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This paper seeks to apply historical materialism to an examination of 

the process whereby psychological tests have such an effect on our 

lives. In order to do this, I shall employ the method suggested by Les 

Levidow (1979:15) when he asks, 

"What kind of society has IQ science helped to create? 
This means asking what kind of new relations between 
Deopie Iq science helped to mediate and therefore what 
kind of science it is and what kind of truth it is. 
And as for its ideology, this means asking what kind 
of 'ability' it defines and reproduces, what kind of 
social relations it represents as somehow rooted in 
the nature of things and therefore as natural and 
eternal". 

To tackle these series of questions, it is important to understand what 

uses psychological tests have in our society and thereby discover in 

what social situations they appear. Psychological tests have a wide 

application ranging from their aim to measure individual difference as 

such, to their use in schools and in work. All these are inextricably 

linked and provide a partial answer to our search for their social usag~ 

The important point, at this atage, is to realise their focus on in­ 

dividual difference for this has a profound efFect on their use in 

society. 

Their supplementary function is measurement and thus we need to investi­ 

gate what these tests measure when they seek to establish individusl 

difference. If we take intelligence tests as our main concern, then we 

find that, even after many years of discussion, those who use these 

tests are unable to say what psychological processes they assess. They 

will simply state that it is intelligence or educability. The fact that 

they only measure some vague notion of intelligence in terms of 
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individual difference is vital, as it is my opinion that these Lests 

are designed more to detect a difference than to detect intelligence. 

Explanations like "lntelligence is what an intelligence test measures" 

must provide a pointer in this direction. The results give us a 

single score on an ordinal scale. They do not tell us how we are 

different or why, just that we are different. 

Binet (Anastasi, 1976; 10) actually said that, 

"In the measurement of the more complex functions great 
precision is not necessary, since individual differences 
are larger in these functions." 

Anastasi (1976: 7) states also that the change of focus of the early re­ 

searchers of testing was from an investigation of uniformities to pro­ 

vide a generalized description of human behaviour to the measurement of 

individual differences. 

The second focus is comparative, the tests compare people against each 

other. Anastasi (1976: 26) states the use of the standardization sample 

which serves to establish norms 

"Such norms indicate not only the average performance 
but also the relative frequency of varying degrees 
of deviation above and below the average. It is 
thus possible to evaluate diffarent degraes of 
superiority and inferiority." 

Thus iL is Lhese three feaLures that we seek to explain and whiCh dis­ 

tinguish intelligence Lesting 

i) Ite measure of individual difference. 

ii) Its ability to compare (relative rather absolute). 

iii) Some scale of 'intelligence'. 

We need to investigate the history of the intelligence testing movement 

to trace 1 and ii. During the early stages of capitalism, science sought 

to shake off activity as idle contemplation and decided to dedicate it­ 

self to practical tasks. 

"The scientific community now had a goal to aim for, - 
the mastery and possession of nature, and a set of pro­ 
blems to work on." (Albury et al, 1982 ; 74) 

Thus they sought to explain, appropriate and change nature. Newton's 

theory postulated a universe of solid, massy, hard, and impenetrable 

particles that only moved or changed when acted upon by an external 

force. So one investigated observed phenomena and experimented with the 

mechanism that set an object in motion. 
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Psychology, in opposilion to the Wundtian theory that stressed con­ 

sciousness, was to be the evolutionary theory of Darwin which emphasised 

individual variation between members of the species and the transmission 

of these variations through inheritance. Some of the variant features 

were assumed to enable their possessors to cope better with their en­ 

vironments. Francis Gelton,the cousin of Darwin, founder of mental 

tests and many of the presently used statistical methods, was prompted 

by these considerations to embark upon the beginnings of differential 

psychology. Darwin emphasised behavioural rather than constitutional 

aspects: 

"Darwin was hard put to give any intelligible account 
of the way in which the natural variations occurred 
and turned to the argument of biological heritage 
from one generation to the next." (O'Neill, 1982: 60) 

Galtonobserved in his maths exam at Cambridge, that he was at the upper 

end of a statistical distribution (designed by himself). O'Neill adds 

that Galton gathered data to convince himself that comparable variations 

were general. He believed human abilities were also inherited and he 

obtained his data from family trees. They showed that people of out­ 

standing ability were more likely than others to have distinguiehed 

parents, distinguished off-spring and distinguished reletives: 

"He substituted for the conception of individuel 
differences as discrete Qualitative types the con­ 
ception of them as constituting Quantative continua 
with a typical form of distribution." (Ibid: 60) 

Ca t tell (0' Neill, 1982 : 72) in his paper "mental tests" eought to give 

psychology the certainty and exactness of the physical sciences by 

applying a series of mental tests and measurements to a large number of 

individuals: 

"The results would be of considerable scientific value 
in discovering the constancy of mental processes, 
their interdependance and their variation under 
different circumstances." 

And Spearman proceeded to tidy up the mental tests by means of a whole 

series of statistical techniques. This is how intelligence tests evolvad. Thus 

tests rose from a desperate need to do science, and from a preconceived 

idea of intelligence based on an evolutionary theory. Since the 

theorists saw themselves as being 'intelligent' they strove to find tests 

that would determine this and tests that would differentiate themselves 

from other people. In manipulating certain statistical data by testing 
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large quantities of reopie, they could ascertain that these were the 

human mental processes and that they were validated by science. They 

also certainly had definite goals about who were more intelligent, the 

reason why, and strove to protect this. As Thorndike so neatly put 

it in 1927, 

"In the actual race of life, which is not to get 
ahead, but to get a head of somebody, the chief 
determining factor is heredity." (Ro sa 1976: 112) 

Francis Galton in 1869, 

"The natural ability of which this book mainly 
treats is such as a modern European possesses 
in a much greater average share than the men 
of lower races.1I 

And L.M. Terman in 1916 in "The Measurement of Intelligence," 

"If we would preserve our state for a class of 
people worthy to possess it, we must prevent 
as far as rossible the propagation of mental 
degenerates" and "moral judgement, like 
business judgement, social judgement or any 
other kind of higher thought process, is a 
function of intelligence." (Matthews, 1980: 136) 

Thus we come lo the concept of intelligence. Henderson (1979: 142) says 

thet we need to direct ourselves to the social basis of the concept, 

but before we aan do this, we need to establish that the concept has a 

social bssie. 

Anastasi (1976: 23) states thet firstly 

"the test items need not resemble closely the 
beheviour the test is to predict. It is only 
necessary than an empirical correspondence be 
demonstrated between the test end it" 

And further 

"By studying the validation data, we can objectively 
determine what the test is measuring" (p.29). 

If we then study the validation data o~ IQ tests, we find them to be 

people's scholastic achievement or grades and initially the teacher's 

assessment. Thus the IQ test measures what a person is likely to 

achieve at school (it is important to note that it does not measure one's 

actual ability at school). I intend to show later that the school is not 

a neutral proving ground for individuale but tends to favour a particular 

social class and that its main emphasis is not only the transmission of 

certain kinds of knowledge but also the dominant ideology. 
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Brody and Hr odv (1976: BB-B9) are puzzled by the close correspondence 

between lU score and scholastic achievement and question its use: 

" ••• the rela tionship is of lit tle use to the sch$l0ls 
since they have the information about 9rades. A' 
measure that predicts grades with a correlation of 
.6 is not a useful surrogate for grades. Therefore, 
the fact that intelligence tests predict school 
grades is of little practical or theoretical interest." 

If they have little practical or theoretical use in schools, what is 

their function and why despite all the tremendous criticism that they 

face, do they still remain with us? 

Let's turn to some of the items in the test and hopefully, this may 

reveal more about their nature. 

Anastasi (1976: 6) describes Seguin's work with the mentally retarded. 

He experimented for many years with what he termed a psyaiological method 

of training. By these methods, severely retarded children are given in­ 

tensive exercise in sensory discrinination and in the development of 

motor control. An example of one technique he used was the Seguin Form 

Board, which is now a non-verbal test of intelligence. The SSAlS Manual 

(Madge, 1980 : 27) descr ibes it as such 

"It is a test based on the assumption that the 
synthesis of parts into an organised, integrated 
whole constitutes s valid criterion of intelligence. 

This jump from a training technique of aensory discrinimetion an motor 

control to an assumed intelligence can only be a leap of ,faith. The 

Manual agrees by stating, 

"Its correlation with general intelligence ls fairly 
low to medium." 

Mediated learning, like the training technique described, is a social 

event and all that this test can say is that in comparison to other 

people, a person can do this task better or worse than the average. 

would like to meke two points here - a) that it is only one form of 

measuring this assumed ability and b) the evaluation process itself is 

a socially defined one (We are measured against each otherl 

However, let's turn to one of the more "reliable" measures of intelligence­ 

vocabulary. Jensen (1973 : 74) argues that 
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much of what is tapped by lU tests is 
acquired by incidental learning, that is to say, 
it has never been explicitly taught. Most of 
the words in a person's vocebularly were never 
explicitly taught or acquired by studying a 
dictionary. " 

He adds (p. 75) 

"Even after repeated drill, it will quickly fade 
beyond retrieval" 

and concludes 

"this is mainly the reason that vocabulary tests 
are such good measures of general intelligence 
even those that are entirely non-verbal." 

In attempting to find a solution as to why even rote learning will not 

aid vocabulary, he adds (p.75) 

"If there was no conceptual slot that needed to be filled, 
that is to say, no meaning for which the individual has 
a use and which the word serves to symbolize, it is 
exceedingly difficult to make the definition of the work 
stick in the individual's memory." 

This tells us three things a) that a person's own activity is closely 

associated with word meanings and b) the person must have a use for 

them, i.e. words only become meaningful, when we use them to symbolize 

something in our daily lives. c) words have social orig~ns. Thua if 

we examine the SSAIS Test and on one card, there is an item of a person 

trying to catch a train and people working on a car assembly line. 

The word "procrastination" for working class people could be more likely 

applied on 'the car assembly plant (a hidden form of resistance) than 

their dsily frustrated attempt to rush from work and catch a scarce 

train. For middle class people, because they have more leisure time at 

their disposal, the key image is the train. 

Strangely, Vygotskii would agree with Jeneen but for different reasons. 

It would certainly not be incidental learning but one's vocabulary would 

rely on social and historical factors. 

Luria (1971: 252) argues, 

"In short, we must seek the roots of such higher 
psychological functions in the mastery of general, 
humsn, historically formed experience." 

Reality then, is reflected, in the significance of a word and thus pssists 

the process of direct sensory reflection of a world. As Luria and Leonteiv 

(1957: 347) say 



"It is an idealized mental form of crystallization 
of social experience and social practical activity 
of people." 

People master the significances already formed in their lives. A person's 

personal consciousness is social in nature. According to Vygotskii, the 

conditions of social life determine specific features of people's psyche 

and the development of consciousness is directed by people's practical 

activity in reality. (Vygotskii rejected attempts to simply infer 

people's consciousness directly from their practical activity). Child 

development, including the development of specific abilities, is a matter 

of forming out of history. Marx's thesis was that people do not have a 

fixed human nature but continually create themselves and their conscious­ 

ness through productive activity. Peoples"natures' change as people 

work to transform nature. So, in people's productive activity, we not 

only produce material products but mental products as well (law, religion, 

science). Therefore, productive activity encompasses both manual and 

mental labour. As Matthews (1980: 86) states 

"Consciousness arises out of and is shaped by practice 
and in turn is judged in and by practice." 

It is not a mechanical process, but a dialectical one. It is people 

workin9 on the world (nature) that develops their consciousness. Marx 

rejects the notion of society being a collection of isolated, atomistic 

individuals eaoh having their own private intereste to pursue. People 

are always involved in a set of relationships, primarily those con­ 

cerned in their prOductive activity i.e. their mode of production. 

Consciousness then must bs explained, - 

"either from the contredictions of materiel life, from 
the existing confl'~t between the social productive 
forces and the relations of productio~" (Fischer, quot­ 
ing Marx, 1978: 81) 

So in order to understand whet has qone on before and what we eeek to dol 

We hava established the fact that IQ tests wish to test individuals and 

compare them, but the items in the test are socially derived and seek 

to test socisl phenomena snd that they wish to differentiete people on 

this scale and compare them, in e hierarchial form from superiority to 

inferiority. However, they did not seek to establish the differences 

between any people, but it does seem they had particular people as their 

object of study. Middle class women initially scored Iowan the test, 

items were juggles around and this was corrected for, but Anastasi argues 
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"Insofar as culture affects behaviour, its influence 
will and should be reflected in the test. Moreover, 
if we were to rule out cultural determinants from a 
test, we might therefore lower its validity against 
the criterion we are trying to predict." 

Matthews (1980 : 135) indicated that the disadvantaged groups of society 

initially scored higher on mental tests. Thorndike had this to say 

(1980: 135) 

"the apparent mental attainments of children of 
inferior races may be due to inhibition, and so 
witness precisely to a deficiency in mental 
growth" 

Subsequently items were dropped from the tests. In tracing the 

founders' of the IQ tests, lot's try to understand their position. 

Calton's science informed him that the only material to work with was 

observed data. He noticed in the society people of different social 

status had different degrees of success and he assumed they were the 

more "intelligent", so he strove to measure this "intelligence" and 

the differencea that people exhibit. Later when the "inferior" groups 

acored higher, this did not tally with the observed data, and so tests 

were rectified accordingly. 

Thus, in terms of our prsvious discussion, if we want to underetand 

why this perticular form of consciousness dsveloped (the need to teet 

individuale on an int 11igence Bcale and find the differences), we must 

trace the history of people's productive activity. It ie from this 

source that ws wIl find why intellectusl Functioning beceme eo pars­ 

mountly importent as a feet of eociel life. Henderson (1979: 142) re­ 

ports that the concept of intelligence is unknown in non-industrial 

aociety. 

I would like to state quite clearly thet I am not associating or equating 

intellectual functioning with what intelligence tests measure. It has 

been shown from less ethnocentric studies, that despite the very real 

material deprivation which so called "culturally deprived" children 

suffer, the essumption of cognitive and linguistic deprivation or de­ 

ficiency has no basis in reality (see Farrant W. (1979), Labov W. (1978), 

and Cole M. and Scribnew S (1974). Intelligence testing, on the other 

hand, can claim very little ability to measure intellectual functioning. 
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So, I am not trying to explain the nature of intellectual Functioning 

but to show why intellectual functioning Cdme to be isolated and given 

50 much value. It became the distinguishing feature of people by which 

one judged people and by which we still judge them today. 

Capitalism is characterized by the private ownership of the means of 

production, which constructs two basic classes in society that are in 

conFlict with each other. Capital owns the means of production while 

workers have no access to it, including the products of their labour. 

Commodities are produced for exchange value and workers are similarly 

transformed into commodities. Workers have only their labour power, 

or capacity to work and by the nature of the system, have to sell it 

to the capitalist, who puts it to work. This is the basis of class 

division and class rule in the society. The history of capitalism is 

also the history of class struggle and the movement of capital is 

directed by this process. 

In the formative period of capitalism, when bartering was still a way of 

exchange, it was difficult to establish a surplus or accumulate. 

Capital realised that to push costs down one must "buy cheap snd sell 

dear," They needed to master and own natural resourcee. However, 

unless nature is worked on, there is no transformation of these resourcee 

~nto products, and so the control and supply of human labour or resources 

became paramount. 

The crsftsmen who were involved in the dsily chemistry of prOduction, 

through experience and judgement, occupied a pivotal position of 

authority and entrepeneurship. They hed enormoua control over the 

production process as they had all the skilh through their precticel 

training. They also controlled who could enter the job, the hierarchy 

being lin,~r rather than pyramidal - the apprentice would one day 

become a journeyman and possibly a master later on. 

As long as the control of the production process lay in the hands of the 

worker, capital's hands were tied. Cspital sought to reduce this control 

by the introduction of machinery that would absorb part of the worker's 

skill. This is the process usually referred to as "deskill.i" .. and re­ 

skilling" and implies the undermining of the craftsmen or skilled worker. 
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Anclrew Uri in 1835 (Berg, 1979: 68) refers to this nrocaae , 

"It is in fact, the constant aim and tendency of 
every improvement in machinery to supercede human labour 
altogether, or to diminish it's cost, by substituting 
the industry of women and children for that of men, or 
that of ordinary labourers." 

Marglin (1978: 14) stressed the search for a technologically superior 

organisation of work was secondary to an organization which guaranteed 

to the entrepeneur, an essential role in the production process, as 

integrator of the separate efforts of his workers into a marketable 

product and that in this substitution of the capitalists for the 

workers control of the work process, the worker's choice became (pg.14): 

"from one of how to work, and produce based on his 
relative preferences, for leisure and goods, to 
one of whether to work or not to work." 

E.A .C. Robinson in 1931 (1958: 17) while arguing for this division of 

labour, unwittingly refers to the inventiveness of workers. 

"By the separetion of a single process, and its 
constituent parts, the task of devising a machine 
to take over much or all of the labour and skill 
of the worker is facilitated •••• Many of the 
small inventions which have done much to simplify 
machinery to make it more nearly automatic, have 
baen the work of ofleretora who, during the hours 
of tending a machine have consciously or uncon­ 
sCiously analysed their own part in the rythm of 
the operation, and have found a way of throwing 
yat enother tesk on to the machine itself." 

Contrest this with Fredorick Taylor, the founder of scientific manage­ 

ment (Matthewe, 1980 : 189), who contributed much to the detailed frag­ 

mentation of work. 

" •••• the man who is fit to work at any particular 
trade is unable to understand the science of the 
trade." 

Thus the worker whose control is wide enough to see how each operation 

fits into the whole is turned into a worker confined to a small number of 

repetitive tasks. It is out of this particular form of the division of 

labour, that the separation between conception and execution came about. 

Sarup (197B: 15B) describes this process in which each of the operations 

are separated from each other, they are assigned to different detail 

workers who are unable to carry through any complete production process. 
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Thus (Sarup, 1978 : 158) 
"the skill and knowledge of the worker is separated 
from the labour process •.• Mental labour is separated 
from manual labour, but mental labour itself is then 
further subdivided into those who conceptualise, plan 
for others, and those who execute the work." 

Workers now perform simplified jobs but without comprehension of their 

underlying reasoning. Their output increases but their level of 

training decreases and knowledge of the process becomes centralised 

in the hands of a few. This monopoly is used to control the steps of 

the labour process and its mode of execution. Science has become a 

part of this monopoly and develops machinery and technology 8uitable 

for this process. 

Capital, in breaking peoples' skills down, redefines them in its own 

terms. The knowledge and division of labour are now used as instru­ 

ments of control over the labour process and what was originally the 

creation of the worker, is removed from him/her and turned against 

him/her. This is the process of alienation. 

Alienation hastens the process of displacement as more and more people 

face unemployment and are excluded from any productive activity at all. 

Knowledge becomes capital as capital seeks to monopolise, define and 

narrow it according to its interests. A polarization of wealth occurs. 

At the one end there is vast wealth and at the other, many are paid less 

than in a living wage. Skill, too, becomes polarized - mastery over the 

labour process through scientific, technical and engineering knowledge, 

is dominated by management, while there is a fall in the skills of msny. 

Thus, in this separation of intellectual snd manual'labour, between 

concepti or and execution, we can discover the need for a consciousness 

which stresses intellectual functioning. Capital sees intellectual 

functioning as its own and seeks ways to affirm it. IQ serves as s 

measure of discrinination whereby s hierarchicsl scale from non­ 

intellectual functioning (manual labour) to intellectual functioning 

is created, which in turn functions to control and regulate social life. 

IQ tests reaffirm this. "Intelligence" serves as a measure to define 

persons, judge them and predict their role in society. It becomes a 

hegemonic definition in thst people regard this form of intelligence as 
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the only one and deny all other forms. As it favours the dominant 

group in society, it defines intelligence in their interests and can he 

seen to be serving the same purpose as "deskilling and reskilling." 

Thus, if a person does badly on a test, Anastasi says (1967: 299) 

wThe cultural differentials that impair an individual's 
test performance are likely to handicap him in school 
work, job achievement, or whatever other subsequent 
achievement we are trying to predict." 

and on pg. 300. 

"If these differences in present developed abilities 
are ignored or obscured by any assessment procedure, 
the individual will be assigned to a job in which he 
will fail or be exposed to an educational program 
from which he will not proFit." 

and finally (1976: 37) 

"It is certainly not in the best interests of the 
individual to be admitted to a course of study for 
which he is not qualified or assigned to a job he 
cannot perform or that he would find uncongenial." 

Thus fsilur. in life is explained to indivinualo, not in terms of 

their leck of accass to the wealth in our society, but as a consequence 

of their lock of "intelligence." 

Another pointer to the IO's aocial diacrimination is its validation 

data i.e. acholaatic achievement. Jenet Shepiro (19Bl: 104) states that 

liberal enelysis of schools assumes that paople ere diffarently equipped, 

by nature or aocial origins, to occupy the varied economic and social 

levela in society end that the role of education ia to sort out, on the 

basis of 'equality of opportunity',just how they are equipped and for 

what they srs best suited. The result is the myth of .ocial mobility. 

She ststes that syllabi, text books, teachers and the language used in 

the educational system are all based in a middle cless ethos. The middle 

class child hea better facilities for studying et home, better libraries, 

better equipment et school, parents who shere a common beckground with 

the teachers, and is probably better fed, better taught and more 

encouraged. Added to this, middle class children have more security in 

the sense that tney have the time and money to study while working class 

children have to either go to work themselves, or become responsible for 

much of the domestic life since both parents are at work. 
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Thus, the funrlion of the school has been to restrict acceBS to 

'knowled~e' and Qualification to those who are nocially Qualified to 

exercise authority. Shapiro, 19B1: 101): 

"Education functions to feed workers into different 
levels in the occu,ationel structure; in terms 
both of ak Ll l s end ex!:,ectationa. Moreover in 
so celled democratic societies where occupational 
stratification is supposedly a function of merit 
rather than birth, educational echievements serve 
es a justification for tha disparity in rewards at 
the varying occupations I levels." 

Thus education serves to reproduce thia division of labour, and slots 

people into their auitable pIsces in a fluid end hiererchical diviaion 

of labour. If IQ tests are validated on these achievements, achieve­ 

menta which are already aocially determined, we can reach the follow­ 

ing conclusiona with Matthews (19S0 I 136) 

(i) All intelligence teata begin with the identification in 
advance of groups that are eccapted as intalligent snd 
unintelligent. These then become the groups sgainst 
which the testa ere validated. 

The rew material of the "science" ia an abatraction from 
the reel world, it ia a aocially produced, theoretical 
object - the IQ acore. This mesns it hes no concrete 
properties itself but ia surmised from certain 
behavioursl tasks. 

Judgementa of intelligence are comparative and relative 
rether than absolute. (It is oddly atrange thet tha 
results were validated on middle class people and we 
gat above average, avaraga and balow avaraga intelligenca. 

(ii ) 

(iii) 

IQ acience examinea whet is social and treata it aa nstural. Matthew., 

(19S0 I lIS) a8sart. that 

"Ideology 111 thollJght which refuse. to undarstand 
it •• lf as historicel." 

Marx (Matthews (19S0 I lIS) seys of the olaaaical economi.tsl 

"The 9ame men who establish social reistions in 
conformity with thsir materisl productivity alao 
produce principals, ideaa snd categories con­ 
forming to their aocial relstions. Hence theae 
ideas, these categories are no mora eternal than 
the relations which theyexpresa." 

Ideologies are not naceaaarily true or false but ere partisl viawa in 

the aenaa that they are limited becaues they express tha view of only 

one group or class. They are partial aapecta of reality which are 
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imposed ae the total or only possible view. Thay are also "structured 

systems" in that theyara coherant outlooks of particular social 

groups or clessas who share broadly similar material interests. In­ 

herent in this definition, than, is a recognition of social conflict. 

How does IQ do this? 

It esserts: 

i) IQ is hereditary 

This is accurate. IQ scores do not changa from one generation 
to the naxt. However, it is a pertial view when it represents 
these differences as genetic or biological. This implies they 
are fixed and immutable (this is incorporated within the tests 
anyway). The 80cial relations that axist today are repre­ 
sented then as natural and resistant to change. 

ii) Iq measures intelligence 

It is rather a measure of one's class position snd one's 
likely success in the aocial fo'rmation, 1118 aither possess it 
or we do not. It is a quantitative tsrm aet on a hiararchy, 
and as such replicate the hierarchicsl nature of society. 
(Ruling cless people have more than working cless people). 
It is e continuous scele IIIhich implies thera is no conflict 
in society and the teet actually measurea one'e conformity 
(consider items in vocebulery and comprehension (parliement, 
triole, money). 

iii) Intslligenoe ia an importent determinant of suocess 

As Hendsreon (1976 I 148) sey. when he reverts the argument 

"due to intelligence, paople are in a privileged 
position," to "due to thair privileged poeition, 
people ere 'int~llig.nt'." 

However, it is pertially true in thet people who score high on Iq 

generally succeed in life rether than those who do nót. Thill is due 

rather to the etatuB eccorded to ruling clese positions whioh arl re­ 

wardld by waalth. Thl assumption hare ie tha meritocratic one, which 

is, that people with high eocial status jobs nead to be rewarded the 

Most. Thees people will only work for gain and es their skills and 

abilities ere eo needed end are so sClrce in society we need to attract 

them with high weges. Chomsky (1977 I 33) showa that the people who 

can chooae their occupations, choose those that suit thair inter.sta and 

that they find them most fulfilling. 

In ahart, while Iq tests do detect differences between people, theyar. 

cle8s differences and not individual differences. They misrepresent the 
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relationohi~ b~tween cle~ses in society and help to reproduce the 

~t~tus quo. So it is not people's abilities or skills that determine 

their life chances, but their relationship to the moda of production. 

These differences lie within the design and operationalisation of the 

test. Tha testing situation is a social situation which aimply re­ 
plicates the situation at shcool, 

(1) Only certain skills are tested in a uniform manner aa in school. 

(2) The control of the test situation lies largely outside the control 
of the testee, es in schaala where the student is subordinate to 
the teacher. 

(3) Motivations for doing the teat are extrinsic to it, - one geta 
an rQ score, a job as in echool where we gat marks, grades, 
certificates, position in claes, teacher approval. 

(4) Rewards are unequal, for someone to succeed others have to fail, 

- we are always compared to someone else. 

(5) Competitivenesa rether than co-operation is the baaic relation­ 
ship of people doing the teat. Co-o~eration at school ia called 
"cheating". 

(6) Rule conformity is highly valued. 

The SSAIS Manual (Madge, 1980 , 46) in discuesing the role of the 

tester in the situation, eeys that tha tastar can datact tha pareon'e 

pereonality through the test. 

" ••• tha baaically matter-of-faot practical, no-noneense young 
mala exeminer who ia eware thet children are ~ of hie 
manner. When he examinee a boy who eite on the edge of the 
desk, pope upand down with no attempts at aelf-control, 
whiatlaa loudly aa he worka, and accuaea the eximiner of 
'tricking' him, he ie abla to conclude that this· teat 
bahaviour waa not inducad by the examiner'a covart ecceptance - 
and could be characteriatic of a poorly controlled little boy, 
who hea not ecoapted suthority," 

Other evidence to indicata that thia i. a very eocial situation include 

the numerous "extreneous variables" thet affect the teating reaulta. 

Theae vary from race of examiner, whether axeminer is s atranger or 

aomeone familiar to the uaa of deaks or chaira with arms or without, 

and the type of answar sheet. (Anaataai, 1976 , 33) 

So, we can aae that if we do not enawer lea levidow'e questiona (pg.l), 

theae testa ~ediate the ralationahip betwaen cspital and labour in tha 

a.rvice of capital. As a acience it ia atrocioua and acta aa an 

ideology to protect theae intereata. 
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Psychology in its further service to ca~ital, not only aids it in­ 

directly, but directly and has become its servant. A historian (Matthews, 

1980 : 39) said this about scientific management. It 

"not only conditioned the industrial climate for 
the psychologists, it determined to a large degree 

the direction, scope and neture of psychological 
research." 

Once capital had created a particular division of labour which meant 

the fragmentation and destruction of skill, it sought to split these 

even furthsr. E.A.G. Robinson (1958 : 15) states that there were 

7,882 jobs in the Ford factory. He explains their advantsges. 

"A rhythm of work and an economy of motion may 
be evolved, ••• which will make the work less 
fatiguing, and enebie the worker to keep up a 
high rate of output for a longer period. Less 
thought and concantration will be necessery to 
ensure that eBch movement is that which is 

nsxt required, until tha whole Bction becomes 
automatic." 

The procesB of selection, cstegorizetion, and elimination fits people 

into ever changing narrower categoriss. The psrson is moulded and 

adapted according to the needa of the orgenisation. Psychology haa 

daviaed taata of salection, motivation, attitudes, intelligence and 

aptitude to ssrva thie purpose. It addresaea itaelf to the problsma 

of management and focueee mainly on the aelection end ~erformance of 

worker •• 

NIPR wes initially attached to South Africa's Department of Defence, 

the gold mining induetry and the iron and stael induatry. (6ulhpn, 

19B1 I 28). He adde. 

"Under the initistive and direction of 81eaheuvel 
(the founder of NIPR), a host of psychological in­ 
atruments were developed to scresn black minsworksrs, 
aimed st increeaing lebour-productivity for whita 
owned induatries." 

5i.on 8iesheuvel himself states that one of the objectives of Euro­ 

American psychological research in Africa ia to gain an under­ 

stending of the behaviour of African peoples, to teat it, and to 

determine the extant to which the African behaviour ia modifiable. 

8ulhan concludes about South Africa 
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"Nowhere elsa has a scientific speciality been so 
uncritically embraced or been obsessed with the pre­ 
conception, ideology end myatifying explanations 
of the colonial oppressor." (See sIso Bozzoli (1977) 
and Webster (1980) 

Memmi (1965 : 80-89) portrays the further consequences of cstegorizing 

people in terms of traits like mental reterdation (stupid) or non­ 

productive (lazy). By devaluing the person's skill, this justifies 

paying people low wages end 

"It is in the colonized's own interest that she/he 
be excluded from menagement functions, and those 
heavy respomsibilities be reserved for the colonizer." 

He ssssrts thst the mechsnism of this remoulding is e series of 

negations, - the colonized is not this, is not thst. All ths quslities 

which make a person crumble away, hiS/her hu~snity becomes opaque and 

is collapsed into an enonymous collectivity - they are this, they are 

all the same. The person's private occurrenoea in her/his life is 

never considered. She/he tends rapidly towards becoming en object 

(they knOlll no better, - theyar. good for nothing). 

At the end, people exiat aa a function of the colonizer'a needs end 

then one does not hove a aerious obligetion toward an animal or an 

object. A shot directed into a crowd that kille e leader causaa 

people mersly to shrug their shoulders. All ectian againat the 

colonized ia justified. This portrait, is at ita worst when it ia 

accepted by and lived with, by the colonized. By agreeing to this 

ideology, the dominated cleaa practically confirme the role a.aignad 

to them. Thia give. aociety s aemblance of stability. H. conclude., 

"In order for the legitimacy (of the COlonizer) to 
be complste, it is not enough for tha colonized to 
be a slave, he must also accept this role." 

Shaw M (1977 I 23), however, reveala that in the Hawthorne atudies 

(en ettempt to improve work performsnce) ahow.d thet output wee not 

determined by intelligenca, peraonality or snyother individual 

ch.racteristics, but by group standards. They suggested to control 

tha collective consciouaness of tha workers through forms of 80cial 

interaotion. 

So, while capitel seeka to limit and monopolize knowledge, it is 

evidant that they are only eble to appreciate certain forms of con- 
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sciousnes9 snd ~nowledge, and thet other forms exist. Farrent 

(1979 : 125) points to aone of the differences between African child­ 

hood end middle class childhood in which such needs as independence, 

responsibility ere fulfilled and opportunity to learn through real 

life experience is displayed. There is also a high level of social 

meturity. A smsll exemple would be toys which ere creeted by the 

children themselves, rather than manufectured by adults to meet the 

developmental needs defined by adults. Paulo freire in his work on 

literecy indicetes how a different educationel system een be a vehicle 

of liberation rather than domination. (See Meckie, 1980). 

In class struggle, workers have developed a consciousness, and have 

since the beginninga of capitalism, resisted against this dominant 

form of production. (See Cohen, 1978). Students too have displayed 

e similar form. In 1900, the 'coloured' school children boycotted 

their schoole and in a pamphlet titlad "from the School to the People" 

they seid. 

"Our parente heve got to understend thet we will 
not be "educated" end "treined" to become slaves 
In s srertheid-cspitelist lociety ••.• so we, 
together with our rarente, muet try to work out 
e n.w futura. A futura whar. thar. will be no 
racism or axploitstion, no sparthaid, no in­ 
equality of cla.a or sex". 

REfERENCES 

Aldbury D., Bnd SchwBrtz J. Partisl Progra.e 
Th. Politics of Science end Technology 
Pluto Prees, 1982, London. 

Aneeteai A. "Peychology, Peychologiste end Peychologicel 
Te.ting" in Amaricen Psychologiat, 1967, 
22, 297 - 306. 

Anaste.i A. Plychologicel Tasting, MacMillan 
Publishing Co., N.Y. 1976. 

8rody E.B. end Brody N. 

"Manageral1sm and the Mode of Production in 
South ~frica" in South African Labour 
Bulletin,Vol. 3. No. B, Octobar 1977 
pgs. 6 - 49. 

Intelligence - Nsture, Determinants end 
Consequences, Academic Press, London, 1976. 

"Psychological reaearch in Africal genesis 
and function" in Race end Cless 23, 1 
(19Bl) pgs. 25 - 41. 

Bozzoll B. 

Bulhen H.A. 

19 



"IQ Tastsl building blocks for the new clas8 
system." in School and Society, Cosin 8.R. et aI, 
ede., Routledge end Kegan Daul, london, 1977. 

Resistance and Hidden Forms of Consciousness 
among Africsn Workers in Review or' African end 
Doli tical Economy, 1978, pgs. 8 - 23. 

Colem end Scribner S. Culture and Thought - a psychologicel 
introduction. J. Wiley and Son, New York, 1974 

Chomeky N. 

Cohen R. 

Ferrant W. "Who's Deprived?" in Changing Childhood, 
Mertin Hayles. ed., Writers end Reeders 
Publishing Co-operetive, london, 1979. 

Fischer E. Marx in his own words. 
Penguin, Middlesex, 1978. 

Gorz A. ed. The Division of labour, Harvester Press, 
England, 1978. 

Henderson,P. "Clase Structure snd the concept of Intalligence" 
in Schooling and Capitalism, Dala et aI, ads., 
Routladga and Kagan Paul, london, 1979, pg 142-151. 

Jensan A.R. Educability and Group Differences 
Methaun, london, 1973. 

lebov W. "The logic of Nonstandard English" In 
tinker, tailor •.. Tha Myth of Cultural Deprivation, 
Panguin, Middlasax, 1978. 

lavidow L. "Towarda s Materialist Theory of Ideology. 
Tha IQ Debate aa a Case Study" in Radical 
Philosophy, Summer 1979, No. 22. pga. 15 - 20. 

luria, A.K. "Towards the problem of tha Historics1 nature 
of paycho10gica1 processes" in International 
Journal of Psychology, 1971, Vol. 6, No.4, 
pg8. 259 - 272. 

luria A and laoritiav "The Payohologioal Ideaa of l.S. Vygotskii" in 
Wolman 8. Historical Roota of Cont,mporary 
Paychology. Hsrpar snd Row, N.Y. 1967. 

Mackie R. ad. literacy and Ravolutionl tha Padagogy of Paulo 
Freira Pluto Praaa, london, 1980. 

Madga, M.A. The Sanior South African Individual Scala aa a 
Clinical and Oiagnoatic Aid, HSRC, Pratoris, 
1980. 

Marglin S. A. "What do boaaee do" in Gorzad. 
- The Diviaion of labour op cita. 

Matthewe, M.R. The Marxiet Theory of Schooling 
Harve.tar Pras8, Suseax, 1980. 

Memmi A. The Colonizer and tha colonized. 
Souvanir Preaa, London, 1965. 

O'Neill W.M. The 8eginning. of Modern Paycho10gy 
Harveater praaa, Suaaax. 1982. 

Robinson E.A.G. The Structure of Competitive Industry 
Ca.bridge Univaraity pr.aa, 1958. 

20 



Shaw M. 

"Scientific Racism and Ideology! The IQ Racket 
from Galton to Jensen." in The Political 
Economy of Science. Rose H and Rose S ads , 
MacMillan, London, 1976. 

Marxism and Education 
Routledge and Kagan Paul, London, 1978. 

"Education in a capitalist society: How ideology 
functions" in Perspectives in Education, 
Vol. 5. No.2, June 1981, pgs. 99 - 109. 

Marxism and Social Science, The Roots of Social 
Knowladge. Pluto Press, London, 1977. 

"The Philosophy of Manufacturers" in Technology and 
Toil, in Nineteenth Century Britein, Berg M. ed, 
~8ooks, London, lQ79. 

"Servant of Apartheid? A survey of social research 
into industry in S.A." in Africa Perepective 
No. 14. Summar 1980, pge. 1 - 33. 

Rose 5. 

5erup M. 

Shapiro, J. 

Ure A. 

Webster E. 

PSYCHOLOGY & 
SOCIAL THEORY 

----------------------------------------------------1 

PSYCHOLOGY AND SOCIAL THEORY 
Triphammer Mall. Bo~ 4387 

Ithaca. NY 14852 1 
No.4 1984 

PSYCHOLOGY & Thc AmerlelnluUon or P.ycholnlly.1I 
RUIstIl JQ('ob,I' 

Reclalmln, the Body rrom Socii I DominilIon 
Honllic Medicino', Llmlu Ind Potentiii 
Pellr E. S "'"und SOCIAL THEORY 
Accident Pronene .. 

I The Clreer or In Ideolo,lell Concept 
A"dl'fIl'S:as: 

I Th. Crl.l. In Hillorical Mllerlln,m 
Stanley Aronowl .. Tllk. to Henry Giroux SU8SCRIYflON RATES 

I Individual: Sl2.50/yT.. S22.50/2 yn. 

I =~~" .. ~., Pro ... ,'H''',. ::' .":::::,.::~g; ::~~da 
I 

01.leetlel Ind the Theory or IndivldUlnty d c." Sh.mOl an Mexico): S3.00/yr. additional postage I 
Subsctiption should be paid in a check 

: drawn on a US system bank in JUS : 
l .... _~~~:'_:~~ .. ~n!~::..~~:n .. ~-- ~.:'~-_:s_-~-f.?!~~--~~~:!--O!~!:-!i.-~l!~.: .. ~ 

21 


