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EDITORIAL 

Intelligence testing has come to occupy a central place in 
emerging materialist critique of mainstream psychology. 
Against th~ tester's insistence that the IQ test is the 
best, the most polished example of scientific rigour applied 
to the management of human beings, is counterposed the 
notion that IQ testing consists in a set of social practices 
which· are fundamentally oppressive and exploitative. Adrian 
Tyghe, in this edition of Psychology in Society, draws out 
the substance of this critique: IQ tests, he argues, amount 
to a sophisticated legitimation of the deskilling process 
which is so central to modern capitalist development. 
Furthermore, they do much of the ideological job of convin- 
cing people workers, managers, and various natural 
allies of both that the order of things is inevitably 
the order of things. Melvyn Freeman, in the second article 
devoted to questions of IQ, counterposes this reductionist 
conception of human intelligence with a materialist 
conception of cognitive life, and argues that activity 
must beco.e the central concept in any account of thought 
which is to overcome the blindness of traditional notions 
of IQ testing. 

Johan Muller provides a penetrating revies essay of Changing 
the Subject, yet another neo-Althusserian contribution to 
recent debates concerning subjects and subjectivity. His 
wrestling with the individual-society dialectic along the way 
provides an understanding of the importance of this book. 
In another revies, Jacklyn Cock finds much of importance for 
critical feminist thought in the often caricatured latest 
offering from Germaine Greer, Sex and Destiny. 

TIle kind of vigorous debate which we hope will become the 
hallmark of Psychology in Society emerges in the contributions 
by Michael Cross and DAL Coldwell. Taking issue with some 
key arguments put forward by contributors to the previous 
edition of the journal Cross in the realm of "African" 
culture and Coldwell on radical critiques of Industrial 
Psychology these pieces provide the to-and-fro debate which 
we must ensure becomes part of the future editions of this 
journal. 
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The Social Use of Intelligence Tests 
Adrian Tyghe 

This paper seeks to apply historical materialism to an examination of 

the process whereby psychological tests have such an effect on our 

lives. In order to do this, I shall employ the method suggested by Les 

Levidow (1979:15) when he asks, 

"What kind of society has IQ science helped to create? 
This means asking what kind of new relations between 
Deopie Iq science helped to mediate and therefore what 
kind of science it is and what kind of truth it is. 
And as for its ideology, this means asking what kind 
of 'ability' it defines and reproduces, what kind of 
social relations it represents as somehow rooted in 
the nature of things and therefore as natural and 
eternal". 

To tackle these series of questions, it is important to understand what 

uses psychological tests have in our society and thereby discover in 

what social situations they appear. Psychological tests have a wide 

application ranging from their aim to measure individual difference as 

such, to their use in schools and in work. All these are inextricably 

linked and provide a partial answer to our search for their social usag~ 

The important point, at this atage, is to realise their focus on in­ 

dividual difference for this has a profound efFect on their use in 

society. 

Their supplementary function is measurement and thus we need to investi­ 

gate what these tests measure when they seek to establish individusl 

difference. If we take intelligence tests as our main concern, then we 

find that, even after many years of discussion, those who use these 

tests are unable to say what psychological processes they assess. They 

will simply state that it is intelligence or educability. The fact that 

they only measure some vague notion of intelligence in terms of 
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individual difference is vital, as it is my opinion that these Lests 

are designed more to detect a difference than to detect intelligence. 

Explanations like "lntelligence is what an intelligence test measures" 

must provide a pointer in this direction. The results give us a 

single score on an ordinal scale. They do not tell us how we are 

different or why, just that we are different. 

Binet (Anastasi, 1976; 10) actually said that, 

"In the measurement of the more complex functions great 
precision is not necessary, since individual differences 
are larger in these functions." 

Anastasi (1976: 7) states also that the change of focus of the early re­ 

searchers of testing was from an investigation of uniformities to pro­ 

vide a generalized description of human behaviour to the measurement of 

individual differences. 

The second focus is comparative, the tests compare people against each 

other. Anastasi (1976: 26) states the use of the standardization sample 

which serves to establish norms 

"Such norms indicate not only the average performance 
but also the relative frequency of varying degrees 
of deviation above and below the average. It is 
thus possible to evaluate diffarent degraes of 
superiority and inferiority." 

Thus iL is Lhese three feaLures that we seek to explain and whiCh dis­ 

tinguish intelligence Lesting 

i) Ite measure of individual difference. 

ii) Its ability to compare (relative rather absolute). 

iii) Some scale of 'intelligence'. 

We need to investigate the history of the intelligence testing movement 

to trace 1 and ii. During the early stages of capitalism, science sought 

to shake off activity as idle contemplation and decided to dedicate it­ 

self to practical tasks. 

"The scientific community now had a goal to aim for, - 
the mastery and possession of nature, and a set of pro­ 
blems to work on." (Albury et al, 1982 ; 74) 

Thus they sought to explain, appropriate and change nature. Newton's 

theory postulated a universe of solid, massy, hard, and impenetrable 

particles that only moved or changed when acted upon by an external 

force. So one investigated observed phenomena and experimented with the 

mechanism that set an object in motion. 
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Psychology, in opposilion to the Wundtian theory that stressed con­ 

sciousness, was to be the evolutionary theory of Darwin which emphasised 

individual variation between members of the species and the transmission 

of these variations through inheritance. Some of the variant features 

were assumed to enable their possessors to cope better with their en­ 

vironments. Francis Gelton,the cousin of Darwin, founder of mental 

tests and many of the presently used statistical methods, was prompted 

by these considerations to embark upon the beginnings of differential 

psychology. Darwin emphasised behavioural rather than constitutional 

aspects: 

"Darwin was hard put to give any intelligible account 
of the way in which the natural variations occurred 
and turned to the argument of biological heritage 
from one generation to the next." (O'Neill, 1982: 60) 

Galtonobserved in his maths exam at Cambridge, that he was at the upper 

end of a statistical distribution (designed by himself). O'Neill adds 

that Galton gathered data to convince himself that comparable variations 

were general. He believed human abilities were also inherited and he 

obtained his data from family trees. They showed that people of out­ 

standing ability were more likely than others to have distinguiehed 

parents, distinguished off-spring and distinguished reletives: 

"He substituted for the conception of individuel 
differences as discrete Qualitative types the con­ 
ception of them as constituting Quantative continua 
with a typical form of distribution." (Ibid: 60) 

Ca t tell (0' Neill, 1982 : 72) in his paper "mental tests" eought to give 

psychology the certainty and exactness of the physical sciences by 

applying a series of mental tests and measurements to a large number of 

individuals: 

"The results would be of considerable scientific value 
in discovering the constancy of mental processes, 
their interdependance and their variation under 
different circumstances." 

And Spearman proceeded to tidy up the mental tests by means of a whole 

series of statistical techniques. This is how intelligence tests evolvad. Thus 

tests rose from a desperate need to do science, and from a preconceived 

idea of intelligence based on an evolutionary theory. Since the 

theorists saw themselves as being 'intelligent' they strove to find tests 

that would determine this and tests that would differentiate themselves 

from other people. In manipulating certain statistical data by testing 
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large quantities of reopie, they could ascertain that these were the 

human mental processes and that they were validated by science. They 

also certainly had definite goals about who were more intelligent, the 

reason why, and strove to protect this. As Thorndike so neatly put 

it in 1927, 

"In the actual race of life, which is not to get 
ahead, but to get a head of somebody, the chief 
determining factor is heredity." (Ro sa 1976: 112) 

Francis Galton in 1869, 

"The natural ability of which this book mainly 
treats is such as a modern European possesses 
in a much greater average share than the men 
of lower races.1I 

And L.M. Terman in 1916 in "The Measurement of Intelligence," 

"If we would preserve our state for a class of 
people worthy to possess it, we must prevent 
as far as rossible the propagation of mental 
degenerates" and "moral judgement, like 
business judgement, social judgement or any 
other kind of higher thought process, is a 
function of intelligence." (Matthews, 1980: 136) 

Thus we come lo the concept of intelligence. Henderson (1979: 142) says 

thet we need to direct ourselves to the social basis of the concept, 

but before we aan do this, we need to establish that the concept has a 

social bssie. 

Anastasi (1976: 23) states thet firstly 

"the test items need not resemble closely the 
beheviour the test is to predict. It is only 
necessary than an empirical correspondence be 
demonstrated between the test end it" 

And further 

"By studying the validation data, we can objectively 
determine what the test is measuring" (p.29). 

If we then study the validation data o~ IQ tests, we find them to be 

people's scholastic achievement or grades and initially the teacher's 

assessment. Thus the IQ test measures what a person is likely to 

achieve at school (it is important to note that it does not measure one's 

actual ability at school). I intend to show later that the school is not 

a neutral proving ground for individuale but tends to favour a particular 

social class and that its main emphasis is not only the transmission of 

certain kinds of knowledge but also the dominant ideology. 

5 



Brody and Hr odv (1976: BB-B9) are puzzled by the close correspondence 

between lU score and scholastic achievement and question its use: 

" ••• the rela tionship is of lit tle use to the sch$l0ls 
since they have the information about 9rades. A' 
measure that predicts grades with a correlation of 
.6 is not a useful surrogate for grades. Therefore, 
the fact that intelligence tests predict school 
grades is of little practical or theoretical interest." 

If they have little practical or theoretical use in schools, what is 

their function and why despite all the tremendous criticism that they 

face, do they still remain with us? 

Let's turn to some of the items in the test and hopefully, this may 

reveal more about their nature. 

Anastasi (1976: 6) describes Seguin's work with the mentally retarded. 

He experimented for many years with what he termed a psyaiological method 

of training. By these methods, severely retarded children are given in­ 

tensive exercise in sensory discrinination and in the development of 

motor control. An example of one technique he used was the Seguin Form 

Board, which is now a non-verbal test of intelligence. The SSAlS Manual 

(Madge, 1980 : 27) descr ibes it as such 

"It is a test based on the assumption that the 
synthesis of parts into an organised, integrated 
whole constitutes s valid criterion of intelligence. 

This jump from a training technique of aensory discrinimetion an motor 

control to an assumed intelligence can only be a leap of ,faith. The 

Manual agrees by stating, 

"Its correlation with general intelligence ls fairly 
low to medium." 

Mediated learning, like the training technique described, is a social 

event and all that this test can say is that in comparison to other 

people, a person can do this task better or worse than the average. 

would like to meke two points here - a) that it is only one form of 

measuring this assumed ability and b) the evaluation process itself is 

a socially defined one (We are measured against each otherl 

However, let's turn to one of the more "reliable" measures of intelligence­ 

vocabulary. Jensen (1973 : 74) argues that 
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much of what is tapped by lU tests is 
acquired by incidental learning, that is to say, 
it has never been explicitly taught. Most of 
the words in a person's vocebularly were never 
explicitly taught or acquired by studying a 
dictionary. " 

He adds (p. 75) 

"Even after repeated drill, it will quickly fade 
beyond retrieval" 

and concludes 

"this is mainly the reason that vocabulary tests 
are such good measures of general intelligence 
even those that are entirely non-verbal." 

In attempting to find a solution as to why even rote learning will not 

aid vocabulary, he adds (p.75) 

"If there was no conceptual slot that needed to be filled, 
that is to say, no meaning for which the individual has 
a use and which the word serves to symbolize, it is 
exceedingly difficult to make the definition of the work 
stick in the individual's memory." 

This tells us three things a) that a person's own activity is closely 

associated with word meanings and b) the person must have a use for 

them, i.e. words only become meaningful, when we use them to symbolize 

something in our daily lives. c) words have social orig~ns. Thua if 

we examine the SSAIS Test and on one card, there is an item of a person 

trying to catch a train and people working on a car assembly line. 

The word "procrastination" for working class people could be more likely 

applied on 'the car assembly plant (a hidden form of resistance) than 

their dsily frustrated attempt to rush from work and catch a scarce 

train. For middle class people, because they have more leisure time at 

their disposal, the key image is the train. 

Strangely, Vygotskii would agree with Jeneen but for different reasons. 

It would certainly not be incidental learning but one's vocabulary would 

rely on social and historical factors. 

Luria (1971: 252) argues, 

"In short, we must seek the roots of such higher 
psychological functions in the mastery of general, 
humsn, historically formed experience." 

Reality then, is reflected, in the significance of a word and thus pssists 

the process of direct sensory reflection of a world. As Luria and Leonteiv 

(1957: 347) say 



"It is an idealized mental form of crystallization 
of social experience and social practical activity 
of people." 

People master the significances already formed in their lives. A person's 

personal consciousness is social in nature. According to Vygotskii, the 

conditions of social life determine specific features of people's psyche 

and the development of consciousness is directed by people's practical 

activity in reality. (Vygotskii rejected attempts to simply infer 

people's consciousness directly from their practical activity). Child 

development, including the development of specific abilities, is a matter 

of forming out of history. Marx's thesis was that people do not have a 

fixed human nature but continually create themselves and their conscious­ 

ness through productive activity. Peoples"natures' change as people 

work to transform nature. So, in people's productive activity, we not 

only produce material products but mental products as well (law, religion, 

science). Therefore, productive activity encompasses both manual and 

mental labour. As Matthews (1980: 86) states 

"Consciousness arises out of and is shaped by practice 
and in turn is judged in and by practice." 

It is not a mechanical process, but a dialectical one. It is people 

workin9 on the world (nature) that develops their consciousness. Marx 

rejects the notion of society being a collection of isolated, atomistic 

individuals eaoh having their own private intereste to pursue. People 

are always involved in a set of relationships, primarily those con­ 

cerned in their prOductive activity i.e. their mode of production. 

Consciousness then must bs explained, - 

"either from the contredictions of materiel life, from 
the existing confl'~t between the social productive 
forces and the relations of productio~" (Fischer, quot­ 
ing Marx, 1978: 81) 

So in order to understand whet has qone on before and what we eeek to dol 

We hava established the fact that IQ tests wish to test individuals and 

compare them, but the items in the test are socially derived and seek 

to test socisl phenomena snd that they wish to differentiete people on 

this scale and compare them, in e hierarchial form from superiority to 

inferiority. However, they did not seek to establish the differences 

between any people, but it does seem they had particular people as their 

object of study. Middle class women initially scored Iowan the test, 

items were juggles around and this was corrected for, but Anastasi argues 
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"Insofar as culture affects behaviour, its influence 
will and should be reflected in the test. Moreover, 
if we were to rule out cultural determinants from a 
test, we might therefore lower its validity against 
the criterion we are trying to predict." 

Matthews (1980 : 135) indicated that the disadvantaged groups of society 

initially scored higher on mental tests. Thorndike had this to say 

(1980: 135) 

"the apparent mental attainments of children of 
inferior races may be due to inhibition, and so 
witness precisely to a deficiency in mental 
growth" 

Subsequently items were dropped from the tests. In tracing the 

founders' of the IQ tests, lot's try to understand their position. 

Calton's science informed him that the only material to work with was 

observed data. He noticed in the society people of different social 

status had different degrees of success and he assumed they were the 

more "intelligent", so he strove to measure this "intelligence" and 

the differencea that people exhibit. Later when the "inferior" groups 

acored higher, this did not tally with the observed data, and so tests 

were rectified accordingly. 

Thus, in terms of our prsvious discussion, if we want to underetand 

why this perticular form of consciousness dsveloped (the need to teet 

individuale on an int 11igence Bcale and find the differences), we must 

trace the history of people's productive activity. It ie from this 

source that ws wIl find why intellectusl Functioning beceme eo pars­ 

mountly importent as a feet of eociel life. Henderson (1979: 142) re­ 

ports that the concept of intelligence is unknown in non-industrial 

aociety. 

I would like to state quite clearly thet I am not associating or equating 

intellectual functioning with what intelligence tests measure. It has 

been shown from less ethnocentric studies, that despite the very real 

material deprivation which so called "culturally deprived" children 

suffer, the essumption of cognitive and linguistic deprivation or de­ 

ficiency has no basis in reality (see Farrant W. (1979), Labov W. (1978), 

and Cole M. and Scribnew S (1974). Intelligence testing, on the other 

hand, can claim very little ability to measure intellectual functioning. 
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So, I am not trying to explain the nature of intellectual Functioning 

but to show why intellectual functioning Cdme to be isolated and given 

50 much value. It became the distinguishing feature of people by which 

one judged people and by which we still judge them today. 

Capitalism is characterized by the private ownership of the means of 

production, which constructs two basic classes in society that are in 

conFlict with each other. Capital owns the means of production while 

workers have no access to it, including the products of their labour. 

Commodities are produced for exchange value and workers are similarly 

transformed into commodities. Workers have only their labour power, 

or capacity to work and by the nature of the system, have to sell it 

to the capitalist, who puts it to work. This is the basis of class 

division and class rule in the society. The history of capitalism is 

also the history of class struggle and the movement of capital is 

directed by this process. 

In the formative period of capitalism, when bartering was still a way of 

exchange, it was difficult to establish a surplus or accumulate. 

Capital realised that to push costs down one must "buy cheap snd sell 

dear," They needed to master and own natural resourcee. However, 

unless nature is worked on, there is no transformation of these resourcee 

~nto products, and so the control and supply of human labour or resources 

became paramount. 

The crsftsmen who were involved in the dsily chemistry of prOduction, 

through experience and judgement, occupied a pivotal position of 

authority and entrepeneurship. They hed enormoua control over the 

production process as they had all the skilh through their precticel 

training. They also controlled who could enter the job, the hierarchy 

being lin,~r rather than pyramidal - the apprentice would one day 

become a journeyman and possibly a master later on. 

As long as the control of the production process lay in the hands of the 

worker, capital's hands were tied. Cspital sought to reduce this control 

by the introduction of machinery that would absorb part of the worker's 

skill. This is the process usually referred to as "deskill.i" .. and re­ 

skilling" and implies the undermining of the craftsmen or skilled worker. 
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Anclrew Uri in 1835 (Berg, 1979: 68) refers to this nrocaae , 

"It is in fact, the constant aim and tendency of 
every improvement in machinery to supercede human labour 
altogether, or to diminish it's cost, by substituting 
the industry of women and children for that of men, or 
that of ordinary labourers." 

Marglin (1978: 14) stressed the search for a technologically superior 

organisation of work was secondary to an organization which guaranteed 

to the entrepeneur, an essential role in the production process, as 

integrator of the separate efforts of his workers into a marketable 

product and that in this substitution of the capitalists for the 

workers control of the work process, the worker's choice became (pg.14): 

"from one of how to work, and produce based on his 
relative preferences, for leisure and goods, to 
one of whether to work or not to work." 

E.A .C. Robinson in 1931 (1958: 17) while arguing for this division of 

labour, unwittingly refers to the inventiveness of workers. 

"By the separetion of a single process, and its 
constituent parts, the task of devising a machine 
to take over much or all of the labour and skill 
of the worker is facilitated •••• Many of the 
small inventions which have done much to simplify 
machinery to make it more nearly automatic, have 
baen the work of ofleretora who, during the hours 
of tending a machine have consciously or uncon­ 
sCiously analysed their own part in the rythm of 
the operation, and have found a way of throwing 
yat enother tesk on to the machine itself." 

Contrest this with Fredorick Taylor, the founder of scientific manage­ 

ment (Matthewe, 1980 : 189), who contributed much to the detailed frag­ 

mentation of work. 

" •••• the man who is fit to work at any particular 
trade is unable to understand the science of the 
trade." 

Thus the worker whose control is wide enough to see how each operation 

fits into the whole is turned into a worker confined to a small number of 

repetitive tasks. It is out of this particular form of the division of 

labour, that the separation between conception and execution came about. 

Sarup (197B: 15B) describes this process in which each of the operations 

are separated from each other, they are assigned to different detail 

workers who are unable to carry through any complete production process. 
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Thus (Sarup, 1978 : 158) 
"the skill and knowledge of the worker is separated 
from the labour process •.• Mental labour is separated 
from manual labour, but mental labour itself is then 
further subdivided into those who conceptualise, plan 
for others, and those who execute the work." 

Workers now perform simplified jobs but without comprehension of their 

underlying reasoning. Their output increases but their level of 

training decreases and knowledge of the process becomes centralised 

in the hands of a few. This monopoly is used to control the steps of 

the labour process and its mode of execution. Science has become a 

part of this monopoly and develops machinery and technology 8uitable 

for this process. 

Capital, in breaking peoples' skills down, redefines them in its own 

terms. The knowledge and division of labour are now used as instru­ 

ments of control over the labour process and what was originally the 

creation of the worker, is removed from him/her and turned against 

him/her. This is the process of alienation. 

Alienation hastens the process of displacement as more and more people 

face unemployment and are excluded from any productive activity at all. 

Knowledge becomes capital as capital seeks to monopolise, define and 

narrow it according to its interests. A polarization of wealth occurs. 

At the one end there is vast wealth and at the other, many are paid less 

than in a living wage. Skill, too, becomes polarized - mastery over the 

labour process through scientific, technical and engineering knowledge, 

is dominated by management, while there is a fall in the skills of msny. 

Thus, in this separation of intellectual snd manual'labour, between 

concepti or and execution, we can discover the need for a consciousness 

which stresses intellectual functioning. Capital sees intellectual 

functioning as its own and seeks ways to affirm it. IQ serves as s 

measure of discrinination whereby s hierarchicsl scale from non­ 

intellectual functioning (manual labour) to intellectual functioning 

is created, which in turn functions to control and regulate social life. 

IQ tests reaffirm this. "Intelligence" serves as a measure to define 

persons, judge them and predict their role in society. It becomes a 

hegemonic definition in thst people regard this form of intelligence as 
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the only one and deny all other forms. As it favours the dominant 

group in society, it defines intelligence in their interests and can he 

seen to be serving the same purpose as "deskilling and reskilling." 

Thus, if a person does badly on a test, Anastasi says (1967: 299) 

wThe cultural differentials that impair an individual's 
test performance are likely to handicap him in school 
work, job achievement, or whatever other subsequent 
achievement we are trying to predict." 

and on pg. 300. 

"If these differences in present developed abilities 
are ignored or obscured by any assessment procedure, 
the individual will be assigned to a job in which he 
will fail or be exposed to an educational program 
from which he will not proFit." 

and finally (1976: 37) 

"It is certainly not in the best interests of the 
individual to be admitted to a course of study for 
which he is not qualified or assigned to a job he 
cannot perform or that he would find uncongenial." 

Thus fsilur. in life is explained to indivinualo, not in terms of 

their leck of accass to the wealth in our society, but as a consequence 

of their lock of "intelligence." 

Another pointer to the IO's aocial diacrimination is its validation 

data i.e. acholaatic achievement. Jenet Shepiro (19Bl: 104) states that 

liberal enelysis of schools assumes that paople ere diffarently equipped, 

by nature or aocial origins, to occupy the varied economic and social 

levela in society end that the role of education ia to sort out, on the 

basis of 'equality of opportunity',just how they are equipped and for 

what they srs best suited. The result is the myth of .ocial mobility. 

She ststes that syllabi, text books, teachers and the language used in 

the educational system are all based in a middle cless ethos. The middle 

class child hea better facilities for studying et home, better libraries, 

better equipment et school, parents who shere a common beckground with 

the teachers, and is probably better fed, better taught and more 

encouraged. Added to this, middle class children have more security in 

the sense that tney have the time and money to study while working class 

children have to either go to work themselves, or become responsible for 

much of the domestic life since both parents are at work. 
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Thus, the funrlion of the school has been to restrict acceBS to 

'knowled~e' and Qualification to those who are nocially Qualified to 

exercise authority. Shapiro, 19B1: 101): 

"Education functions to feed workers into different 
levels in the occu,ationel structure; in terms 
both of ak Ll l s end ex!:,ectationa. Moreover in 
so celled democratic societies where occupational 
stratification is supposedly a function of merit 
rather than birth, educational echievements serve 
es a justification for tha disparity in rewards at 
the varying occupations I levels." 

Thus education serves to reproduce thia division of labour, and slots 

people into their auitable pIsces in a fluid end hiererchical diviaion 

of labour. If IQ tests are validated on these achievements, achieve­ 

menta which are already aocially determined, we can reach the follow­ 

ing conclusiona with Matthews (19S0 I 136) 

(i) All intelligence teata begin with the identification in 
advance of groups that are eccapted as intalligent snd 
unintelligent. These then become the groups sgainst 
which the testa ere validated. 

The rew material of the "science" ia an abatraction from 
the reel world, it ia a aocially produced, theoretical 
object - the IQ acore. This mesns it hes no concrete 
properties itself but ia surmised from certain 
behavioursl tasks. 

Judgementa of intelligence are comparative and relative 
rether than absolute. (It is oddly atrange thet tha 
results were validated on middle class people and we 
gat above average, avaraga and balow avaraga intelligenca. 

(ii ) 

(iii) 

IQ acience examinea whet is social and treata it aa nstural. Matthew., 

(19S0 I lIS) a8sart. that 

"Ideology 111 thollJght which refuse. to undarstand 
it •• lf as historicel." 

Marx (Matthews (19S0 I lIS) seys of the olaaaical economi.tsl 

"The 9ame men who establish social reistions in 
conformity with thsir materisl productivity alao 
produce principals, ideaa snd categories con­ 
forming to their aocial relstions. Hence theae 
ideas, these categories are no mora eternal than 
the relations which theyexpresa." 

Ideologies are not naceaaarily true or false but ere partisl viawa in 

the aenaa that they are limited becaues they express tha view of only 

one group or class. They are partial aapecta of reality which are 
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imposed ae the total or only possible view. Thay are also "structured 

systems" in that theyara coherant outlooks of particular social 

groups or clessas who share broadly similar material interests. In­ 

herent in this definition, than, is a recognition of social conflict. 

How does IQ do this? 

It esserts: 

i) IQ is hereditary 

This is accurate. IQ scores do not changa from one generation 
to the naxt. However, it is a pertial view when it represents 
these differences as genetic or biological. This implies they 
are fixed and immutable (this is incorporated within the tests 
anyway). The 80cial relations that axist today are repre­ 
sented then as natural and resistant to change. 

ii) Iq measures intelligence 

It is rather a measure of one's class position snd one's 
likely success in the aocial fo'rmation, 1118 aither possess it 
or we do not. It is a quantitative tsrm aet on a hiararchy, 
and as such replicate the hierarchicsl nature of society. 
(Ruling cless people have more than working cless people). 
It is e continuous scele IIIhich implies thera is no conflict 
in society and the teet actually measurea one'e conformity 
(consider items in vocebulery and comprehension (parliement, 
triole, money). 

iii) Intslligenoe ia an importent determinant of suocess 

As Hendsreon (1976 I 148) sey. when he reverts the argument 

"due to intelligence, paople are in a privileged 
position," to "due to thair privileged poeition, 
people ere 'int~llig.nt'." 

However, it is pertially true in thet people who score high on Iq 

generally succeed in life rether than those who do nót. Thill is due 

rather to the etatuB eccorded to ruling clese positions whioh arl re­ 

wardld by waalth. Thl assumption hare ie tha meritocratic one, which 

is, that people with high eocial status jobs nead to be rewarded the 

Most. Thees people will only work for gain and es their skills and 

abilities ere eo needed end are so sClrce in society we need to attract 

them with high weges. Chomsky (1977 I 33) showa that the people who 

can chooae their occupations, choose those that suit thair inter.sta and 

that they find them most fulfilling. 

In ahart, while Iq tests do detect differences between people, theyar. 

cle8s differences and not individual differences. They misrepresent the 
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relationohi~ b~tween cle~ses in society and help to reproduce the 

~t~tus quo. So it is not people's abilities or skills that determine 

their life chances, but their relationship to the moda of production. 

These differences lie within the design and operationalisation of the 

test. Tha testing situation is a social situation which aimply re­ 
plicates the situation at shcool, 

(1) Only certain skills are tested in a uniform manner aa in school. 

(2) The control of the test situation lies largely outside the control 
of the testee, es in schaala where the student is subordinate to 
the teacher. 

(3) Motivations for doing the teat are extrinsic to it, - one geta 
an rQ score, a job as in echool where we gat marks, grades, 
certificates, position in claes, teacher approval. 

(4) Rewards are unequal, for someone to succeed others have to fail, 

- we are always compared to someone else. 

(5) Competitivenesa rether than co-operation is the baaic relation­ 
ship of people doing the teat. Co-o~eration at school ia called 
"cheating". 

(6) Rule conformity is highly valued. 

The SSAIS Manual (Madge, 1980 , 46) in discuesing the role of the 

tester in the situation, eeys that tha tastar can datact tha pareon'e 

pereonality through the test. 

" ••• tha baaically matter-of-faot practical, no-noneense young 
mala exeminer who ia eware thet children are ~ of hie 
manner. When he examinee a boy who eite on the edge of the 
desk, pope upand down with no attempts at aelf-control, 
whiatlaa loudly aa he worka, and accuaea the eximiner of 
'tricking' him, he ie abla to conclude that this· teat 
bahaviour waa not inducad by the examiner'a covart ecceptance - 
and could be characteriatic of a poorly controlled little boy, 
who hea not ecoapted suthority," 

Other evidence to indicata that thia i. a very eocial situation include 

the numerous "extreneous variables" thet affect the teating reaulta. 

Theae vary from race of examiner, whether axeminer is s atranger or 

aomeone familiar to the uaa of deaks or chaira with arms or without, 

and the type of answar sheet. (Anaataai, 1976 , 33) 

So, we can aae that if we do not enawer lea levidow'e questiona (pg.l), 

theae testa ~ediate the ralationahip betwaen cspital and labour in tha 

a.rvice of capital. As a acience it ia atrocioua and acta aa an 

ideology to protect theae intereata. 
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Psychology in its further service to ca~ital, not only aids it in­ 

directly, but directly and has become its servant. A historian (Matthews, 

1980 : 39) said this about scientific management. It 

"not only conditioned the industrial climate for 
the psychologists, it determined to a large degree 

the direction, scope and neture of psychological 
research." 

Once capital had created a particular division of labour which meant 

the fragmentation and destruction of skill, it sought to split these 

even furthsr. E.A.G. Robinson (1958 : 15) states that there were 

7,882 jobs in the Ford factory. He explains their advantsges. 

"A rhythm of work and an economy of motion may 
be evolved, ••• which will make the work less 
fatiguing, and enebie the worker to keep up a 
high rate of output for a longer period. Less 
thought and concantration will be necessery to 
ensure that eBch movement is that which is 

nsxt required, until tha whole Bction becomes 
automatic." 

The procesB of selection, cstegorizetion, and elimination fits people 

into ever changing narrower categoriss. The psrson is moulded and 

adapted according to the needa of the orgenisation. Psychology haa 

daviaed taata of salection, motivation, attitudes, intelligence and 

aptitude to ssrva thie purpose. It addresaea itaelf to the problsma 

of management and focueee mainly on the aelection end ~erformance of 

worker •• 

NIPR wes initially attached to South Africa's Department of Defence, 

the gold mining induetry and the iron and stael induatry. (6ulhpn, 

19B1 I 28). He adde. 

"Under the initistive and direction of 81eaheuvel 
(the founder of NIPR), a host of psychological in­ 
atruments were developed to scresn black minsworksrs, 
aimed st increeaing lebour-productivity for whita 
owned induatries." 

5i.on 8iesheuvel himself states that one of the objectives of Euro­ 

American psychological research in Africa ia to gain an under­ 

stending of the behaviour of African peoples, to teat it, and to 

determine the extant to which the African behaviour ia modifiable. 

8ulhan concludes about South Africa 
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"Nowhere elsa has a scientific speciality been so 
uncritically embraced or been obsessed with the pre­ 
conception, ideology end myatifying explanations 
of the colonial oppressor." (See sIso Bozzoli (1977) 
and Webster (1980) 

Memmi (1965 : 80-89) portrays the further consequences of cstegorizing 

people in terms of traits like mental reterdation (stupid) or non­ 

productive (lazy). By devaluing the person's skill, this justifies 

paying people low wages end 

"It is in the colonized's own interest that she/he 
be excluded from menagement functions, and those 
heavy respomsibilities be reserved for the colonizer." 

He ssssrts thst the mechsnism of this remoulding is e series of 

negations, - the colonized is not this, is not thst. All ths quslities 

which make a person crumble away, hiS/her hu~snity becomes opaque and 

is collapsed into an enonymous collectivity - they are this, they are 

all the same. The person's private occurrenoea in her/his life is 

never considered. She/he tends rapidly towards becoming en object 

(they knOlll no better, - theyar. good for nothing). 

At the end, people exiat aa a function of the colonizer'a needs end 

then one does not hove a aerious obligetion toward an animal or an 

object. A shot directed into a crowd that kille e leader causaa 

people mersly to shrug their shoulders. All ectian againat the 

colonized ia justified. This portrait, is at ita worst when it ia 

accepted by and lived with, by the colonized. By agreeing to this 

ideology, the dominated cleaa practically confirme the role a.aignad 

to them. Thia give. aociety s aemblance of stability. H. conclude., 

"In order for the legitimacy (of the COlonizer) to 
be complste, it is not enough for tha colonized to 
be a slave, he must also accept this role." 

Shaw M (1977 I 23), however, reveala that in the Hawthorne atudies 

(en ettempt to improve work performsnce) ahow.d thet output wee not 

determined by intelligenca, peraonality or snyother individual 

ch.racteristics, but by group standards. They suggested to control 

tha collective consciouaness of tha workers through forms of 80cial 

interaotion. 

So, while capitel seeka to limit and monopolize knowledge, it is 

evidant that they are only eble to appreciate certain forms of con- 
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sciousnes9 snd ~nowledge, and thet other forms exist. Farrent 

(1979 : 125) points to aone of the differences between African child­ 

hood end middle class childhood in which such needs as independence, 

responsibility ere fulfilled and opportunity to learn through real 

life experience is displayed. There is also a high level of social 

meturity. A smsll exemple would be toys which ere creeted by the 

children themselves, rather than manufectured by adults to meet the 

developmental needs defined by adults. Paulo freire in his work on 

literecy indicetes how a different educationel system een be a vehicle 

of liberation rather than domination. (See Meckie, 1980). 

In class struggle, workers have developed a consciousness, and have 

since the beginninga of capitalism, resisted against this dominant 

form of production. (See Cohen, 1978). Students too have displayed 

e similar form. In 1900, the 'coloured' school children boycotted 

their schoole and in a pamphlet titlad "from the School to the People" 

they seid. 

"Our parente heve got to understend thet we will 
not be "educated" end "treined" to become slaves 
In s srertheid-cspitelist lociety ••.• so we, 
together with our rarente, muet try to work out 
e n.w futura. A futura whar. thar. will be no 
racism or axploitstion, no sparthaid, no in­ 
equality of cla.a or sex". 
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I.Q. and the Process of Cognition 
Melvyn Freeman 

The notion that IQ testing is pseudoacienc. end that t.sts are used a8 an 

inatrument of, and ss the rationale for, discrimination end racism ia 

fairly well documented. Most of the critique of teating se paeudoacience 

has centered sround four points: that 'intelligence' is not definable, 

that it cannot be operationallzed and meaeured; thet intelligence (what­ 

ever it may mean or be meaaurad by) cannot be proved to be oeneticelly 

tranamitted; and thet IQ teata are culturally biaaad. Vet though the 

criticism has hed aome impect on teat uae, tha tasts ere atill nonethe­ 

lea. uaed with tha utmoat regularity. 

While it cennot be claimad that continued teet use i. ~ to inaufficient - 

or the type of - criticia~ of IQ teata, it will be ergued in thia paper 

that moat of the criticiam hea fsulted by not offering an adequate ex­ 

planetion of whet!! being ~e.aured by en IQ te.t, and that in certein 

reapecte the critici.~ hee in.dv.rtently eupport.d e queetion.ble under­ 

et.nding of cognition. Thia p.p.r will thus look .t the conception of 

cognition which i. i.plied by the teating .ove~ent, aa w.ll .a in aam. 

of the criticia.. An .It.rn.t. view of cognition .nd how 'th.t which i • 

•••• ur.d by en intellig.nce t •• t' fit. into this underat.nding will b. 

offer.d. It will be .rgued thet the proc ••• of cognition .nd how it ia 

ecquir.d i. fund.m.ntal to .n und.ratanding of 'intellig.nce'. 

peychology haa etood accuaed on verioua occ.eiona of being blink. red .nd 

cut aff from other diaciplinea in the aoci.1 aci.ncea auch aa aociology, 

.ocial anthropology and political acience. Paychologiata in the Soviet 

Union - notably Luria end Vygotekii - have altered thia at.te of erfeira 

to a large extent. It .pp •• ra, howev.r, th.t th.ir influence ia very alow 

inl 
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in filtering into Western psychology. Certainly the field of 'intelligence' 

does not seem to have been affected by their work. [ven in the 80's it 

must be presumed from the many articles and books produced sround the 

topic of intelligence that either what these psychologists heve written 

hss nothing whatsoever to do with intelligence, or they have never been 

reed. It will be ergued here thet 'intelligence' cen only be fully 

understood if linked to a notion which exemines the process of thought 

es outlined by these psychologists. 

Inspection of the debetes which ere predominent in the field of intelligence 

show thet the framework in which the mejority of debetes teke pIece is a 

poeitivist one. Diecrete verieblee are linked end correlated with a large 

proportion of research concerned with the meesurement of veriebles which 

contribute to IQ score. Central to this hes been the queetion "Whet pro­ 

portion of which different variables goee to meks up en IQ scars havs 

bean genas and the environment - tha old natura/nurtura problem. Resaarch 

ie than conductad using sophisticated mathodology and statistics to prove 

the contribution of esch. 

I will now briefly look et s .tudy which he. concerned itself with the 

'contribution qua.tion', show how two critic. of the study - one from s 

pro-genetic end one from s pro-environmentsl poeition - heve interpreted 

ths rsw dete of the originel .tudy, end drew out the view of cognition 

implied in both the study snd critiqus. Anomsliss of this view will be 

diacu.sed leter. 

In order to aeparste genetic factor. from reering condltioos 80 ae to 

messure the affect. of eech, Scerr snd Weinberg (1981) studied bleck snd 

interrecial childran edopted by advantaged whits fsmilies. The design 

wes proposed eB en analogue to the cross-fostering design common to snimal 

beheviour genetics resesrch. The question in this study wes how well do 

IQ scores of blsck children reared by white families compere to white 

edopteas and the biological children of theBe perents? Aesults of the 

study yielded a heritability of eround .45. UBing Scerr and Weinberg's 

raw data, Jenean ~l98l) claimed thet the heritability figure that should 

have been derivad from this dete wes around .80. Amongst Jensen's 

criticisms of the originel reseerchers' methodology were 'eelective 

biasing', i.e. that technicaLly eligible families did not volunteer for 

the/ ••.. 
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the study, thet the use of partial correlations and regressions were 

wrong statistical choices, and thet although Scarr end Weinberg's dete 

does not prove .BO heritebility, neither does it rule it out. 

The seme deta under the scrutiny of Kemin (19Bl) were shown to be eble 

to yeild a heritability of .0. According to Kamin, anomelies in the 

Scarr and Weinberg study included the fect that the researchers used 

educationel level when referring to netural parente of the edopted 

children, whereas in the case of edoptive parents IQ scores were used; 

that bleek adopted children may not reep the home environment adventeges 

thet a white child would; and thet the researcher's division into 'early 

adoptee' and 'late adootee' at one year old did not teke into account 

the differences between en edoptee at, say, one month old, and a child 

adopted at eleven months. 

One could be tempted at this point to jump onto the bandwegan and con­ 

sider which figure and which re.earcher is correct. Ie the corract 

heritability figure from thia date .45, .BO, .0, or something ela.? 

Whose methodology ia more correct, ia it Scsrr and Weinberg's, is it 

that suggest.d by Jensen, or ia Kamin'a propoaed methodology the bast? 

The r.eponae which I sugg.et to these questions i. thet no anawer can be 

correct as, firstly, one i8 daeling mora with value judg.ments th.n with 

fecta, and secondly, it is the enswer to a meaninglesa queation. It ia 

m.aninglesa becauae a vi.w of cognition which aeparat •• and meaeures 

variabl.a is a felaa and diatorted picture of cognition. 

I shall deal only briefly ~ith the firat raaeon and then move onto the 

second, which ~ill form the major thruat of this papar. 

Dna of the major criticiama of poaitiviam ia that though it claima to be 

valua-free, it cannot be. That valua 1! operativ. is nicely illuatratad 

by the threa aate of raaults obtain.d by the thrae reaearch.rs above. If 

on. looka et the theor.tical positiona h.ld by the thr.e r.searchers 

via-a-via the heritability queation prior to the above atudy, on. aees 

the following I Scarr end W.inb.rg (19Bl) had d.clarad th.mselvas 

moderates; J.nsen (1969) had been tha main edvocator of a .BO herit - 

ability sinc. 1969, and Kamin we. in the for.front of the ca.Daign which 

attributed en IQ acor. primarily to environ •• ntal factora. That the 

thr •• / •••. 
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three reseerchers would take the ~ rew date and aach empirical'y 

prove that thair previously hald pooitions were proved by the data seems 

to indicate that there ie something more then objectivity involven ~hen 

it comes to choosing mRthodology - end which data to include and which 

to leave out. 

Now to the point of this paper. That separate veriables make up an IQ 

end link to each other in the form Y = (f)(X) is a false notion (~ee 

Moll, 1983). Furtha'r to conceptualize the brain as having 'entities' 

which correlate directly with behavioural or cognitive maniFestation is 

aimilarly false. Thus e view of intelligence which preaumes either one 

of these is a distortion. I will now attempt to illustrate this by 

drewing from the work of Luria and Vygotskii. 

Luria (1966) easarta that complax cognitive procaesas era orgenizad 

'functional eyatama' end not entities or capacities. The components era 

repreaentad in different araas of the brein, but oparate through a com­ 

bination of different constelletions, denending on the tsek et hand. 

But moat importantly (for the arguement presented here), hs atetes that 

neither the components nor the functionel relations into which they 

enter ara already formed at birth. Each individuel's development forms 

through experience of their particular eocial environment. 

'It ia now generally accepted that in the proce.s of mantal 
development there takea placa a profound qusntitive re­ 
organization of human mental ectivity, and thet the baaic 
characteriatica of this reorgenization ie thet elem.nt.ry, 
diract activity ia replaced by complex function.l systeme, 
form.d on the basie of the child's communication with 
.dults in the proceee of learning'. (Luri., in Simon, 
1980, p.20) 

Two pointe must b. taken fra. this. firatly the positivist aesumption 

that variabl.s which contribute to intelligence csn be ieoleted, .ith.r 

in the brei~ or anywhere elae, ie en inaccur.t. ee •••• m.nt or cognition. 

And s.condly, a crude environmentali.m mu.t be ruled out. The environ­ 

m.nt c.nnot ~ cognition •• Reth.r,th. d.velopment or cognitione, 

.nd this includes thoee cognitiona meaaurad on .n rQ l.val t.et, involve 

rel.tio~a. Vygot.kii (1978) argu.s that the dev.lopment or cognition 

involv.s r.latione between p.opl., and between p.opl. end economic and 

eociel sy~tem8. In this vi.w one is dealing with changing r.latione, 

snd/ ••.. 
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and these are only understood when seen as a totality of inter­ 

connections with everything else. Thought itself is involved in 

dialectical relationships with everything around it and with its own 

progression. The pivot around which all relations take place is an 

economic one. It is primarily this which determines human conscious- 

ness. 

'The mode of production of material life conditions the 
social, political and intellectual life process in general. 
It is not the consciousness of men that determines their 
being but, on the contrary, their social being that deter­ 
mines their consciousness'. 

The mode of production, the historically changing economic system and 

the activity which takes place within it are crucial to the development 

of cognition. Through time, and in different places, productive 

activity varies and thus different 'styles' of cognition develop. 

The view which sees social and economic relations as being fundamental 

is in sharp contrast with any of the answers given (above) to the issue 

of what proportion are genes responsible for intelligence compared to 

that of the environment. The two views are looking at the seme issue - 

cognition - from incommensurable positions. [ven the view which Kamin 

adopts here is incommensurable with the idea of cognition as social 

relations. Though he rejects the idea that the contribution to IQ score 

of either genes or the environment can be conclusively measursd, and 

though he says that the onus is on those who say that IQ is heritable 

to prove this, he nonetheless takes a strong environmentálist (a8 

opposed to a dialectical) stend. 

'The data have repeatedly demonstrated proFound environmentsl 
effects on 10 scores in circumstsnces where the genes cannot 
be implicated'. (Kamin, 1974, p.145) 

Kamin's conception is a linear one. By entering into methodological 

dabate within a positivist framework (as seen above), Kamin gives 

credibility to the question "What proportion of genes versus what pro­ 

portion of the environment?" And, as has been said, the question is 

meaningless. Kamin attempts to prove that ~enes cannot be implicated 

to the extent which they are in influencing an intelligence test score 

by attempting to prove the effect of the environment. Yet while this 

approach/ •••• 
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approach has been useful to some extent, the impression is given that 

the environment 'acts on' the individual. Whether one sees heredity, 

the environment, or a combination of heredity and environment (the 

two-factor theory) as determining intelligence, there is no room for 

the person's ~ movement here. Simon says that one cannot 

' ••••• see the child as a given product (heredity) 
impacted (as it were) by a kind of global 'environment'. 
On the contrary, the child, by finding activity in the 
given circumstances, both changes his environment and 
changes himself ••••• the major influence in a child's 
development lies in the nature of the activity - not 
in the 'environment' as such, but in the child's 
activity in that environment; in his relations with 
adults, other children, the school, natural and 
artificial (man-made) ph~nomena generally with which 
he is surrounded from birth. It is the activity 
which shapes (or determines) the child's davelopment. 
(1980, p.21) 

Intelligence is therefore not 'in' the person or 'caused' by the en­ 

vironment, but is developed, as is all cognition, through activity 

within the environment. Aotivity is crucial. It is "the most 

important initial methodological principle for explaining mental 

phenomena and tha determination of consciousness." (Sueva, 1969, p.113) 

When reseerching cognitions then, social relations and the individuals' 

intentionel actions (all embraced in the term activity) will be primary. 

This approach, Bays Sueva, 

exposes the essence of objects under investigetion in 
their ectual davelopment, end explains the origin snd 
functioning of men tel phenomene in intentionsl ectivity, 
both individual snd social. (1969, p.113) 

19 AND CULTURE 

When one studies cognitions of people from different cultures, or 

examines their performance on IQ tests, differences are usually noted. 

For the purpose of this paper there are at least three ways in which 

such differences may be viewed. Firstly, as differences in genetic 

make-up; secondly as due to environmental differences and thirdly, as 

differences in activity within different socia-historical circum- 

stances. will now briefly examine three aspects of cognition, all 

of ~hich have been regarded as forming part of intelligence: i.e. 

abstractionj •••• 

27 



abstraction, perception, and logical reasoniny, and consider them 

within the three alternate conceotions of cognition. 

Abstraction 

Amongst certain groupings the inability to abstract at the same level 

as western whites has led to the hypothesis that there are innate 

capacities which determine this. Jensen (1969) differentiated between 

innate 'Level l' intelligence, which involved associative type role 

learning, and innate 'Level 2' intelligence, which involved 'higher' 

intellectual functioning, cognitions associated with 'abstract' 

thinking. There have been various studies which have proved the 

notion that abstract cognitions develop relatively independent of the 

environment as untrue. Some examples of this will be given. 

A western individual usually develops cognitively in the following way. 

Classifications first take a 'perceptual' form such as colour, size, 

shape and position. This is followed by 'functional' classification 

in what things can do or what can be done with things, and finally to 

the groupings of these t0gether under a common class name. The 

development does not move beyond the first or second claseification 

amongst most non-industrialised people. 

Western schooling has been claimed to be ~ crucial factor for 

developing the· higher level of abstraction. Greenfield (1974), for 

example, found that Wolof children in rural Senegal who had attended 

school, be it in a city or a 'bush school', performed very similarly 

to a western child. Colour preferenca decreased with age in favour of 

form and functional groupings. The children who did not attend school 

rarely used super-ordinate language needed for 'higher' classification 

and in fact showed greater preference for perceptual classification as 

age increased. 

However, the simplistic notion that schooling was the only factor in 

determining the development of abstract cognitions was challenged by 

Scribner (1974). She showed that not only schooling, but mere contact 

with Westernization, increased abstracting processes. A group of non­ 

literate adults holding 'cash Jobs' in a transitional-type village were 

able to use category groupings (though usually functional ones of the 

type/ •••• 
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type needle, scissors, shirt), whereas those villagers who had not had 

this contact showed much more jumble (though according to Scribner there 

were indications of adhering to some other category inFluence). Certainly 

the 'type' of abstraction measured on an IQ test is specific to Western 

culture. 

Perception 

Herzkowits (1974) Found that when he presented photographs to a group of 

people with no Western contact, not only was there no recognition of the 

representation (even though this may have been a picture of a close 

relative), but the people did not know what to ££ with the paper. 

Perception is certainly not a 'direct copy' of the external world, but 

mediated through the culture. 

Perception of spacial relations ability were given to four groups by 

Berry (1971). The four groups, the Temne of Sierra Leone, New Guinea 

Natives, Australian aborigines, and askimos variad widely in their 

ability. Tha reasons for this will be explored later. 

Logical Processes 

Luria (1971) found that rasponding to simple verbal syllogisms is a 

learnad convention. In a study in Central Asia in the early 1930's, he 

presentad two kinds of syllogisms to collectiviaed and uncollectivized 

peasants in the area. The one kind consistsd of content related to the 

practical experience of the villages, whereas the other kind bore no 

relation to familiar practical life. The uncollectivized group were 

unable (or refused) to use a purely symbolistic conception. When the 

syllogiam was related to their practical world they could answer, but 

not when pure syllogistic reasoning was required. On the other hand, 

where people had had even a small amount of schooling or who were en­ 

gaged in a collective planning of farm production were able to see the 

syllogistic assumptions in order to draw conclusions. The same finding 

was recorded by Scribner (1974) using a variation of Luria's syllogism 

in a different population sample. 

To what, then, should all the above differences be attributed? 

The/ •••• 
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The genetic argument noes not suffice for the following reason. The 

two samples given under 'abstraction' and the example under 'logical 

processes' both use as their sample subjects who presumably come from 

the same gene pool. The counter argument which may suggest that it was 

those individuals who had the greatest abstraction and logical reason­ 

ing abilities who went to school, became cash workers, or become 

collectivized, would surely be stretching a paint too far. 

The more difficult position to counter is the environmentalist one, i.e. 

that the differences found in the examples above are due to a different 

environment. Though this view may be able to behaviourally correlate 

and describe environmental variables which affect cognition, it cannot 

explain these differences. Besides, as has been repeatedly pointed aut, 

the positivist position is a distortion of the way cognitions are 

developed. The person's own movement is not considered, nor are the 

social and economic relations which give rise to the cognition. 

The positiQn offered by Vygotskii, which takes a person as a relating 

aspect of totality, is able to explain the differences. When Vygotskii 

discovered that some people had not acquired advanced abstraction and 

logical reasoning, he argued that socia-historical circumstances deter­ 

mined that these people did not move beyond practical cognition. The 

lifestyle representative of peasant and many people from poor urban 

communities necessitated only manual labour, thus not needing and hence 

not developing more abstract cognitive processes. The activity of the 

children was not mediated by the adults to achieve abstract thinking. 

If we now return to the Berry study (under Perception), we are able to 

explain the differences found. The four groups measured on spacial 

abilities teats were ranked according to the importance of hunting in 

that culture. Results showed that increase in hunting requirements 

increased spacial abilities scares. The activity practiced developed 

the needed skill. 

Positivist researchers have studied not only the effect of the environ­ 

ment, in its broadest sense, on intelligence, but have isolated 

particular variables such as motivation, nutrition, the test environment, 

etc. Now, while it is undoubtedly true thet such factors may affect a 

test score, this means very little. One needs to ask "what is 

motivation/ •••• 
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motivation, nutrition or the test environment linked to?" "How do they 

fit into the totality?" When one begins to see that motivation cannot 

be explained or understood unless related to class structure, then one 

sees the meaninglessness of its correlation with intelligence. 

Motivation is inextricably tied up with the possibility of occupational 

success and with the belief in one's own success on the test, and these 

are in turn inextricably linked to one's class position (or, in South 

Africa, racial group). The motivation of groups who have a high chance 

of personal and occupational success is likely to be much higher than 

groups which have a low success chance. Similarly with nutrition and 

test environment. Social and economic conditions are invariably 

behind lack of nutrition, or having fifty people crammed into a room 

without desks. Low IQ scores thus cannot be said to be a result of 

bad motivation or poor nutrition and test environment. 

It should have become clear by now that research into intelligence, end 

critique of it which does not take the totality of the person into 

account, which isoletes and measures separata variables, and which does 

not teke tha proceas of mentsl development into account when studying 

the subjsct of intolligence, will end up with s truncated and distorted 

idee of what intolligence is snd how it develope. An intelligence teet 

merely isols~es in timo end sspect, • 'piece' or e 'slice' of cognition. 

This 'piece' is no different in how it develops or what it is thsn any 

other 'piege' which could be isolated. Tha acore on sn intelligence teat 

ie, thersforo, no mors thsn e pert of cognition which has devaloped in 

the procese of eocisl roletions. 

The central point of this paper has been to illustrate that it is the 

questions asksd which determine results. Whsn a rssearcher asks "What 

proportion of intelligence is contributed by the environment?" the 

snswer can only range from .1 to .0. It is meaningless to answer this 

question with "ths individual's activity relatsd to the mode of pro­ 

duction, one's class position within it, and mediation with adults." 

To arrive at this answer, whether the answer is correct or incorrect, 

requires a different question. When doing resesrch into intelligence it 

is fundsmental that the question one asks ie not going to yield a number. 

but an explanation. 'Activity' rather than 'discreet variables' muat be 

the starting point. 
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The End of Psychology: Review 
Es~ay ~f ~_~!~9!~9_!_~~ ~~_~j~~!_* 

Johan Muller 

There was e time when psychology carried the torch for e certain kind of 

personal ena~cipation, a libaretion founded on an evolutionary sequence of 

human qualitiae that applied equelly to tha cognitive, affective end social 

domains of personal functioning. Peychology could, ao ren the atory, 

eaaeee our relative standing with respect to a vast number of attributes. 

It could alao apply certsin methods that would shift us more quickly 

towarda thet diatant but frea and, when we would find ourselvae to be 

cognitivaly evolved and emo~ionally edjuated humen beings, at one with 

ouraelvas end eociety. Tha heydey of thia humanistic mumbo-jumbo was the 

mid aixtia., thst apax of late capitelism just bafora the second slump snd 

tha on.et or tha intarnetionel fiac.l crisis, whan the multinationals held 

undieputad sway at tha coloniel pariphary while at home in tha civilisad 

aantra libarel walfare demoerscy eeamad to ba holding, if only juat. 

In tha waka of tha anauing world raea.aion and lagiti.acy eri.i. eama • 

wida.pra.d cynici •• sbout unrafl.etivaly optimi.tic falry tala., a cynici •• 

foeuaaad mo.t wondarfully by thoaa d.baela. of libar.tion lika tha May 1968 

upri.ing in franca, tha atudant mova.ant in Europa and tha USA, the i __ 

pr.ctieal and cDmplieit politica of tha hippias, and ~e.t importantly, by 

what haa e088 to ba callad tha railura of tha wcrking ela •• to .chiava ita 

hiatorieal eia.ion. Whathar tha.a parcaption. and di.gno.a. wara ju.tiriad 

or not doa. not mattar hara. WWat is ieportant i. that tha.a circueatance' 

inauguratad a proca •• of intanaa ra-thaorizing in avary daaain or tha huean 

diaciplinas - with tha conspicuoua exeaption of paychology. That this 

procas. waa uneven, at timas localiead, arcana, of tan childiehly vitu­ 

parative and ab.truse beyond baliaf cannot ba denied. By tha lata 

aavantiaa howevar, a aerias or convergences could be diacarnad, apeeific 

theoretieel gains found a large sympathetic audienca end a certain peradiga 
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called post-structuralism began to dig itself in and to file a bid as the 

new orthodoxy in studies of the humen end the sociel. In ereas like media 

end culturel studies and in literary theory the take-over bid has been 

largely successful. In politics end sociology the contours and stakes 

remain bitterly contested. A particularly unfluential if much misunder­ 

stood strain reigns in europeen paychoanalysis. But in psychology - 

nary a ripple. 

That is really neither accidental nor surprising, for the antire project 

of post-structuralism strikee at the heart of humanistic paychology. It 

denies the existence, on theoretical grounds, of the unified individual, 

or subject. What theoretical enti-humanism entails - for thet, to the 

horror and outrage of the humanist. is whet it cells itsalf - is the 

understanding of pereons ss non-unitary, es a fiald of affecte producad 

by discourse; in other words, ee 8 by-product of meaning. furthermore, 

this by-product is atripped of autonomy, agency, and all forma of 

effactivity central to the object of humanistic psychology, the self­ 

functioning person. To put the cass at its simplest I poet-structurelism 

seama to propose the impossibility of peychology as we know it. 

There havs of course been periodic rumbisa of diacontent within psychology 

most of them eddressing ths iesue of the pristine unified aubject of 

psychology by wey of arguing for an understanding of persona in terms of 

their aocial oontext rather than aolaly in terma of potentielitiaa 

locked up in the monad. The collectiona by lerael and Tajfel (1) and 

Armistead (2), end tha ~ritinge of Archibsld (3), Shatter (4), Kelley (5), 

Gergen (6) end lnglaby (7) all attempted verious form. of bridge-building 

that wera in the and more tsnteliaing then aucce.sful. Tha ra •• on wa. 
that bridge-building tend. to leave it. promontories intsct. The 

bifurcation between the individual end the eocisl wa. being produoed snd 

perpatuattd by the very concsptiona of the individuel and the eocial that 

wera to hold up the bridge. The repprochement efforte of the late sixties 

and eerly seventies could do little ebout thet. The debete beca~e treppad 

into e paraan-cantrad varsua e .ociety-centrad argument about ralativa 

detar.inetion, an argument reNiniscent in Many weya of the phenomenology­ 

behaviouria. debete of the fiftie. and sixties. 

~eanwhile whet etructurelie. and poet-atructurelis. hsd baen bu.y with, had 

tha psychologists only looked, wee an extensiva ratheoriaation of the 
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nature of subjects and the social, and what it was achieving was a new 

way of conceiving of them. The fundamental insight central to all forms 

of post-structuralism is derived from structural linguistics : the world, 

or the 'real', can be encountered only via a representation of it. So far 

so phenomenological. The ides is however pushed considerably further in 

post-structuralism. The representations (prefarably callad signifying 

practices) are not reflections of the 'real' as they are for most forms 

of idealism. For post-structuralism, they hsve an autonomy, an affect­ 

ivity and a positivity such thet what the 'real' is, is constituted by the 

emsemble of signifying prsctices, otherwise known as discourse. Discourse 

is less a geteway to the 'real' than the network that makes up the 'real' 

itself. Care has to be taken not to crudify the issue. The post­ 

structuralists are not saying that all materiel is somehow dissolved into 

mere mesning, although some otherwise csnny commentators like Stuart 

Hall(B) sometimes feel they ought to impute this idealist move to them. 

The point is thet the 'reel' we percieve end act upon can only exist for 

ue as a set of signitive differences. This is simultaneously an 

epiatemologiesl and sn ontological claim. When we desl with tha world, 

we ect upon, connive or interfere with s Bet of differences. A 

cepitelistic mode of production or a achedule of reinforcement, romantic 

love or humanist rsdsgogy intersect with human lives as a specific 

atruotur of differencee, that is, 8S e discourse. Thsy csnnot end do 

not brutetyend prerepreaentationally bang us on the hesd. They era not 

eny tho leBe reol for ell that. Materiality snd meaning ere isomorphic. 

The ides ia taken atill further. Having achieved discourse doea not meen 

that the 'real'/discourse is automatically then trenererent to everyone. 

Whet meening as a system of differences effects is en opening up end a 

closing of positiona from which it is to be accessed. It constructs 

positions from which people may encounter itl and encountering the dis­ 

oourss means being positioned in it in sparticuler way. We csnnot 

experience enything outside of a particular subject position in a 

perticuier discourse. Indeed, we don't even exist pre-predicetively out­ 

side of a discourse! Discourse positiona ua 8S particular subjects end 

it is only from 8 particuier subject position that our sense of self and 

of world ie constructed. Discourse in effect constructe subjecta, end 

empirical persons are simply the time/space intersection of their subjeot 

slots in the hierschy of discourse extent in society at a given time. 

This is the precise meaning of theoretical anti-humanism. 
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The breathtaking counter-intuitive impertinence of this way of talking is 

not lost on practicing humanists even when the accompanying ludic 

dimensions most usually ere, end the yelps of dignity - impaired outrage 

like those of E P Thompson have become commonplace. But the implications 

for psychology had yet to be teckled head on. Thie is the monumental 

ambition of Changing the Subject (hereafter CTS). The title announces a 

dual intention: first, to changa the subject of psychology, to open it up 

so that its complicity with power is seen and, perhaps, re-aligned to a 

properly ernancipatory account; and second, to develop a politics of 

changing the human subject from its thrall in dominant discourse. CTS 

anounces itself therefore 86 a project of reconstruction, or at least 

remystification. Thie project is not unproblematic, as I shall show. 

The five authors divide the work into three sections, esch section pre­ 

faced by a longish introduction that tries to make various chunka of post­ 

structuralism understandable if not plausible to Anglo-Saxon eyes. 

Section one diaaects the individusl - socisl dualism in current paycho 

snd than gaas on to discuss two issuea: one, how that dualism, snd 

especially its individual-centrednesa, fatally flaws the prsctice of 

psychological assessment in organisations (Wendy Holloway) and two, the 

wsy in which social psychology spprosches the issue of racism by 

thematieing individuel prejudice (Julien Henriques). Section two dives 

in at the deep end end takes the reader by a long and complicated route 

through Barly enti-humanism via Althusser, diecusaes his failure to 

understsnd the·iasue of aignification, then introduces us to fouceult'. 

esrly work. The introduction ends with a useful discussion of foucault's 

notions of diecourse, power snd knowledge. It la ~orth saying something 

about these, since Foucsult is the central theoretical reaource in the 

book. 

for Foucault, power is not an externel force, nor le it e poa8es8ion of 

for inst.nce e king, a jsiler or a class. It is tha vital current thet 

enimates the micro-circuits of human oommerce and sooiality. It enables 

a9 much ae it conatrein.. It ie explicitly theorised egainst a msrxist 

notion of power es the-power-to-exploit. Power, say. foucault, should 

not be tied to a locus in thie way. It is ubiquitous. It ia, in short, 

B field concept, and a. such has a lot in common with the concept of 

power used in systems theory. Reven and french'e (9) sociel psychological 

cla8aic on socisl power usea such e notion, 8a did Kurt Lewin (10) before 
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them. More scandalously, it has been suggested that Foucault's power is 

the obverse of that deployed by Talcott Parsons(ll). Be that as it may, 

what all of these field notions of power have in common is their refusal 

to privilege either a source for power (like the ruling class) or, by 

extension, a source for its overthrow (like the working class or some 

other social movement). What Foucault calls knowledge is correlatively 

a set of signifying practices constituted in discourse always in tandem 

with power. What this ineluctable bondage of knowledge to power does is 

to refuse to privilege any form of knowledge. All power/knowledges are 

social constructions that in turn produce specific subjects. No one is 

truer than another. The discourse of clinical psychiatry, for instance, 

produces madness and mad people; the discourse of penology produces the 

incarceral subject, the modern criminal. It is not hard to see why 

Foucault is so frequently accused of relativism although the charge is, 

I think, misdirected. It is less easy to defend him against the charge 

of nihilism, for without any privileged forms of sociality it is diffi­ 

cult to see how any ides of emancipation could be forged (12). 

Couze Venn's chepter produces an account of the conditions of possibility 

for modern psychology. the major condition is of course the construction 

of the solitary, radically interior, private and very bourgeois 

individual the birth of which Venn, slong with Foucault, but also with 

Derrida, the phenomenologists and Bertrand Russell, - pegs in the 

seventeenth century with Descartes and his Meditations. This condition 

is only realieed in the later nineteenth century when specific social 

technologies of regulation were developed to facilite~ the transition 

of early capitalist society into a disciplinary regima policad by thase 

tachnologiae. These technologies worked by constructing a Darwinian 

'normal individual' as a scientific object of study and normalisation. 

A psychology hellbent on calibration was the most important of these. 

Now this is notoriously difficult stuff to read and evaluate not laast 

because Venn does not show us the emergence of the bourgeois individual 

and the normalised subject by examining specific texts, as the decon~ 

structionists do. He simply asserts connections and we have no way of 

judging them. He also radically backgrounds parts of the history, at 

least as I read it. What the emancipatory doctrines of the nineteenth 

century saw in Darwin's evolutionism was a man-made road away from 
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feudal pessimism and divine inevitability. This is why Marx, for 

example, was so impressed by Darwin. By marrying Darwin's 

primitive social engineering to Descartes' 'tremulous private body'(13)by 

fiat,Venn obscures the fact that an entirely different, more opti­ 

mistic, assertive, and social theorisation of the individual could 

happily cohabit with Darwin, and did: Marx's social subject of the 

Manifesto and the Theses, far instance. That evolutionism was 

ultimately a constraining doctrine does nat void its positive features. 

Broad-brush history of the sort produced by Venn tends to blast all 

such subtleties away. 

Valerie Walderdine's chapter tackles the conditions of possibility of 

developmental psychology and child-centred pedagogy. She effectively 

unmasks the liberatory pretensions of humanistic pedagogy, and by 

looking at the actual classroom production of this pedagogy as well as 

at the way child-centredness began to be theorised by Montessori and 

Neil~ and also by Piaget - that is, by looking at bath the transforma­ 

tion of practises as well as the transformation of discourse - she shows 

the emergence of a new farm of sCientifically produced regulation, what 

Foucault would call a new regime of truth. 

She skillfully shows haw the child-centred claims for freedom, caritas 

and unfetteredness emerged in the context of the medicalisation of 

poverty, the criminalisation of unemployment, and the principled 

isolation of individual children: "It is perhaps the supreme irony that 

the concern for individual freedom and the hope of a naturalised 

rationality that could save mankind should have provided the conditions 

for the production of a aet of apparatuees which would aid in the pro­ 

duction of the normalised child." ( p.19D) 

There is enormous richness in this chapter, but there are also absencas 

which require explanation or at least same contextualisation. This 

account of a new subjectification at the very site of the discourse of 

freedom and liberation succeeds in part because it is peopled by 

passive subjects, subjects constructed by virtue of practices which deny 

them effective agency. Indeed, this account is laced together by 

gerundives and the passive tense. Now, the problem is not simply one of 

omission. Once the turn towards theoretical anti-humanism is made, the 

issue of agency is automatically backgrounded, and this backgrounding 
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has itself become the site of a seemingly intractable misunderstanding. 

Judith Williamson for instance asks in by now familiar humanist 

exasperation how Walkerdine imagines pedagogy can be changed unless by 

some politics of agency, some humanistically-inspired political will to 

change (14). It doesn't suffice to rehearse against Williamson the 

theoretical arguments which underpin her misunderstanding of the kind 

of account produced here. The uncomfortable fact remains that subjects 

are passively constructed in Walkerdine's account, and passive they 

remain •. The theoretical advance is made at the expense of a politics of 

liberation, or at least so it seems. By denying power a locus and a 

counter-locus, the possibility of subjection being an outcome of struggle 

is precluded. 

By basing itself on the ubiquity of power, it theorises the issue of the 

social es the construction of a vast collectivity of individually­ 

constituted subjects; it does not theorize the construction of a collective 

subject, a class or a social movement. This is a doubly strange lacuna 

since the success of th. collective struggle of feminism from which 3 out of 

5 authors of this book come is sn obvious demonstration of its inadequacy. 

The final seotion of the book grows more explicitly out of feminist 

concerns, heving to do with gendsr difference (Wendy Holloway) and mother­ 

ing (Cethy Urwin). The theoretical introduction takas on the develop­ 

mental psychosnalysis of Lacan, and in particular tries to make workable 

his notion of desirs. It will come as no surprise to Jearn that desire 

is discursively produced, but Holloway goea on to demonstrate that ths 

subject-alots in discourses concerning sexuality are variably taken up, 

and the variation is producsd by diffsrent investments of desire, which 

in turn depend upon s psycho-socisl history that hss ultimately got to 

do with thst tutslage of dasire which we commonly call growing up. 

What's nice about Holloway's chapter is thst she develops her account 

through interviews and self-reflection. She tells us ëhat as an adole­ 

scent she wanted ·Uto walk, swim, run, drive - as far and as fast as my 

men companions" (p.229) and goes on to show that the terms of that invest­ 

ment were set by the particular gender discourses available to her. But 

her method raises questions of its own. There is a disconcerting 
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tendency in her account for the agency of subjects to turn imperceptibly 

into the agency of discourse. For instance she tells us how Clare u~es 

her 'feminity' to ensnare Phil. Dr ar& they both snared by the 'male 

sexual nrive dLscourse'? The problematic nature of the notion of dis­ 

course surfaces here. Foucault's own use of the concept changes from 

one of discourse-agency in his earlier work (Archeology and Discipline 

and Punish) to one where subjects construct themselves, and latterly he 

barely mentions the notion of discourse (History of Sexuality). The 

distance marked by his theoretical development translates into a per­ 

plexing slippage in CTS. 

An uncharitable view of what Holloway accomplishes here would see her 

developing a kind of political economy of courting, a post-Eric Bernian 

scenario of adolescent sexuality as a battlefield where boys are dis­ 

cursively predisposed to win. That would be unfair. In the end she 

shows herself to be less an intrusive interviewer than an extremely per­ 

ceptive counsellor to her interviewees. Her method exemplifies a 

paradoxical politics of counselling where her theory might suggest that 

it could not succeed. 

Cathy Urwin continues this theme in what is probsbly the most con­ 

ventionally psychological chapter in the book. She comprshensively and 

persuasively re-interprets the current account of the development of 

children's language, and shows the need for a psychoanalytic dimension 

of power/language which she mines from Lacen. Subjectivity, she ahows, 

is produced by specific mother/child practices which have far more to do 

with issues of control, loss and desire sited in the 'unconscious than 

with either developmental stages or pragmatic mothering strategies. 

Urwin goea furtherest in according an agency to desire/investment. In­ 

deed,she shows that in their relations with their babiesmothera choose 

whether to position themselves as sctive lovers or passive lava objects: 

"we are produced as capable or assertive action, yet also fragile and 

acutely vulnerable".(p.321) This is an extremely important conclusion 

tho' it comes right at the end of the book. The next question must be: 

what are the discursive conditions which optimise such a production of 

assertiveness? This is surely the question posed by any project directed 

to 'changing the subject'. By a prolix, subterannean and extremely 

informative route, CTS falls just short of addressing it. 
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How are we then to evaluate this dole-queue theorising, and activity 

that would rather avoid premature totalisation or that "microscopic 

fascism installed at the heart of the machinery of desire" (15), than 

prDvide what Judith Williamson and the masses wDuld regard as material 

useful for struggle? Detractors would probably want to see their 

theorisation of the 'private normalised individual' as being more a 

product of their theory of discourse than a necessary feature of late 

capitalism. This would quite simply be wrong. An important non­ 

Foucaldian 'discourse-theoretic' politics is emerging in the work of 

laclau and Mouffe (16), one which explicitly theorises how the 

democratic collective subject can be produced in discourse without 

sacrificing any of the theoretical gains won by the turn to discourse. 

Another response would find it passing strange that a long book on 

psychology almost totally neglects the issue of consciousness: the word 

is glossed only twice in the index, both times in the final chapter. 

Indeed, a parallel project to CTS can be found in Philip Wexler's recent 

book (17), en exemplary account of how the 'technologies of the social' 

like psychology have recapitulated the dominant cultural logic of late 

capitalism, and what critically conscious social movaments might do 

about it. Parhaps also one could respond with Anthony Giddens and say 

that what Foucault lacks is s notion of 'discursive consciousness', a 

nolion that points to the subject's knowledgeability ebout his or her 

fatel imbrication in discourse, and the very real material consequence 

this has for action (18). In the end, all of these responses would 

deflect attention from the main point of CTS: that human subjects are 

non-unitary, and that all unifications are the product of some or other 

form of discursive closure. Psychology has been party to one of the 

most insidious forms of unification, by putting tha idea of the self­ 

contained, unifiad individual at the heart of its practice and con­ 

structively ensuring that it stays there. If this book has done any­ 

thing to dislodge that construction, and I think it most assuredly has, 

then it will have helped to return an "ethics of politics" (19) to 

psychology. That is not a contribution to be sneezed at. 
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Reply to Nzimande 
DAL Coldwell 

Nzimande's long "bold and courageous" article against "mainstream" 

Industrial Psychology (Psychology in Society 2) has prompted me to write 

since it raises numerous issues that should not be "glossed over un­ 

challenged", 

Nzimande uses the time worn strategy of moving from "common knowledge" 

to inaccurate and, on occasions, highly emotive criticisms of, in this 

case, mainstream industrial psychology in order to build up a monstrous 

straw man, tailored to meet the requirements of his own ideological per­ 

suasions, whioh he then hastily proceeds to ignite without, I might add, 

too much concern for what else he burns down in doing so. 

Let's have e look et 90me of the straw in this man, The first point is 

that by his own admission (p,SS) the articla is a critical evaluation 

which is neithar positive nor creative; it sets out to criticisa without 

having eny real alternativa other then a vague blue-print for a 

"materialist industrial psychology", 

Sacondly, again by his own admission (p.55) it is aimad at an out-group, 

tha "them" industrial psychologists rather than the "us" critical social 

scientists. Moreover, the "them" he writes, rsquire simplistic arguments 

to be able to understand "us", 

These two points sra quite bresthtaking in that they imply that the 

article is not only destructive but simplistically formulated. Further 

reading confirms that the author is indeed accurate in his description of 

his own work. Unfortunately these are among the only really accurate 
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statements made throughout the entire article which stretches on for some 

length. 

Allow me to point to some of these inaccuracies and misrepresentations, 

dealing more specifically with my own work to which Nzimande refers. 

leave the others to the other authors whose work he criticises as I feel 

surs that, if they happen to read the article, they will taks up the 

cudgels too on their own behalf. 

Before he begins his argument against the methodology used in mainstream 

industrial psychology, Nzimande first makes certain assumptions which 

feel are totally unjustified, except that they provide his with the 

initial handfuls to erect his monstrous man of straw. firstly, that un­ 

published studies at the NIPR generally take the form of published ones. 

Even a cursory glance through the unpublished work of the NIPR will prove 

that this is simply not the case. Secondly, that the two authors he 

selects for his pillory, whose work was published in Psychologia Africana, 

represents a fair cross-section of the entire industrial psychological 

work published in a journal which had baen in existence for over twenty 

years. 

His arguments against the methodology used in such studies is equally 

suparficial and erroneous. for example, his accusation that. "The one 

major characteristic of the methods used in such studies is that they heve 

avoided the use of more open-ended approaches that may yield undesirable 

or controversial information" (p.5?). Even a supsrficial undarstanding of 

the dialectical approach proposed in Psychologia Africana (1982) will 

indicate that this is a gross misrepresentation of that work. Similarly, 

his suggestion that there is some insidious "capitalist plot" to deliber­ 

ately use methods which systematically exclude sensitive information 

among industrial pSYChologists is, in my experiance, really quite wild. 

One wonders how, in any case, Nzimande is able to pontificate about some­ 

thing for which there is no certain evidence short of first finding out 

what the actual motive of the Psychologist (in this case Backer) really 

was. It is quite possible, in the example cited (p.5B) that Backer 

merely, and without malicious intent, wished to reduce the amount of data 

he would otherwise have had to handle and to maintain a focus on the 

selected objective of his investigation. Nzimand's argument about the 
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use of statistical correlation techniques and his description of its aim 

as - "The basic aim of this technique is to get (sic) to what extent 

certain variables or factors correlate with other variables or factors" 

(p.58) - simply will not do. 

His arguments about the dangers of using Likert-type scales and ranking 

techniques are well known among industrial psychologists and are usually 

countered with,for example, open-ended inclusions; and ranking scales, in 

nearly all recent examples are formulated to allow the subject to include 

factors not listed by the researcher. 

Although NZimande acknowledges that the laboratory experiment " is on 

the decline in industrial psychological studies of black workers in the 

country" (p.50), he omits to give a single reference of this kind of work. 

Certainly, in my experience of roughly 12 years in industrial social 

science reeearch I have not come across a single example of the kind of 

laboratory experiment Nzimande specifically describes. 

The central methodological issue which Nzimsnde concerns himself with 

becomes clear on page 52 of this srticle: "The point which this article is 

trying to get to is that although the methods as such msy be useful 

scientific tools they have been used in a manner that excluded contentious 

informstion, as it will become evident in the discussion of results of 

such studiea". However, since there is no wey of knowing precisely what 

contentious information (if any) has been left out, without highly 

imaginative ideological extrapolations, Nzimande's argument falls flat on 

its face. This is not to deny that methodological errors have occurred, 

but to argue as Nzimande does, that scientific tricks have been used 

deliberately by researchers to exclude information is simply not true. 

On page 53 Nzimande refers to an article which I co-authored with Moerdyk 

(1982). He criticises the generalization about the socialization basis by 

which world views are passed from generation to generation (taken virtually 

unaltered from Onyemelukwe, 1973) for being "sweeping", and because it is 

"made without any reference to the possible influence of the current 

socia-political situation in South Africa". The whole purpose of this 

article and the earlier one is that they argue for a movement away from the 

current white cultural hegemony in industry where the Western managerial 
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paradigm rides roughshod over the indigenous African culture. The 

r.olution proposed by these authors is that the dominant Western paradigm 

in industry must be adapted and transformed in order to meet the 

requirements of Africans (just as it had been done with marked success by 

the Japanese). Hardly an argument in support of the ·system· I would have 

thought. 

Similarly, NZimande misses the point when he argues that world views take 

no account of political , economic and ideological relations in South 

Africa today (p.80). World views are both a product of these relations 

and pre-date them. These articles attempt to trace the core of these 

contrasting world views in African and Calvinistic philosophy, compare 

them with Japanese and Chinese world views, argue for the essential 

durability of the African concept of ·ubuntu· across class and sub­ 

cultural boundaries, and suggest ways of adapting, even dismantling, the 

dominant western business paradigm. 

Generalizations they undoubtedly are, but no suggestion that they might 

be otherwise was ever made by the authors who believe they still serve a 

useful heuristic purpose. There seems little point in Nzimande criticis­ 

ing generalizations for being generalizations. In this regard, it seems 

quite reasonable to regard blacks as well as whites as homogenous groups 

since the level of generalization or sbstraction of the world view or 

philosophical description justifies this, It is also quite wrong for 

Nzimande (p.Sl) to accuse the 'cultursl approach' for treating blacks as 

a homogenous group since it clearly does not, and however much the ·state 

machinery· mayor may not perpetrate ethnic groupings, any cursory reeding 

of histo,ry will reveal that these ethnic groupings long '.pre-date the 

foundation of the apartheid state, Having criticised the cultural approach 

for treating blacks as a homogeneous group, Nzimande, paradoxically, refers 

to generalizations acceptable in his own ideological community, such as 

·working class culture and black petty (SiC) bourgeousie culture·, (I 

have nothing against such generalizations, 

intellectual inconsistency). 

wish only to point to Nz imsnde 's 

Nzimande moves on in his article to s discussion of science and in 

particular its misuse. "rirst of all it must be pointed out that science 

~ be subject to misuse. There is s very real danger, as it is already 

happening that science can be used quite successfully to serve particular 
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interests" (p.68). This is hardly a revelation and in any case the 

point is not whether science ~ be misused, but whether it ~ misused 

in "mainstream" South African industrial psychology. Nzimande goes on 

to inform us that "science is not immune to ideological infUtration" 

(p.69). Indeed not~ Presumably Nzimdnde's proposed materialist 

industrial psychology would not be immune to this kind of contamination. 

He tells us: " ••• I feel obliged to explode the myth that science can 

be practised without being influenced by the social, political, 

economic and ideological factors in the particular environment in which 

it is practised" (p.70). Any cursory reading of the vast literature on 

the sociology of knowledge would have shown Nzimande that this myth had 

been exploded a few years before he wrote his article (However, the 

blame for this may reside in the compartmentalization of social science 

education in South Africa, of which he discusses later in the paper). 

He talks of "positivism in the social sciences" (p.71) without defining 

what he means by positivism, which is, after all a much bandied about 

concept. Finally, he writes "Science does not emanate from 'supra' 

human beings or from the heavens in the sky. Such understanding will 

go a long way towards the demystification of science" (p.7J). Does 

Nzimande really expect us "mainstream industrial psychologists" to 

teke this seriously? 

One wonders who, if anyone, ever supposed thet science had such a 

heavenly existence, and how this knowledge helps in the demystification 

of science pUZZles me. 

I would agree with Nzimande's complaint that concepte devised in the 

United States are sometimes uncritically and without alteration trans­ 

posed to South Africa (p.72); but I wonder how many mainstream in­ 

dustrial psychologists do this. Speaking for myself, Coldwell (1982), 

this is simply not the case. Again, paradoxically, on page 80, he 

criticises the use of an adapted version of the TAT designed specifi­ 

cally for South African blacks. 

In short, it would seem that Nzimande has fallen into an ideological 

trap (p.78) of his own making. 

There is one fallacious form of reasoning with which this paper is shot 

through which bears a rough resemblance to Moore's "naturalistic 
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fallacy", through quite different form it, of which Nzimande seems to 

be unaware. 

Over and over ayain when Nzimande describes the "is" situation of South 

African industrial psychology (which we have already shown to be in­ 

accurate) he immediately assumes this to be what mainstream industrial 

psychologists morally and ideologically stand for, the 'ought'. With 

absolutely no evidence cited to support that this is indeed the 

ideological stance taken by mainstream industrial psychologists, he 

makes a fallacious leap in reasoning by arguing that because the 

findings "fit hand in glove with the ru11ng ideas of this country" 

(p.77) (which in many cases they don't) they expose the ideological 

position of the industrial psychologists concerned. I have some 

sympathy with his complaints against industrial psychology in South 

Africa for being too compartmentalized and for it being over concerned 

with professlonalization and specialization, though my reasons for 

doing so are somewhat different from Nzimande's (p.BS-B6). 

In his conclusion Nzimande writes: "Industrial psychology must ditch 

once and for all the current management framework within which black 

workers are studied. The abandoning of this approach can only help 

the discipline to erase its present stigma of being a particular brand 

of managerial ideology" (p.l7). One wonders whether the kind of 

ideological substitution Nzimande proposes would do anything of the 

kind. A more likely outcome would be to exchange one type of stigma 

with another. However, I would agree that industrial psychology ie 

excessively management oriented and the remedial steps must be taken 

to correct this bias. 

Fin~lly, NZimande's faith in history is misplaced" to prove thet 

the repository of objectivity on truth is history itself" (p.B?). 

would have thought that he who wrote the history would have a pro­ 

nounced affect on what waa written. 

It is a pity that Nzimande stakes allan an ideological polemic for 

there are, if one looks closely enough, bits of reel fleah among the 

straw. 
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Reply to Hountondji 
Michael Cross 

Hountondji's chapter African Philosophy, Myth and Reality, published 

in Psychology in Society (no 2, January 1985), raises issues of major 

importance to any scholar concerned with the development of philoso­ 

phiqal thought in the contemporary Africa. The chapter is an attempt 

to show that the prevailing idea of 'African philosophy', in the lite­ 

rature devoted to the problem, "has so far been the subject of only 

mythological exploitation". 'African philosophy' has been erroneously 

identified with an allegedly existing African world-view. Rather, 

African philosophy exiats not as "the fiction of a collective system 

of thought", but "as a set of philosophical discourses and texts".(p.13) 

Two main typas of literature articulating a popular concept of African 

philosophy are distinguished in the African philosophical tradition: 

i) that articulating the churoh's views, ii) and that expressing tha 

general ethno-philosophical conceptions. The former, according to 

HountondJi, are preoccupied in finding a "psychological and cultural 

basis for rooting a Christian message in the African's mind". It con­ 

ceives of philosophy "on the model of religion, as a permanent, stable 

system of beliefs, unaffected by evolution, impervious to time and 

history, ever identical to itself".(p.17) The latter, broader in 

scope, seeks, in the various manifestations of African civilization and 

history, a "solid bedrock which might provide a foundation of 

certitudes, i.e. a system of beliefs". (p.l8) Its main task is a 

"passionate search for the identity that was denied by the colonizer". 

This, in Hountondji's explanation, is connected to the fact that the 

word philosophy itself is applied to African with different meaning, 

"to designate no longer the specific discipline it evokes in its Western 

context but merely a collective world-view, an implicit, spontaneous, 
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perhaps even unconscious system of beliefs to which all Africans are 

supposed to adhere".(p.19) Behind this use, he proceeds, "there is a 

myth at work, the myth of primitive unanimity, with its suggestion that 

in 'primitive' societies - that is to say, non-Western societies - every­ 

body always agrees with everybody else".(p.19) The result is that 

"there can be no individual beliefs or philosophies but only collective 

systems of belief".(p.19) Thus, an African philosophy, in this sense, 

"has to account for an imaginary unanimity, to interpret a text which 

nowhere exists and has to be constantly reinvented, it is a science with­ 

out an object, a 'crazed language' accountable to nothing, a discourse 

that has no referent, so that its falsity can never be demonstrated".(p.22) 

What would be an alternative concept of African philosophy for Hountondji? 

Firstly, he reminds us that we cannot apply the same term to two different 

things: the collective world-view on the one hand and, on the other, the 

individual analytic activity which takes that world-view as its object. 

If one of these things has to be called philosophy, it would be the 

individual analytic activity. Thus, what in fact constitutes African 

philosophy is the body of philosophical literature written by African 

thinkers, dealing either with African issues or non-African issues.(p.24) 

He stresses that "what we are acknowledging is what it is, nut what it 

says".(p.24) The criterion for this new definition is the geographical 

origin of the authors rather than an alleged specificity of content. 

The effect would be to treat African philosophy "as a methodical inquiry 

with the same universal aims as those of any other philosophy in the 

world", destroying the dominant "mythological conception of Africenness" 

and restoring the truth that "Africa is above all a continent and the 

concept of Africaan empirical, geographical concept and not a 

metaphysicalone".(p.2B) He warns, however, that "it is not enough to 

recognize the existence of an Africsn philosophical literature".(p.34) 

This should be transformed, from "the simple collection of writings eimed 

at non-African readers and consequently upholding the pecularities of s 

so-called African 'world-view' that it is today, into the vehicle of a 

free and rigourous discussion among African philosophere themselves".(p.34) 

This paper is a preliminary attempt to discuss ethno-philosophical think­ 

ing in South Africa in the light of Hountondji's re-assessment of African 

philosophy. It is assumed that the criticisms he made in the African 
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Philosophy, Myth and Reality do not apply exclusively to his own region 

(West Africa), but that they constitute a meaningful contribution for an 

understanding of the South African experience in so far as philosophical 

thought is concerned. The influence of ethnophilosophy hasbeen quite 

strong in South Africa. It wlll be demonstrated through some examples 

how some of the myths challenged by Hountondji have been reproduced and 

developed by some South African philosophers, who, as many others, never 

'questioned the nature and theoretical status of their own analyses'. 

As the paper in Psychology in Society 2 is preceded by an introduction 

written by Hayes and Nzimande, where some criticisms are advanced on 

Hountondji's thesis, this paper will start with a brief assessment of 

those criticisms. 

Hayes' and Nzimande's criticisms 

Hountondji is accused of dismissing the popular idea of African 

philosophy as ethnophilosophy too quickly. This is related to his 

unfortunate sLatements that "it has nothing beyond this ideological 

functJon: it is en inderLerminate discourse with no object" and this 

"eeemingly universel dialogue simply encourages the worst kind of 

dultural particulariam ••• beceuse its supposed peculiaritias are in 

the mein purely imeginary". Tha critics think that Hountondji's 

'notion of ideology, which seems influenced by an Althuseerlan con­ 

ception, does not easily allow for s more concrete historical snd 

scientific analysis of the social end theoreticel prectices of ethno­ 

philosophy".(Heyes end Nzimande, p.9) To support this, they mention 

the fect thet HountondJi wes a student in Paris in the sixties at the 

time of A thusser escendsncy in Marxist philosophy. They believe thet 

the notion of ideology evoked here hes e theoretical or practical 

implication. It could "encourage identifying certain discourses and 

texts as ideological and hence rejecting them summarily, without sub­ 

Jecting them to a necessary and detailed political, historical and 

theoretical analysis".(p.9) 

I shall argue that these criticisms do not do justice to Hountondji's 

thesis. Firstly, they do not recognize the method and academic dis­ 

cipline which, explicitly or implicitly, is incorporated 10 his book - 

a careful critical analysis of the sources. Surprisingly the critics 

have accepted this as a lesson to be drawn from his work. I quote: 
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Hountondji's book is introduced with an excellent 
critical history of (West) African scolarship-mostly 
social science scholarship ••• It critically assesses 
the work of African scholars in their attempts to 
struggle against the domination of their cultures 
and soci8ties by colonialism and capitalism, from 
Senghorian negritude and its critiques to the 'new' 
philosophy of Marcien Towa and Houtondji in post­ 
colonial Africa. A comprehensive and critical 
history of social science in South Africa would 
certainly help us in trying to develop a 
democratic social scientific practice in a 
politically transformed and free South Africa". 
(p.lO) 

Besides that, Hountondji is also concerned with the need for a 

rigourous scrutiny of the ethnophilosophical literature, though, 

probably, motivated by different reasons. For example, he mentions 

the fact that the diversity and contradictory nature of this 

literature could be easily assessed "if one could overcome one's 

understandable boredom, read all of them one by one, examine them 

patiently and juxtapose all the views they contain".(p.20) Secondly, 

and more important, the theoretical connection made by the critics 

between the two parts of their criticism is problematic and seems to 

be grounded on mere acadsmic prsjudices. refer here to their 

assumption that the recognisance of ethnophilosophical literature as 

mere ideology would lead to a summary rejection of certain discourses 

and texts identified as ideological, "without subjecting them to a 

necessary and detailed political, historical and theoretical snalysis". 

Why? Although Hountondji is probably mistaken that 'AFrican philosophy' 

has nothing beyond its ideological Function of being en indeterminate 

discourse with no object, there is not enough evidence that the notion 

of ideology evoked here is an expression of Althusserian thinking. The 

connection made with Althusser at a time when his thought had no 

significant projection in the social sciences seems to be a bit 

artificial. However, even accepting their supposed claime on Althuss­ 

erian notion of ideology in Hountondji's statements, their objection 

remains problematic. for ideology, in the Althusserian sense, belongs 

to the ideologican state apparatus and exists dialectically in inter­ 

action with the economic and social base that inluences it or con­ 

ditions it. Thus a rigourous understanding of a social process 

necessarily requires an understanding of the political, ideological 

and social practices of the society. Ethnophilosophy viewed in the 
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above-mentioned sense would be part of these social practices. 1 would 

say that what seems to constitute the grounds of Hayes and Nzimande's 

criticisms is an academic prejudice, i.e. the assumption that ideology 

belongs to an analytically worthless area of social practice. This is 

clearly false, although this is not the place to discuss this issue. 

There is, nevertheless, another dimension in which Hayes and Nzimande 

could have based their criticisms. They could accuse Hountondji of 

falling into another extreme in his claims that 'African Philosophy' 

has nothing beyond its ideological function as a 'smokescreen behind 

which each author is able to manipulate his own philosophical views'. 

For to manipulate one's own philosophical views it implies that there 

are some philosophical problems within the African world or elsewhere. 

Further, the so views, systematised in form of literature, are accepted 

by Hountondji as the real African philosophy, i.e. "literature produced 

by AfricBns and dealing with philosophical problems".(p.24) About 

this they would, perhaps, argue that although this literature can play 

an ideological role, there is in it some expression of an African 

philosophy. Philosophy which, according to Hountondji, should be 

transformed into "the vehicle of a free and rigouraus discussion among 

Africen philosophers themsalves".(p.34) Hayes and Nzimande are 

themselves trapped by Hountondji's ambiquity. for example, after 

accusing Hountondji of dismissing ethnophilosophy too quickly, i.e. 

considering it ideological and an imaginary effect, they lasted 

bBsically assuming his thesis and identifying ethnophilosophy BS the 

'reality of the unreality' and as being ideological: 

"It is important that we detail how end ~ the 'imaginary 
effects' of the ideological discoursea of 'African philo­ 
sophy' conceal, obscure, lie ebout, avoid, romanticise the 
harsh political, economic and social realitias of present­ 
day struggles in Africa. This is in fact the urgent 
theoretical and political task facing social scientiets, 
or in Hountondji's case - philosophers in (South) Africa 
at the moment. It is the difficult reality of the un- 
reality promoted by ethnophilosophars that we must 
anal se and and not onl identif as ideolo 

It >is suggaated hare that a task of the philosophers should be the 

analysis and exposition of that reality of the unreality. Apparently 

it seems a simple game of quibbling or a play on words. That is not so. 

Indeed, they have missed the fact that beyond the 'reality of the 

53 



unreality' promoted by the ethnophilosophers there is another reality: 

the reality of African philophical literature, already recognized by 

Hountondji, no matter if it has or does not have an ideological function. 

There is much plausibility that this should be the main concern of the 

social scientists. This rules out a mere investigation into the African 

world-view as the main task of African philosophers. The task would 

be to identify, transform and develop the philosophical reality hidden 

in the ethnophilosophy tradition. Furthermore, the unreality does not 

express itself as such through an analysis of it but rather through 

a concrete analysis of a related concrete reality. In this sense the 

'reality of the unreality' is not a starting point or an object which 

we can analyse and expose. It is itself the result or exposition of 

the results of an analytical work. Only an analytical work can make it 

reveal itself as an unreality. 

Ethnophilosophical tradition in South Africa 

Thete are two main extremes in the tradition of ethnophilosophy in 

South Africa. There are those who believe that philosophy should be 

centred and based on cultural diversity, particularly, on ethnic 

identity, incorporating the values, beliefs and forms of life of each 

different ethnic group. In this sense, each ethnicity would have e 

particular world view and, consequently, a particular philosophy. The 

particular ethnic world-view (often called philosophy of life) would 

constitute the object of analysis of the philosophers. This view is 

present, intsr alia, in the writings of prominent philosophers like 

Professor J. Chris Coetzee and Professor P.C. Luthuli. However, 

Luthuli appeared during the last decade as the most representetive pro­ 

ponent of Hountondji's myth of African unenimity within its perticulsr 

South African version. This is the view that the Black people in South 

Africa as opposed to the White people have a specific understending of 

their world's problems and a perticular world-view which constitute 

their philosophy of life. It is important to note, however, that the 

ethnophilosophical approach in South Africa has the particularity of 

being conventional and dominant amongst philosophers dealing with 

educational problems. For example, philosophers fOllowing the line of 

Coetzee tended to defend the argument that 'in South Africa there is 

a diversity of cultures, therefore in South Africa we need a variety 

of 'philosophies of education'. (See Rose and Tunmer, and Morrow, 19B4) 
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This was assumed even amongst the English-speaking White liherals. For 

example, during 1980 an attempt was made through a distribution of a 

questionaire to the English-speaking teachers in the Transvaal to dis­ 

cover their common view on educational matters, i.e. their philosophy 

of education. In general this was a failure and the last report did 

not mention any kind of English-speaking philosophy of education. In­ 

stead it was referred to as "Attitudes of teachers in English-speaking 

schools and tertiary instutions in South Africa to education".(Gluckman, 

1981). This was proof that within the English-speaking teachers there 

is still a significant degree of disagreement, though the majority 

tended to agree (1). The ethnophilosophical conception in this initia­ 

tive is well illustrated by the words of one of the promoters: 

"On many occasions, various members of the TTA had 
complained that they were expected by headmasters or 
inspectors to implement the eNE philosophy in their 
teaching. When they objected to this imposition of an 
Afrikaans culture on English-speaking children, they 
were informed that in terms of the 196? Education 
Policy Act, it was their duty to do so. Their object­ 
ion to this interpretation of the Act was met with the 
question, 'Wall, how do you interpret the Act? What 
do you English believe in anyway?' Either because they 
had not thought through their educational beliefs, or 
because they were unable to articulate them in e 
systematic form, these teachers were unable to give an 
answer. But even if they had been able to do 00, the 
rejoinder would have been, 'That'a Just your opinion. 
How can you prove t ha t other English teachers agrae 
with you?" 
This then wes our motivation- to provide such teachers 
with a systematic philosophy of Education, which, wa 
eQentually hoped to prove, hsd the b~cking of the 
English-spaaKing community". (Gluckman, 1981, p.39) 

Amongst the 'Black communitias', Luthuli is one of the most represent­ 

ative ethnophilosophers in South Africa. In his O.Ed thesis, A Zulu­ 

oriented Education and School Practice, he articulates the argument that 

La remedy the problems inherited by the Zulu people historically, 

education should be Zulu-oriented, i.e. based on the particular philosophy 

of life of the Zulu. The Zulu philosophy of life, an expression of the 

lulu identity,. is defined as that "immutable truths, values, sentiments, 

beliefs and traditions which make them to be recogni~ed as Zulus and as 

different from Tswanas or Xhosas". (Thembela, 1982, p.2?) In his per­ 

spective, Zulu philosophy would be the particular world-view of the 

Zulu people. In his later writings, this concept of philosophy and the 
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concert of education were broadened and conciliated with more general 

issues related to the future of South African Blacks (2). The new 

assumption is that there Is a particular view of the world amongst 

Black people, that is a 'Black philosophy (of education), which ex­ 

presses itself in 'Dlack terms' and from a 'Black perspective'. The 

supposed 'Black philosophy of education' - whether Zulu-oriented, Xhosa­ 

oriented, etc. should be the basis of a Black oriented education. 

The forwulations of Luthuli raise many proulems. As Thembela has 

pointed out in a reply, there is no way he can escape the charge of 

supporting the ideology of 'separate development' .(Thembela, 19B2) 

His suggestion of an existence of a 'White perspective' is problematic. 

The recent debate on Problems of Pedagogics and 'Philosophies of 

Education for South Africa' constitute a sufficient proof that there 

has been divergences and contradictory philosophical views amongst the 

White groups (Afrikaans-speaking and English-speaking and even within 

these large groups)(3). The same divergences exist within the Black 

ethnicities. And in this case, Professor P C Luthuli resorted to 

fallacious premises. Take the example of his notion of Zuluness. For 

him, Zuluness is the expression of what ie 'immutable' and timeless in 

Zulu way of life, i.e. "truths, sentiments, beliefs and traditions". 

The confusion here results from his belief that there is something 

'immutable' amongst the Zulus beyond the colour of the skin. He feils 

to acknowledge that ethnicity is not a static and motionless entity. 

but is a dynamic and Changing phenomenon. Social snd cultural life- 

styles are in a constant and complex changing process. The Zulus did 

not escape the integrative preseuree of the mass-media and eco~omy. 

particularly the effects of the migrant labour. Those who fell into 

the circuit have brought new values, beliefs and life-stylee. This is 

only one example among an almost infinits number of them. The 

immutability claimed by Professor p C Luthuli is a - historical snd ss 

such another myth. The alleged Zulu philosophy remains also a myth snd 

his concern to set up an independent philosophical tree based on 

peculiarities of the Zulu people and to place himself as an interpreter 

cannot pass uncontested. Hountondji would correctly argue that if 

there is any philosophy in Luthuli's works. this is Luthuli's philosophy. 

though possibly based on Zulu people's traditions. Morrow (1982). who 

has launched severe criticisms to him would consider these works another 



Form of 'domestication' of philosophy, a remark implicit in 

P. Hountondji's book too. 

Conclusion 

What is at stake is the blind belief that any society ('community', 

'ethnicity' or even race in a particular context) functions as a 

unitary, monolithic and harmonious unity, where, to use Hountondji's 

words, 'everybody agreas with everybody else', sharing the same world­ 

view, based on common/particular values, beliefs, sentiments and 

traditions. Related to this, there is the assumption that particular 

and specific identities can be established or located at different 

levels, namely at the level of the ethnicity (ethnic identity), at 

the level of a continent (African or European or American identity), 

and at the level of race (White identity or Black identity). A 

particular set of values, beliefs, sentiments and traditions in 

general corresponds to each identity. In terms of philosophical 

practices, this is expressed by a determined and specific perceptions 

and interpretations of the world phenomona, i.e. particular world-view. 

HountondJi has made an important contribution by reminding us that in 

all these creations there is a myth at work, the myth of unanimity. 

Those who believe in this unanimity proclaim that it should be the ob­ 

Ject of (ethno)philosophy, and that the role of the social scientists 

(philosophers?) would be to describe it. The first problem about this 

is thet the diversity of opiniona and views saems to preveil not only 

from 'identity' to 'identity', country to country, ethnicity to 

ethnicity but elso between different eociel strete. In terma of philo­ 

sophical perspectives, without falling into an absolute relativism, it 

would be significant to consider some of the individual varietions. The 

second problem is about where to locste philosophy, whether at the level 

of the alleged common world-view or at the level of those who exercise 

the philosophical analytical activity. Here again, HountondJi is worth 

credibility in his suggestion that Philosophy is to be located at the 

second level-of.those who pursue philosophical exercise when dealing 

with philosophical problems. As he has pointed out, this conforms to 

the universal concept of philosophy "as a methodical inquiry with the 

s~me universal aims as those of any other philosophy in the world". 
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Further, thi3 rules out the risk of 'domestication' of philosophy. 

Philosuphy, more than a body of t~meless values, beliefs and sentiments, 

re-asserts itself as an activity. More than a special structure or 

body of 'knowledge' it can be regarded as an approach or a particular 

form of inquiry. 

This is not to suggest that traditions have nothing to do with philosophy. 

A philosopher, to suoceed in his/her enterprise needs, at least, a basic 

understanding of the traditions and the history of the particular society 

out of which the philosophical problems to be tackled arise. The current 

beliefs, values and traditions can, to a certain extent, inform or in­ 

fluence his philosophical perceptions, views and options without, never­ 

theless, changing the nature of his activity. The task of a philosopher 

as such will remain the same regardless the identity or specificity of 

the society. 

FOOTNOTES 

1. To follow this debate aee "Interchllnge", Perspective in Educlltion, 
5 I I, March 1981, lind Gluckmlln (1981). 

2. See P.C. Lutheli, Towllrde II 8lack Oriented Education and aleo 
A Philosophical Foundation of Black Oriented Education in S.A. 
( Oiaeertetions). 

3. See Beerd end Morrow (19BO). 
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The Challenging Feminist: Notes on 
Germaine Greer's _§_~~ __ ~nd Destiny 

-----------._-- .. _---------------. 
Jacklyn Cock 

Thi~ book has been cariacatured as a retraction of Greer's femini~t 

commitment. (1) In replity it is an imrortAnt source for thoee of us 

intprested in edapting feminist ideas to a third world context. The 

book hac weaknesses: mopt obviously the absence of a historical 

materialist frame~ork meens that her flashen of inpight are informed 

by indignation, rather than any clear conceptualisption of the issues 

involved. However, ~everal of her insights ere important and 

challenging in that they cut ecross the mainstream of femini~t thinking 

in advanced capitalist societies about, for example, 'the femily' ao 

the source of women's oppression, and the prioritizing of sexual ful­ 

filment. 

Sexuelity. 

Har starting point is thet sexual organisation is an essential part of 

all culturee and that tha proponents of birth control ere often insansi­ 

tive to the cultural patterns of sexual restraint (8uch as post-partum 

abstinence) in meny third world societies. Such proponents often 

operete on the assumption that the sum total of sexual energy available 

for expresaion is uniform across all cultures. In advanced cspitalist 

societies sex ha. become "the new opiate of the people" (p. 199), bul 

behind what she terms "sex-religion" Greer see8 e particular form of 

raprellsion, namely. tremendous sexual orthodoxy. "We have long under­ 

stood that different cultures express sexuel activity differently; 

that while some heve 'high affect' (that ie, they are ohsessed by sex in 

thought and word) they have low activity (that la, infrequent genital 

contact); others have low effect (that is, they teke every casuel 

attitude to aax) and a very high laveI of ectivity". (p.204) Sha 

points to anthropologicel evidence on societias which have both low 

affect and low activity and no evidence of sexual energy sublimated in 
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war or artistic activity, and concludes, "the truth is that the sexual 

energy of the human animal is not a pen-cultural constant but rather 

developed in response to complex cultural stimuli to varying levels in 

various cultures". (p. 204) The implication is that "Freud's image of 

man as a highly sexual creature may in fact derive from his own 

experience of the victims of a culture of extremely high affect, 

principally expressed in detailed ~rohibitions and a vigorous norno­ 

graphic subculture, as weli as medical fasination with the subject, and 

lObi activity". (p. 204) This is clearly relevant to those con temr-o r ary 

psychologists who are the inheritors of Freud anr Reich, and ~ho tend to 

view the sexual orgasm as of overriding psychological i portanre in re­ 

leasing tension which will otherwise generate aberrant behaviour and 

neurosis. 

That same intellectual tradition haa informed what Laach (1980) has 

termed the contemporary 'culture of narcisaism' in which sexuality is 

debaaed by our eelf-involvement end inebility tosustain meaningful re­ 

lationships. (2) Without referring to the Leech critique, Greer ex~resses 

the central insight: "The stste of bsing inorgsstic is sometimes described 

Be being 'out of touch with oneself', a revealing phrase, for it gives 

ew.y the basic eelf-cent.r.dnB'1 of the whole cult, or 'not into one's 

body' which in turn revsel. the drawing eway of the individual'. 

ettention from the external world of politic. end sociel activity" (p.201) 

It ie thi. preoccupation with .elf-discovAry end personel growth thet 

Lesch terma "unseemly sel f absorption". In hi~ Vie., thia signi F!es "s 

retreet rrom politic~", B withdrawel from engagement with sociel iSBue., 

en erodon of "the will to chBnge Bocial conditions, to restore meaning 

end digni ty to everyday li fe". Contemporary psychOlogists ere culnable 

in that "the therapuetic solution justifies self absorption se 

authenticity snd awarenese". 

Greer is ew.re of the link between modern obsessions with sexuality and 

conslJIAeriem. She Illrites, "eex is the lubricant of tha conalJtller economy" 

(p. 198) snd sugg.sts that eexual commodities ere possibly the most 

profitable area of capitalielll "next to the market of aggression - the 

armámenta induetry". (p. 207) Howaver, she fails to relata this 

commoditization of sexuality to cepitel's queet for e univereal market. 

Her views on the Bociel construction of female s8xuality in advanced 
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capitalism'hint~ at a dAeper critique of the 'emasculetion' of m00ern 

feminism. In South Africa this emasculation is currently taking two 

closely related rorms: firstly the co-option of feminist politics by 

white bourgeoise women concerned with making more room at the tor for 

an already privileged fraction of our population. Their demands, 

whether for equal payor reforms in our marriage laws, are easily in­ 

corcorated by a caritalist state. In this process the ravolutionary 

potential of feminism is dafused. Secondly, at the ideological level, 

feminism is being distorted ('mesculinized') into male patterns of 

behaviour. This pettern involves an emphasis on compatition and 

'achievement' within the axisting order, a process which Greer da­ 

cries. She writes: "In ordar to compete with men, Western woman has 

joined the masculine hierarchy and cultivated a ma~culine sense of 

Felf". (p. 17) In her view western feminist9 have been "duped into 

futile competition with men in ax change for the companionship and love 

of children anr other women". (p. ~5) Grenr sees thir nrocess 

operating in the sexual arena, "whether women like it or not, current 

sexual more~ are conditioning them to become clitora'ly cFntred: their 

sexuality is being conditioned into the likeness and the counterpert 

of masculine responses". (P. 7lJ) "There is now no reason why a woman 

can't be more like a man. Female sexuality ha. been tailored to fit 

male adequacy. One dimeneional man haa bean joined by his one­ 

dimensional women". (p. 214) 

At one level Sex end Destiny is a celebration of difference and 

diversity in the radical humanist tradition of writers auch as Illich 

and Schumacher. At another level, her analysis is seriously weakened 

by the ab.ence of a marxist understanding of how the privete sphere 

under capitalism is structured upon end controlled by the public IPhere, 

notably by the economy and the ~tate. The outcome is en uneasy tsnelon 

between her emphasis on privacy and individusl sexual choice, And her 

recognition of tha i~portance of culturelly imposed reltrictions on 

sexual activity to maintain e belanca between popuIetion snd resources. 

Greer's analysis is also weakened by a certain romanticism in that she 

undoubtedly vie~s the various cultural apparatuse. of third world 

.ocieties through rose coloured spectacles. Tha most striking example 
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of this is the ommission of any discussion of female circumcision. In 

her earlier book, The Female Eunuch she attacks the "barbarous" practice 

of clitorectomy in America at the turn of the century as "cunt hatred". 

Millions of women are circumcised in some african and muslim societies. 

(3) Yet in Sex and Destiny this issue is reduced to a brief footnote. 

The Femily 

Her romanticised view of the extendad family in third world societies 

means that this is defended in feminist terms. It reDresents a network 

of female self help, "the dynamism of sisterhood in action". (p. 241) 

Greer acknowledges that "it may seem strange for a twentieth-century 

feminist to be among the faw chamDions of the Family as a larger 

organisation than the suburban dyad, for most Femilias are haaden by 

men and men play the decisive rolas in them, or at any rata, usually 

appear to, but thare are reasons for such a paradoxical attitude. For 

one thing, if the Family is to be a female sphere, then it is better 

for women's sanity and tranQuility thet they not be isolated in it, as 

theyar. in tha nuclear family The Family offars the paradigm for the 

female collectivity; it shows us women co-operating to dignify their 

live., to lighten each other'. labour, and growing in raai lava end 

sisterhood, a word we us. constsntly without any idea of whet it is". 

(p. 241) H.r conceptuelieation of the femily 8a the necessery site of 

dom •• tic labour, and her unproblematic acceptance of the sexual division 

of labour within it, i. to ignore feminist .truggles over many year •. 

While reaesrch in South Africa has dorumenl.ed thB extant of uomen 

centered .urrort networks among thB africen urban working cles. (4), 

t.his ha l'urely to be under. toad in claas terms. In such tarms the 

femily repre.ant. en arena to be defended against the assaults of 

capital and the state. The SAme resaarch has rointad to the extant to 

which children era a centrel Bourca of meaning in african women's lives. 

Grear emDhasise8 the extent to which this is true in ether societies. 

She writes, "My association with Italian peasents and with South Indian 

women and aborigines offered endless examples of tha undemanding 

pleasure which children give to non-materialistic Daoples, for whom thsy 

are the only entertainment, and the reason for undergoing all the hard­ 

ships which ars their daily life". (p. 220) But in the South African 

context the struggle involved msana a ~orking class increaaingly 

divided along sexuel lines. 
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The challenge to us in South Africa is to produce a feminism which 

theorises class and race as well as sexual inequalities and generates 

demand~ which strengthen working class struggles to achieve a more just 

anQ equal society. If nothing else, Germaine Grper's boa< is a warning 

that feminist demands csnnot be ~imrly trensrose~ from en advanced 

capitalipt context, and written onto the South African reality. 

(1) See for exemple the cover af The LIEtener (15.3 1984) in which 

Greer is described as "the feminist who changed her spate". 

(2) C. Lasch, The Culture of Nercissism. (Abacua, 1980) 

(3) See for example, A. EIDareer, Women, why do you weep? 

Circumcision and its consequences. (Zed Press, 1982). 

(4) J. Cock, E. Emdon snd 8. Klugman, Childcsre and the working 

~. (SALDRU, 1984) 
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