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It has been noted that without learning, there can be no success. Furthermore, at the most basic
level, essential success implies successful learning in the classroom. This was the sentiment of
Tinto and Pusser (2006, 8) two decades ago when the global turn to Emergency Remote Teaching
and Learning was inconceivable. However, the Novel Coronavirus appeared in Wuhan, China at
the end of 2019, and in 2020 the World Health Organisation announced COVID-19 as a global
pandemic (Discovery 2020; WHO 2020) that caused major disruptions in all sectors of society and
led to the unprecedented transition from the face-to-face mode of teaching and learning to online
platforms in Higher Education Institutions (HEIs) worldwide (Turnbull, Chugh, and Luck 2021). It
soon became clear to researchers that the support offered to students to assist them in attaining
academic success had proven inadequate (Al-Maskari, Al-Riyami, and Kunjumuhammed 2022)
and that the support systems used by HEIs needed to be revisited. This article examines student
best practices during the COVID-19 pandemic and beyond to ensure that students enjoy optimal
benefits as they strive for academic success. The article further suggests a student support theory
that can be employed by HEIls to better assist students in the quest for attaining a postgraduate
qualification.

Keywords: student assistance programs, student support, COVID-19 pandemic, education,

postgraduate teaching and learning.

BACKGROUND

Whereas the rising number of online students has received much attention in the last few
decades, authors have ostensibly devoted little attention to how students in fully online
programmes may be optimally supported to ensure learning success and a subsequent increase
in throughput rate (Manca and Meluzzi 2020). That was the case until the advent of the COVID-
19 pandemic, which spotlighted online students and their institutions. This included their
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experiences, challenges, and agility to adapt to the rapidly changing field of teaching and
learning (Motala and Menon 2020). Despite this, student success remains an essential
component of higher education, and it can be used as a measure of quality within institutions
(Alyahyan and Diistegdr 2020).

Higher Education Institutions (HEIs) are under increasing pressure to produce more PhD
graduates, and academic success is used more often to indicate the institution’s academic
performance (Alyahyan and Diistegor 2020). According to Kuh et al. (2006, 13), “Government
and philanthropic organizations exhort the enterprise to confer more degrees to ensure a vibrant
democracy, keep the country’s economy competitive, and prepare the current and next
generation of [university] students for an ever-expanding global workplace”. On the other hand,
students see a university degree as a powerful tool that can alter their economic prospects and
benefit not only themselves but also their families and communities (Tiroyabone and Strydom
2021).

South African HEIs also bear severe pressure to improve academic success. Despite
significant government funding incentives and many policy initiatives in institutions focused
on student success, the success rate remains low, while the attrition rate is notoriously high
(Subotzky and Prinsloo 2011, 177). Reconceptualizing student support remains a priority, but
this was pointed out over a decade ago (Jacklin and Le Riche 2009). Addressing this
phenomenon has become a national and institutional priority at all South African HEIs. It
remains a crucial focus of the government’s outcomes-based funding and enrolment planning
framework (Department of Higher Education and Training 2004). As a further effort to remedy
this situation, the National Planning Commission (National Planning Commission 2013)

proposed the following to universities based on their vision for 2030:

e  Toincrease the number of postgraduate students, among other things, via supporting
international exchange partnerships for research (Motshoane 2022). It is proposed
that by 2030, more than 25 per cent of university enrolments should be at the
postgraduate level.

e  To graduate more than 100 doctoral students per million annually by 2030. South
Africa currently produces 28 doctoral graduates per million citizens per year, which
is very low — by international standards. To achieve the 100 per million per year,
South Africa needs more than 5 000 doctoral graduates per year, compared to 1 420
in 2010. If South Africa is to be a leading innovator, most of these doctorate degrees

should be awarded in science, engineering, technology, and mathematics.
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e  To double the number of graduate and postgraduate scientists (while increasing the
number of African and female postgraduates, especially PhDs, to improve research

and innovation capacity and equity.

PROBLEMATISATION

Higher Education Institutions’ online learning offerings have grown exponentially in the last
two decades. This growth was accelerated when the World Health Organization declared
COVID-19 an international pandemic (WHO 2020), leading to social distancing and limited
physical interaction. Universities had to migrate rapidly from traditional teaching and learning
to online offerings. According to Dhawan (2020, 7), online teaching and learning have become
the “panacea for the crisis”. Peters et al. (2020, 37) concur that “online distance education
solutions became the Band-Aid Solutions and then the mainstay for conducting university
business and course delivery”. Remote student support became essential (Bouchey, Gratz, and
Kurland 2021). This had a definite impact on students and the way they perceived student
support.

Students exposed to wholesale changes in their learning ecosystems, such as the move to
emergency remote teaching and learning, soon developed feelings of frustration, disorientation,
and a lack of academic identity. Non-academic support also emerged as an essential factor. A
general fear of failure was also evident (Cox 2009). These issues could delay or even cancel
their studies (Sverdlik et al. 2018; Czerniewicz et al. 2020). Postgraduate students also
experienced a lack of motivation. They reduced self-efficacy and self-worth during their
studies, and the literature shows that such experiences are even more prevalent among online
students (Sverdlik et al. 2018; Aguilera-Hermida 2020). To this end, this article focuses on best
practices in student support and the need to revisit the type of support given to students post-

COVID-19.

COVID-19: A DISRUPTION IN STUDENT SUPPORT

The COVID-19 pandemic can be described as a respiratory illness caused by a coronavirus of
the genus Betacoronavirus. This virus was spread mainly by contact with infectious respiratory
droplets and is characterized mainly by high temperatures and respiratory ailments that may
progress to pneumonia and respiratory failure. The COVID-19 pandemic compelled
commercial and educational institutions globally to migrate from traditional teaching and
learning activities to online collaboration. The higher education sector was also affected.
Consequently, the South African government ordered all universities to close and suspend all

contact sessions for academic programmes and instead resort to online teaching and learning
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methods (Nyoni and Ngqila 2022).

The Internet has confirmed its place as an integral part of education, causing HEIs to adjust
their teaching and learning methods from traditional interaction to various online and blended
options. With the enforced move to online learning during the COVID-19 pandemic, even those
institutions that offered limited or no online learning options were forced to move all of their
offerings to an online platform. The pandemic also highlighted the need for improved student
support systems, causing HEIs to rethink student support to address student needs and

uncertainties brought about by the pandemic.

STUDENT SUPPORT AS A PRECURSOR FOR ACADEMIC SUCCESS
Student success can be used as a quality metric within institutions (Alyahyan and Diistegor
2020; Ciobanu 2013). There are, however, various interpretations and definitions of student
success. Whereas academic success is reportedly one of the most widely used constructs in
educational research, researchers are yet to develop a suitable and acceptable definition. York,
Gibson, and Rankin (2015, 1) have described the construct as amorphous, citing this as a reason
why no reasonable definition has been forthcoming.

Researchers appear hesitant to explain the construct definitively, as “the term has been
applied with increasing frequency as a catchall phrase encompassing numerous student

outcomes” (York et al. 2015, 1). Tiroyabone and Strydom (2021, 3) define student success as:

“in addition to passing grades, the development of cognitive and social-emotional competencies,
as well as the acquisition of proficiencies that speak to the demands placed on 21st-century
graduates by employers. This includes actively participating in a team, working with and learning
from diverse people and environments, and recognizing and living out the social responsibility of
a democratic citizen.”

Kuh et al. (2006, 6) postulated that definitions of student success are often borne out of
ingenuity and necessity as institutions are compelled to include a more diverse student
population. Considerations of race/ethnicity, gender, socio-economic status, and age must be
included in the definition or description of academic success (Schneider et al. 2021). Kuh et
al. (2006) further argued that the definition of success must address three pertinent questions.
Firstly, what do we expect from students before and after enrolling in higher education?
Secondly, what happens to students during their higher degree studies? Lastly, it is essential to
know the implications of these definitions for informing policy and improving student- and
institutional performance in practice. Based on these questions, student success can be defined

as “academic achievement, engagement in educationally purposeful activities, satisfaction,
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acquisition of desired knowledge, skills and competencies, persistence, attainment of

educational objectives, and post-college (university) performance” (Kuh et al. 2006, 7).

STUDENT SUPPORT BEST PRACTICES BEFORE AND DURING COVID-19
Before the COVID-19 pandemic emerged in 2020, best practices related to online student
support were mainly based on enhancing the holistic student experience by offering
cognitive/academic, emotional/affective, and systemic/institutional support (Tait 2000;
Simpson 2003; Kuh et al. 2006). Simpson (2003) emphasized the significance of considering
the sub-divisions within these categories to ensure that students benefit optimally from the
support offered for academic success. However, the pandemic resulted in a distinct change in
student support needs and subsequent best practices related to student support (Bouchey et al.
2021; Neuwirth, Jovi¢, and Mukherji 2021). The forced move to online teaching and learning
due to the pandemic forced HEIs to transition from traditional to online teaching and learning,
and despite online pedagogy being familiar to some institutions, for many, this change signified
sailing in uncharted waters — with no compass to direct their journey. This resulted in several
institutions using teaching methods previously designed for face-to-face pedagogy and
applying those to online teaching and learning.

Most university staff, students, individuals, and groups from other sectors of society
considered the pandemic temporary and waited to return to normal (Neuwirth et al. 2021, 143).
However, this was not to be, and the world soon searched for meaning in the new normal under
the auspices of the COVID-19 pandemic (Motala and Menon 2020). This migration not only
implied a change in the delivery of pedagogy but also required revisiting what was previously
considered best practices in higher education. Education specialists soon realized that the
narrative concerning the future of education had to change from “resumption” to “re-
envisioning and re-imagining” (Neuwirth et al. 2021, 143). The pandemic, furthermore,
required educational leaders — who found themselves in “uncharted territory” — to use a “new
toolbox of intellectual stimulation, idealized influence, and inspiration” to navigate these alien
waters and be better prepared for any crisis of this magnitude (Fernandez and Shaw 2020, 41).

Toquero (2020), and Turnbull et al. (2021) have presented recommendations for HEIs to
change their offerings to ensure that students remain academically focused. According to
Toquero (2020), integrating environmental and general healthcare courses in the curriculum
would go a long way in helping HEIs respond to student needs. Allowing all students to access
healthcare courses would empower them to care for themselves and their families’ health needs.
Educating more students on environmental issues would also help to reduce the negative impact

on human health (Keselman et al. 2011). Toquero (2020), moreover, suggests that HEIs
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incorporate online mental health- and medical services for students for this purpose since the
pandemic has had a grave effect on student mental health in general. An online counselling
service could significantly improve student support in this regard.

Turnbull et al. (2021) recommend that institutions integrate synchronous and
asynchronous delivery modes. “Synchronous” refers to real-time interaction between students
and lecturers, whereas “asynchronous” is not time-sensitive. The assimilation of these modes
would afford students flexibility in terms of time, and students would experience the sensibility
of having devoted sufficient attention to the asynchronous component of the lesson or task.
However, Romero-Ivanova et al. (2020) highlighted the importance of platforms such as Zoom,
MS Teams, or Google Meet that allow institutions to stay in touch with students in real time.

Further recommendations made by Turnbull et al. (2021) included institutional support
during the pandemic. These comprised specific improvements in student support, such as
providing students with a clear plan and guidance regarding decisions about their course. This
author also suggested that HEIs provide resources for staff and students who are grappling with
the transition to online and blended learning and, where applicable, pay for popular social media
platforms, e.g., Facebook, utilized by the institutions to communicate with students and
academic staff (Davies et al. 2020; Hartshorn and McMurry 2020).

Udeogalanya (2021) argued that digital literacy is fundamental to academic success,
especially for first-generation university students who have no one in their families to learn
essential skills from. The COVID-19 pandemic has caused digital literacy to become a basic
need. Therefore, institutions must provide training for staff and students (Turnbull et al. 2021),
not only for study purposes but also for students to use in their careers upon completion of their
studies (Udeogalanya 2021).

Turnbull et al. (2021, 6413) also suggested blended learning as an option for students, as
many reported a preference for the traditional, face-to-face mode. Blended learning is a hybrid
environment that “combines the benefits of traditional F2F learning spaces while exploiting
online technologies that enrich learning content and delivery options.” They also claim that this
mode of delivery may be the most suitable option for institutions post-COVID to leverage
lessons learned from the experience while retaining the advantages of traditional F2F

approaches” (Singh, Steele, and Singh 2021).

ACADEMIC ADVISING — A CHANNEL FOR ACADEMIC SUCCESS
Scholars agree that improving academic success is pertinent to effecting social and emotional
change and addressing social injustices (York, Gibson, and Rankin 2015; Jagers, Rivas-Drake,

and Williams 2019). This is of particular significance in South Africa after being declared the
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most unequal country in the world owing to racial inequalities — despite Apartheid (the
separation of people based on race, ethnicity and colour) having ended thirty years ago (World
Bank 2022). This racial disparity has affected many sectors of society, including education. In
a report on the need for academic advising in South African universities, Tiroyabone and
Strydom (2021) indicated that, between 2000 and 2008, 19.8 per cent of South African students
who commenced their tertiary qualification in 2005 — in the traditional face-to-face mode —
graduated following three years of study. Of the remainder, 57.1 per cent graduated after six
years of study and 63.6 per cent after ten years, painting a bleak picture for higher education in
the country.

Extant literature emphasizes the need for a structured, intentional intervention programme
to assist students in attaining academic success. Academic advising, which has been described
as a “locus of learning” (Lowenstein 2013, 245) and a “safety net” (Tiroyabone and Strydom
2021, 4), has been identified as one such intervention. According to de Klerk (2022 and 2023),
academic advising is well established in the global north and Australia but is still an emerging
field/topic in South African higher education. White (2015) clarified that academic advising
may or may not solve the problem or change the curriculum. Still, it is worth trying, as it could
create a channel for communication between students and their lecturers that, in the end, will
assist students in becoming more conscious of their choices. Whereas no formal definition of
academic advising exists, Larson et al. (2018) described it as using knowledge to successfully
empower students and university staff to traverse academic connections in higher education.

In South Africa, academic advising stems from information gathered via the South African
Survey on Student Engagement (SASSE) in 2010 (Tiroyabone and Strydom 2021). The
University of the Free State (UFS), which was one of two universities that piloted the survey,
described academic advising as a “developmental teaching and learning high-impact process,
which is aimed at enhancing student success” (Tiroyabone and Strydom 2021, 5). The
information gathered by the survey included students’ participation in a wide variety of
educational activities; students’ interaction with lecturers and their peers and the degree to
which they engage with diversity; the way students perceive the university environment;
estimates of educational and personal growth since starting higher education; and background
and demographic information (University of the Free State 2022).

There are several advantages related to academic advising for students and academic and
support staff. Firstly, academic advising aids in introducing students to their responsibilities as
students and enables fruitful engagements between all parties — contributing to student
retention. Secondly, some first-year students, hailing from structured schools with pre-set

timetables, tend to feel overwhelmed when arranging their courses, especially during the first
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semester at university. Academic advising can assist by creating a sense of ease and informed
choices. Furthermore, academic advising is all-encompassing and is not confined to course-
related information only. Matters such as student accommodation, healthcare, and career
choices can also be discussed, and students can receive assistance with such and other matters

(Abumalloh et al. 2021).

TOWARDS A THEORY OF MEANINGFUL STUDENT SUPPORT DURING A
PANDEMIC

The findings of this study have led to the emergence of a theory of how to provide adequate
student support during a crisis such as the recent COVID-19 pandemic. Indeed, a crisis cannot
be planned for (Hu 2020); that constitutes a crisis after all. However, the COVID-19 pandemic
presented many opportunities to assist HEIs in being better prepared in the event of a repeat of
such a phenomenon or similar. Drawing from current literature and the data gathered in this
study, an emergent theory on providing adequate student support during a pandemic suggests
the following considerations.

As Simpson (2013) noted, student success depends on an interplay between various types
of support, ultimately leading to academic success. A strong and active student-supervisor
relationship in which both parties are actively involved has been one of the pillars of student
support and academic success. Effective and timely communication between supervisors and
students ensures academic success. However, the recent pandemic has highlighted the need for
this relationship even more. This is significant because online students, characterized as feeling
lonely and isolated, have had such emotions intensified by the fact that they no longer had a
choice as to whether they preferred to pursue online studies or follow the traditional mode of
learning (Kaufmann and Vallade 2020).

Furthermore, institutional facilities such as writing centers, tutors, and postgraduate
schools have had to increase their interactions with students to fill the void created by the
lockdown, which aimed to curb the spread of the virus by limiting physical contact between
persons. The need for technical support has also gained prominence during the pandemic, as all
students had to study from home and thus required a digital device with which they could not
only access learning material and interact with lecturers and other students but also interact
socially. The need for adequate training on using the Learning Management System and other
online platforms became pertinent. Without this, students could easily be excluded from their
learning communities.

Additionally, the need for a reliable Internet connection played a vital role in students’

online learning experiences. The continuous load-shedding and unplanned electricity

216



Michaels, Lautenbach Re-conceptualizing student support in rapidly changing times

interruptions only increased students’ anxiety and uncertainty. They had no alternative but to
attend classes, collaborate with lecturers and fellow students, or submit examinations and tests
online.

One significant factor to consider is the need for a suitable space conducive to study.
While the lockdown may have limited social movement and the virus spread, many students
were excluded from educational activities due to environmental factors. Many students needed
an appropriate physical space to study and attend online classes. However, this was impossible
for many due to space constraints at home. In addition, being home with the rest of their families
implied that some students had to assist with household chores, which they would have been
exempted from had they attended a class or stayed on campus.

Before the pandemic, students hardly mentioned the pandemic concerns, such as the health
of family members. However, the high mortality rate caused by the Coronavirus led to students
fearing for their families’ health (Kwenandar et al. 2020; Lautenbach and Randell 2020).
Furthermore, while the fear of failure has been a concern for students for decades (Cox 2009),
the pandemic exacerbated this.

Based on the data and findings, meaningful and relevant academic support in crisis times
can be understood as processes and activities that acknowledge students’ realities, contexts,
backgrounds, and home environments. Additionally, their levels of access to technology and
the Internet, knowledge and prior experience of using technology, and their level of ease of
online communication are all responsive to student needs. Adequate student support should be
activity-based. Academic activities should be relevant to students’ learning and build on the
knowledge acquired through collaboration and interaction with others and their environment.
It should be accepted that students and the institution are situated agents of learning, and each
is responsible for attaining academic success.

While the institution is required to provide emotional, academic, and technical support, it
is incumbent on the student to display an attitude commensurate with a will to succeed. This
requires specific personal attributes such as good time-management skills, intrinsic motivation,
and a high level of self-regulated learning, with less dependence on lecturers and their input.
Students should furthermore assume agency by initiating and sustaining multimodal online
communication with supervisors and fellow students through active learning and by developing
a conceptual understanding of learning content through active engagement with online
resources (Chiu, Lin, and Lonka 2021).

Whereas academic success is highly dependent on a student’s personal attributes and work
ethic, the community and society significantly contribute to achieving the ultimate goal. Family,

friends, and social network support can positively affect students’ experiences, especially in
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times of great uncertainty, such as a pandemic.

CONCLUSION

Requisite postgraduate supervision is a significant factor in attaining academic success in online
learning and other modes of teaching and learning. The effects of various methods, such as
academic advising, to support postgraduate students have been proven relevant in the current
educational climate. This article highlighted the need for improved student support systems,

allowing HEIs to contribute meaningfully to academic success.

REFERENCES

Abumalloh, R., A. Alghamdi, N. Azzam, and A. Abdulraheem. 2021. “Management of academic
advising in higher educational institutions during COVID-19 pandemic.” Management Science
Letters 11(5): 1659-1666.

Aguilera-Hermida, A. P. 2020. “College students’ use and acceptance of emergency online learning due
to COVID-19.” International Journal of Educational Research Open 1: 100011,

Al-Maskari, Azzah, Thurayya Al-Riyami, and Siraj K. Kunjumuhammed. 2002. “Students academic
and social concerns during COVID-19 pandemic.” Education and information technologies 27(1):
1-21.

Alyahyan, E. and D. Diistegor. 2020. “Predicting academic success in higher education: Literature
review and best practices.” International Journal of Educational Technology in Higher Education
17(1): 1-21.

Bouchey, B., E. Gratz, and S. Kurland. 2021. “Remote Student Support During COVID-19: Perspectives
of Chief Online Officers in Higher Education.” Online Learning 25(1): 28-40.

Chiu, T. K., T. J. Lin, and K. Lonka. 2021. “Motivating online learning: The challenges of COVID-19
and beyond.” The Asia-Pacific education researcher 30(3): 187—190.

Ciobanu, A. 2013. “The Role of Student Services in the Improving of Student Experience in Higher
Education.” Procedia-Social and Behavioral Sciences 92: 169—173.

Cox, R. D. 2009. ““It Was Just That I Was Afraid’ Promoting Success by Addressing Students’ Fear of
Failure.” Community College Review 37(1): 52-80.

Czerniewicz, Laura, Najma Agherdien, J. Badenhorst, D. Belluigi, T. Chambers, M. Chili, G. Wissing,
2020. “A Wake-Up Call: Equity, Inequality and Covid-19 Emergency Remote Teaching and
Learning.” Postdigital Science and Education 2: 946-967. https://doi.org/10.1007/s42438-020-
00187-4.

Davies, J. A., L. J. Davies, B. Conlon, J. Emerson, H. Hainsworth, and H. G. McDonough. 2020.
“Responding to COVID-19 in EAP contexts: A comparison of courses at four Sino-foreign
universities.” International Journal of TESOL Studies 2(2): 32-51.

De Klerk, Danie. 2022. “Academic advising during emergency remote teaching and learning: A South
African higher education perspective.” SOTL in the South 6(1): 95-111.

De Klerk, Danie. 2023. “Establishing a baseline: A social realist perspective on academic advising at a
South African university prior to COVID-19.” https://doi.org/10.20853/37-4-5342.

Department of Higher Education and Training (DoHET). 2004. “A new funding framework: How
Government grants are allocated to public higher education institutions.”

Dhawan, Shivangi. 2020. “Online learning: A panacea in the time of COVID-19 crisis.”Journal of
Educational Technology Systems 49(1): 5-22.

Discovery. 2020. “Novel coronavirus 2019 and coronavirus disease 2019 (COVID-19).” Frequently

218



Michaels, Lautenbach Re-conceptualizing student support in rapidly changing times

asked questions: Novel Coronavirus 2019 (COVID-19) and seasonal influenza infection. chrome-
extension://efaidnbmnnnibpcajpcglclefindmkaj/https://www.discovery.co.za/assets/discoverycoz
a/medical-aid/novel-coronavirus-and-influenza-faq.pdf. (Accessed 6 December 2022).

Fernandez, A. A. and G. P. Shaw. 2020. “Academic Leadership in a Time of Crisis: The Coronavirus
and COVID-19.” Journal of Leadership Studies 4(1): 39-45. doi:10.1002/j1s.21684.

Hartshorn, K. James and Benjamin L. McMurry. 2020. “The effects of the COVID-19 pandemic on ESL
learners and TESOL practitioners in the United States.” International Journal of TESOL
Studies 2(2): 140-156.

Hu, R. 2020. “COVID-19, smart work, and collaborative space: A crisis-opportunity perspective.”
Journal of Urban Management 9(3): 276-280.

Jacklin, A. and P. Le Riche. 2009. “Reconceptualising student support: From ‘support’ to ‘supportive’.”
Studies in Higher Education 34(7): 735-749. doi:10.1080/03075070802666807.

Jagers, R. J., D. Rivas-Drake, and B. Williams. 2019. “Transformative social and emotional learning
(SEL): Toward SEL in service of educational equity and excellence.” Educational Psychologist
53(4): 162—-184.

Kaufmann, R. and J. I. Vallade. 2020. “Exploring connections in the online learning environment:

student perceptions of rapport, climate, and loneliness.” Inferactive Learning Environments
30(10): 1794-1808.

Keselman, A., D. M. Levin, J. F. Kramer, and K. Matzkin. 2011. “Educating Young People about
Environmental Health for Informed Social Action.” Umwelt und gesundheit online 4(1).

Kuh, G. D., J. L. Kinzie, J. A. Buckley, B. K. Bridges, and J. C. Hayek. 2006. “What matters to student
success: A review of the literature.” Vol. 8. Washington, DC: National Postsecondary Education
Cooperative.

Kwenandar, F., K. V. Japar, V. Damay, T. 1. Hariyanto, M. Tanaka, N. P. H. Lugito, and A. Kurniawan.

2020. “Coronavirus disease 2019 and cardiovascular system: A narrative review.” IJC Heart &
Vasculature 29: 100557.

Larson, J., A. Johnson, S. A. Aiken-Wisniewski, and J. Barkemeyer. 2018. “What is academic advising?
An application of analytic induction.” NACADA Journal 38(2): 81-93.

Lautenbach, Geoffrey and Nardia Randell. 2020. “Through the COVID-19 looking glass: Coping skills
for STEM educators in the time of a pandemic and beyond.” Journal of Baltic Science Education,
19(6A): 1068—1077. https://doi.org/10.33225/jbse/20.19.1068.

Lowenstein, M. 2013. “Envisioning the future.” In Academic advising approaches: Strategies that teach
students to make the most of college, edited by J. K. Drake, P. Jordan and M. A. Miller, 243-258.
Jossey-Bass.

Manca, F. and F. Meluzzi. 2020. “Strengthening online learning when school are closed: The role of
Sfamilies and teachers in supporting students during the COVID-19 crisis.” OECD.

Motala, Shireen and Kirti Menon. 2020. “In search of the ‘new normal’: Reflections on teaching and
learning during COVID-19 in a South African university.” Southern African Review of Education
with Education with Production 26(1): 80-99.

Motshoane, P. L. 2022. “The mechanisms conditioning doctoral supervision development in public
universities across South Africa.” https://doi.org/10.21504/10962/232305.

National Planning Commission. 2013. “National development plan vision 2030.”

Neuwirth, L. S., S. Jovi¢, and B. R. Mukherji. 2021. “Reimagining higher education during and post-
COVID-19: Challenges and opportunities.” Journal of Adult and Continuing Education 27(2):
141-156.

Nyoni, P. and K. H. Ngqila. 2022. “South Aftrica’s University Teaching and Learning Dynamics amid
a COVID-19 Pandemic.” Higher Education in the Face of a Global Pandemic 12(2022): 177—
198.

Peters, Michael A., Fazal Rizvi, Gary McCulloch, Paul Gibbs, Radhika Gorur, Moon Hong, Yoonjung

219



Michaels, Lautenbach Re-conceptualizing student support in rapidly changing times

Hwang, et al. 2020. “Reimagining the new pedagogical possibilities for universities post-Covid-
19.” Educational Philosophy and Theory 54(6): 717-760. doi: 10.1080/00131857.2020.1777655.

Romero-Ivanova, C., M. Shaughnessy, L. Otto, E. Taylor, and E. Watson. 2020. “Digital practices and
applications in a COVID-19 culture.” Higher Education Studies 10(3): 80-87.

Schneider, Kimberly, Aubrey Kuperman, Andre Watts, Danae Barulich, and Tyler Campbell. 2021.
“Tracking and Assessing Undergraduate Research Campus-Wide: Demographics, Academic
Success, and Postgraduation Plans.” Journal of the Scholarship of Teaching and Learning 21(1):
107-119.

Simpson, O. 2003. Student retention in online, open, and distance learning. Routledge.
Simpson, O. 2013. Supporting students for success in online and distance education. Routledge.

Singh, J., K. Steele, and L. Singh. 2021. “Combining the best online and face-to-face learning: Hybrid
and blended learning approach for COVID-19, post-vaccine, and post-pandemic world.” Journal
of Educational Technology Systems 50(2): 140-171.

Subotzky, G. and P. Prinsloo. 2011. “Turning the tide: A socio-critical model and framework for
improving student success in open distance learning at the University of South Africa.” Distance
Education 32(2): 177-193. http://dx.doi.org/10.1080/01587919.2011.584846.

Sverdlik, A., N. C., Hall, L. McAlpine, and K. Hubbard. 2018. “The PhD experience: A review of the
factors influencing doctoral students’ completion, achievement, and well-being.” International
Journal of Doctoral Studies 13: 361-388.

Tait, A. 2000. “Planning student support for open and distance learning.” Open learning: The Journal
of open, distance and e-learning 15(3): 287-299.

Tinto, V. and B. Pusser. 2006. “Moving from theory to action: Building a model of institutional action
for student success.” National Postsecondary Education Cooperative 1: 1-57.

Tiroyabone, G. W. and F. Strydom. 2021. “The Development of Academic Advising to Enable Student
Success in South Africa.” Journal of Student Affairs in Africa 9(2): 1-16.

Toquero, C. M. 2020. “Challenges and Opportunities for Higher Education amid the COVID-19
Pandemic: The Philippine Context.” Pedagogical Research 5(4).
https://doi.org/10.29333/pr/7947.

Turnbull, D., R. Chugh, and J. Luck. 2021. “Transitioning to E-Learning during the COVID-19
pandemic: How have Higher Education Institutions responded to the challenge?” Education and
Information Technologies 26(5): 6401-6419.

Udeogalanya, V. 2021. “Aligning digital literacy and student academic success: Lessons learned from
Covid-19 pandemic.” The Business & Management Review 12(1): 275-284.

University of the Free State. 2022. “Surveys of student engagement/ SASSE.”
https://www.ufs.ac.za/sasse/sasse-home. (Accessed 26 September 2022).

White, E. R. 2015. “Academic advising in higher education: A place at the core.” The Journal of General
Education 64(4): 263-2717.

WHO. 2020. “WHO Director-General’s opening remarks at the media briefing on COVID-19 — 11
March 2020.” March 11. https://www.who.int/director-general/speeches/detail/who-director-
general-s-opening-remarks-at-the-media-briefing-on-covid-19---11-march-2020.

World Bank. 2022. “Inequality in Southern Africa: An Assessment of the Southern African Customs
Union.” New World Bank Report Assesses Sources of Inequality in Five Countries in Southern
Africa.  Pretoria,  Gauteng, March 09.  https://www.worldbank.org/en/news/press-
release/2022/03/09/new-world-bank-report-assesses-sources-of-inequality-in-five-countries-in-
southern-africa. (Accessed 9 May, 2022).

York, T. T., C. Gibson, and S. Rankin. 2015. “Defining and measuring academic success.” Practical
assessment, research, and evaluation 20(1): 1-20. https://doi.org/10.7275/hz5x-tx03.

220



	mailto:Leonemichaels2@gmail.comABSTRACT
	BACKGROUND
	PROBLEMATISATION
	COVID-19: A DISRUPTION IN STUDENT SUPPORT
	STUDENT SUPPORT AS A PRECURSOR FOR ACADEMIC SUCCESS
	STUDENT SUPPORT BEST PRACTICES BEFORE AND DURING COVID-19
	ACADEMIC ADVISING – A CHANNEL FOR ACADEMIC SUCCESS
	TOWARDS A THEORY OF MEANINGFUL STUDENT SUPPORT DURING A PANDEMIC
	CONCLUSION
	REFERENCES

