who are having
trouble mastering particular procedures. The capacity to identify students who require more
assistance is an important part of the clinical supervisors' job. It seems that the clinical
supervisors often have to take a stern approach to force some students to do their homework
(self-directed learning) and to practice more to do well. This encouraging approach acts as an
impetus for participants' professional growth, enabling them to realise their full potential.
Positive reinforcement in this sense refers to the process of prompting and motivating students'
desired behaviours and efforts (Hsieh et al. 2019). Hsieh et al (2019) state that positive
reinforcement allows for positive behaviour and enhances overall performance. The key to
improving overall performance is using positive reinforcement. It is important to acknowledge
that this sternness is not intended to undermine or demoralise the student. Instead, it is used as
a catalyst to encourage students to take their commitments seriously. In essence, the clinical
supervisors are raising the bar to motivate students to succeed. Effective use of positive
reinforcement by clinical supervisors promotes a positive clinical learning environment
(Tigerschiold et al. 2021). Students have a sense of motivation, appreciation, and value, which
can improve performance and make learning more effective. The results indicated that clinical
supervisors identified students who needed additional support, including repeater students who
had previously failed and required positive reinforcement to succeed. This demonstrates the
clinical supervisors' capability in identifying struggling students.

The clinical supervisor would spend more time with the struggling students and encourage
them to perform better. This encouragement may come in the form of encouraging criticism,
advice, and positive reinforcement. The objective is to encourage and guide these students
toward taking the essential actions to improve their competency (Pramila-Savukoski et al.
2020). The clinical supervisor therefore maintained quality through reassessment and hence
exhibited professionalism.

Hunter and Cook (2018) assert that time management is a crucial skill for professionals to
develop in order to efficiently complete their daily tasks. The results of the study highlight
participants' concerns about possible time management issues related to clinical supervisors,
identified as a potential challenge within professionalism. Students observed factors
contributing to time management challenges, such as clinical supervisors arriving late for
appointments or being overbooked, impacting their ability to maintain schedules. Broetje,
Jenny, and Bauer (2020) explain that the nursing profession is characterised by exceptionally

high work demands, which could further impact time management practices among clinical
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supervisors. Morsy and Ebraheem (2020) recommended organising seminars and workshops
to provide support in managing job-related stressors, including workload and time management.
Interestingly, the discussion raises questions about whether the earlier subtheme on positive
reinforcement, which highlighted the need for clinical supervisors to dedicate more time to
struggling and poorly performing students, could influence clinical supervisors' time
management. The matter of time management should be brought to the attention of
management, as it falls under their responsibility to review staffing and assess each employee's
performance to identify those in need of additional training. Griffiths et al. (2020) emphasise
the importance of considering workload, which includes staffing management and completing
tasks within a specified timeframe. Formal incentives, job satisfaction, fair working conditions,
and career progression are among the other elements that might inspire personal development
and, in turn, increase work performance and time management (Broetje et al. 2020).

Furthermore, the participants identified shortcomings in the student-clinical supervisor
relationship, particularly regarding inadequate communication and consideration. This
becomes particularly apparent when the clinical supervisor arrives late for scheduled
appointments without prior communication with the students. The lack of effective
communication between clinical supervisors and student nurses is a problem (Fadana and
Vember 2021). These flaws could harm not only the students and the clinical supervisor's
reputations but also that of the nursing school and HEI where the students are enrolled, which
leads to bad experiences with clinical supervision. It is interesting to point out that the
participant’s anxiety about leaving their workstations for a long period demonstrates their sense
of accountability for doing their assigned task which is to provide patient care. This
demonstrates that the participants are aware of their responsibilities and, in a way, exhibit their
professional attitude towards their absence from their patients.

In this study, students reported that certain clinical supervisors were not able to teach or
demonstrate a specific clinical procedure, constituting an “Ugly” aspect of professionalism. To
meet their clinical learning outcomes, the students must be assessed and be found competent in
several procedures. After demonstrating the procedure to the students, the clinical supervisors
need to assess the student's level of competence. The results of the study raised concerns about
the competency of clinical supervisors. It also raises concerns regarding the standard of clinical
supervision that students get, as well as whether the institution should create standards that
stipulate a particular level or amount of practical exposure, or increase the years of experience
required for the clinical supervisor before employing them. A qualitative study conducted by
Karami, Farokhzadian, and Foroughameri (2017) explored the nurses’ professional competency

and found that professional competence is a multifaceted issue that is connected to the nursing
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education system. Reduced levels of clinical competency of the clinical supervisor may result
in further consequences as they have to impart their skills to student nurses. According to
Karami et al (2017), experience, personality traits, and theoretical knowledge were among the
most significant elements influencing nurses' clinical competency.

Another “Ugly” aspect of professionalism emerged when some participants reported that they
had clinical supervisors who were shouting at them and displaying intimidating behaviour. The
results indicated that the participants had bad encounters with their clinical supervisors. The
clinical supervisors' overbearing communication methods, such as yelling and intimidating
body language, are the root of these encounters. The verbal abuse and threatening behaviour
that the participants reported and experienced from their clinical supervisors can be damaging
to their learning and general well-being. Such actions can contribute to the fostering of a
resentful and unpleasant clinical learning environment, which is not ideal for the development
of confident and competent healthcare professionals. According to a study by Shdaifat et al
(2020), verbal abuse against student nurses is a significant issue that they frequently report and
experience in clinical learning environments. Minton and Birks (2019), whose research
focussed on New Zealand student nurses in clinical placement, found that bullying in nursing
is not a recent phenomenon and that student nurses are not spared from its effects. The sad
reality is that these abusive behaviours contribute to nurses feeling stressed and depressed. This
ugly aspect of professionalism demands both attention and drastic correction. If this ugly
behaviour does not change and immediate interventions are not implemented, we sadly risk the

leaving or resigning of potential great nurse professionals from the healthcare field.

CONCLUSION

The study aimed to explore the clinical supervision experiences of nursing students. The aspects
of professionalism were a major theme that emerged from the data regarding the clinical
supervisors in the clinical learning environments. Clinical supervisors contribute in a multitude
of ways to student nurses' professional development. They are skilful in identifying students
who are having difficulty learning, encourage them to do better and stress the value of self-
directed learning and practice by using a combination of positive reinforcement and a strict
approach when appropriate. Ultimately, this strategy helps students become more competent
and progress toward becoming productive professionals in their chosen fields. The results
highlighted the fundamental principles of professionalism in clinical supervision, looking at the
good characteristics that encourage learning (clinical supervisors demonstrating knowledge and

positive reinforcement), the bad aspects that impede growth (clinical supervisors having poor
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time management), and the ugly aspects that call for attention and correction (clinical
supervisors not able to teach or demonstrate a specific clinical skill, and using abusive
behaviour). Through this viewpoint, more information was gained on professionalism in
clinical supervision as a guiding concept, and how it affected student nurses' experiences. The
research ultimately provided insights into the positive and negative aspects of clinical
supervision and paved the way for a more efficient and morally sound training approach for

nursing professionals.

STRENGTH AND LIMITATION

The strength of this study included having diverse viewpoints through focus group interviews,
and fostering openness, particularly in sensitive discussions where individual students might
have hesitated to speak about their clinical supervisor. The group dynamics, with students of
varied backgrounds in the same educational level, created a supportive environment,
encouraging even the most reserved students to contribute. Additionally, the engagement of
independent field workers unaffiliated with the nursing school to conduct interviews
strengthened data collection. This approach ensured participants felt at ease expressing
themselves without concerns about the researcher, known to them. The study was conducted in
a specific nursing school in South Africa, which may limit the generalisability of the findings
to other contexts or institutions. Another limitation of this study was that it focused solely on
undergraduate nursing students, without exploring the personal experiences of clinical
supervisors. Future research should consider investigating the perspectives and experiences of
clinical supervisors, which could provide valuable insights for enhancing clinical supervision

practices.
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